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KIN 312: MOVEMENT EDUCATION IN ELEMENTARY SCHOOL PHYSICAL EDUCATION 
SYLLABUS – Fall 2017 

Department of Kinesiology, Iowa State University 
 

Instructor: Kathy Gundlach, M.S.    Office:  0111H Forker Building  
E-Mail:  kgund@iastate.edu                Office Hours:  T / Th 11 a.m. - noon   
Class Location:  Forker 227 (lecture) / 202 W & E (lab) Course Hours: M/W 1:10 – 3:00 pm 
Phone:  515-294-8728     Lab:  202 W & E,  Mondays 1:30 – 3:00 pm 
** Preferred method of communication is email.   Instructor strives to respond to emails within 24 hours during the school 
week.    

 

Course Catalog Description: 

KIN 312. Movement Education in Elementary School Physical Education. (2-3) Cr. 3. Prereq: Concurrent 
enrollment in KIN 280. Planning for management and instruction of developmentally appropriate physical 
education for children pre-school through elementary grade 6. Laboratory experience required. Credit for only 
one in the following courses can be applied toward graduation: 312, 284. 

Course text:  

Graham, G., Holt/Hale, S.A., & Parker, M. (2013, 9th ed.). Children Moving: A reflective approach to teaching 
physical education. McGraw-Hill Companies, Inc.  
[ISBN: 978-0-07-337645-5] -Online Learning Center: www.mhhe.com/graham8e  

Recommended Additional Reading:  

Pangrazi, R.P., & Beighle, A. (2009, 16th ed.). Dynamic Physical Education for Elementary School Children. 
Pearson Benjamin Cummings. (www.pearsonhighered.com/pangrazi) 

Pangrazi, R.P. (2010). Dynamic Physical Education Curriculum Guide: Lesson Plans for Implementation. 
Pearson Benjamin Cummings.  

Thomas, K.T., Lee, A.M., Thomas, J.R. (2003). Physical Education Methods for Elementary Teachers, second 
edition.  Champaign, IL:  Human Kinetics.  

Thomas, K.T., Lee, A.M., Thomas, J.R. (2000). Physical Education for Children: Daily  Lesson Plans for  
Elementary School, second edition.  Champaign, IL:  Human Kinetics.    

Gallahue, D.L., Ozmun, J.C., & Goodway, J.D. (2012). Understanding Motor Development: Infants, Children, 
Adolescents, Adults. McGraw-Hill Companies, Inc.  

 
Attendance 

The participatory nature of this course requires that you attend class daily. Students will be deducted 1/3 of a 
letter grade for each unexcused absence after 3. Students will not be able to make-up assignments or quizzes 
missed due to unexcused absences. Absences (lab or lecture) will only be excused if instructor approval is 
granted at least one week prior to the absence, or in cases of extreme emergency. Quizzes cannot be taken 
after the day they were given to the whole class under no circumstances. If you know you will miss a class let 
me know in order to take the quiz beforehand. Observing or participating at the home school teaching (lab 
periods) is required. Missing 3 lab periods will constitute a failing grade for this course.   
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Department of Kinesiology Learning Outcomes:  
 

1. Communication. Uses clear and effective written, oral, visual, and electronic (WOVE) communication 
techniques to foster inquiry, collaboration, and engagement in physical activity and health related settings.  
 

2. Lifelong learning, assessment, and self-reflection. Analyzes and evaluates one's own knowledge, abilities 
and actions relative to professional standards, seeks opportunities to grow professionally, and utilizes self-
assessment and assessment of others to foster physical, cognitive, social, and emotional well-being.  
 

3. Content knowledge, discovery, and critical thinking. Understands fundamental concepts of physical activity 
and health, conducts scientific inquiry, and applies critical thinking to solve problems from personal, 
scholarly, and professional perspectives.  
 

4. Ethics, diversity, and social justice. Demonstrates leadership and social responsibility to improve quality of 
life for others and ensures equitable access for diverse groups by creating appropriate environments to 
initiate and maintain a physically active, healthy lifestyle. 
 
 

Core Learning Outcomes:  

By the conclusion of this course, the student will be able to: 

Communication Practice clear and effective written (e.g., preparing lesson plans), oral (e.g., 
teaching PE in the Lab, group activities), visual (e.g., observing & reflecting 
on PE lessons in the Lab), and electronic (e.g., preparing a Power Point 
presentation, integrate computer technology with teaching) communication 
techniques to foster inquiry, collaboration, and engagement in PE and physical 
activity settings.  

Lifelong 
learning 

Understand the meaning and importance of physical activity and PE, engage in 
physical activities in the Lab meetings, and teach PE to children (School Lab 
teaching).   

Assessment and 
self-reflection 

Analyze and evaluate one’s own knowledge, abilities and actions (e.g., self-
reflection on teaching), and utilize self- and peer- assessment (e.g., School Lab 
teaching reflections). 

Content 
knowledge and 
critical thinking 

Demonstrate understanding of movement concepts, use developmentally 
appropriate physical activities, use and reflect on instructional strategies and 
classroom management techniques, and apply critical thinking to solve 
problems related to physical activity and PE. List and critique equipment and 
facilities appropriate for children's elementary physical education. This will be 
documented through quizzes, exams, homework portfolio tasks and teaching 
in the Lab (School Lab and Peer teaching).  

Ethics, 
diversity and 
social justice 

Create an inclusive learning environment that encourages positive social 
interaction, active engagement in learning, and self-motivation. Demonstrate 
understanding of and respect for diversity in physical activity settings. This 
will be observed through self-, peer-, and children’s reflection on PE teaching.  
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Iowa State University Teacher Education InTASC Standards 
 

The Learner and Learning 
Standard #1: Learner Development. The teacher understands how learners grow and develop, recognizing that patterns of 
learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical 
areas, and designs and implements developmentally appropriate and challenging learning experiences. 
 
Standard #2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures and 
communities to ensure inclusive learning environments that enable each learner to meet high standards. 
 
Standard #3: Learning Environments. The teacher works with others to create environments that support individual and 
collaborative learning, and that encourage positive social interaction, active engagement in learning, and self-motivation. 
 

Content 
Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the 
discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for 
learners to assure mastery of the content. 
 
Standard #5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to 
engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global 
issues. 
 

Instructional Practices 
Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their 
own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
 
Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous 
learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well 
as knowledge of learners and the community context. 
 
Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies to encourage 
learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in 
meaningful ways. 
 
Standard #8A: Technology. The teacher integrates current and emerging technology in instruction to encourage student 
creativity, problem solving, collaboration, and digital literacy.  Teachers practice and advocate safe, legal, and responsible 
use of information and technology. 
 

Professional Responsibility 
Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses 
evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, 
families, other professionals, and the community), and adapts practice to meet the needs of each learner. 
 

Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take 
responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and 
community members to ensure learner growth, and to advance the profession. 

For initial licensure, students need to demonstrate an understanding of the 10 standards listed above with 
two artifacts for each standard (for a total of 20 artifacts). From KIN 312 course, you may choose:  

1. Skill-level Lesson Plan as an artifact for ISU InTASC Standard 8, 
2. School Lab Teaching as an artifact for ISU InTASC Standard 3,  
3. Self (Teaching) Reflection as an artifact for ISU InTASC Standard 6,  
4. Integration with computer Technology as an artifact for ISU InTASC Standard 8A, and  
5. Lab or Peer Teach as an artifact for ISU InTASC Standard 5.  
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The following webpage has more information on the e-portfolio requirement: 
http://www.teacher.hs.iastate.edu/eportfolio.php 

Course Structure: 

Approximately 2 hours per week are spent in the gym in activities or in other lab experiences.  Approximately 2 
hours per week are spent on lecture, learning activities and discussion in the classroom.  

On Mondays from 1:30 – 2:30, home-school children come to the Forker building for physical education class –
and you will teach!  Teaching will take place as an individual, pairs, and in groups.  You will also have the 
opportunity for peer teaching throughout the semester.  You will be participating in activities appropriate for 
children during peer teaching. 

Lecture, learning activities and discussions are based upon the assigned readings.  The class will engage in 
discussion of the topics from the reading, assignments or learning activities and participate in learning activities 
in the gym.  Therefore, students must come to class prepared.  

               

 

Grading: 

The course will cover a lot of different material (e.g., assignments, teaching, exams). The grading policy has 
been developed to help you keep up with the material and to help you obtain a successful final grade. 
Assessment criteria for each activity will be posted on Bb.  

Grading Scale 
94 – 100% = A 90 –  93.9%  = A- 87 –  89.9%  = B+ 84 –  86.9%  = B  
80 –  83.9%  = B- 77 –  79.9%  = C+ 74 –  76.9%  = C 70 –  73.9%  = C-  
60 –  69.9%  = D 00 –  59.9%  = F 

Final Grade Earned from Following: 

ACTIVITY GRADE WHERE? 

1.“Why I want to be a Teacher” Power Point presentation 3% Bb & Class 
2. Teaching philosophy  3% Bb 

3. Lab or Peer Lesson Plans 10%  Lab 
4. Lab or Peer Teaching  11% Lab 

5. Lab Teaching Reflections  6% Bb & Class 
6. Technology / Learning Community  8% Bb & Class 

7. Reading Strategies  3% Bb & Class 

8. Critical Thinking Activities 6%  Bb & Class 
9. Reading Quizzes (about 4) 8% Bb 
10. Exams (3) 29% Class 
11. Participation 13% Bb, Class  & Lab 

TOTAL 100%  
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1. Power point presentation: “Why I want to be a Teacher” 

You need to prepare a 3-min presentation on why you want to be a Teacher. You need to submit the 
presentation on Bb before Wednesday, August 30 by noon. You need to reflect on: (a) what was your best and 
worst experience during your elementary PE class, and why, (b) if you could change one thing about your 
elementary PE experience, what would that be, (c) why did you choose this major, (d) what are your goals, (e) 
what do you see as your greatest challenge in order to be a successful PE teacher, (f) what do you see as the 
greatest challenge facing you as a physical educator? Inadequate or vague information on each of the 6 
categories presented above will result in missing points. This is a presentation, therefore, your presentation 
skills (slides, presentation, engagement, timing, and critical thinking) will be also assessed. Presentation cannot 
be rescheduled for another day. If you miss it, you miss all the points.  

2.   Teaching Philosophy   

Write your personalized teaching philosophy with physical education as a focus.   If obtaining your health 
education endorsement, you may also include that subject area. The formal document is due by Wednesday, 
September 27 through Blackboard.   If a previous philosophy has been created, you are welcome to update the 
information and utilize the document.    A well-written philosophy statement is great to have when preparing for 
interviews. 

3.    Lesson Plans. [Provides an artifact for ISU InTASC Standard 8] 

On Mondays from 1:30 – 2:30 (tentative time), home-school children come to the Forker building for physical 
education class..   The day you are teaching you must have a written lesson plan with the components listed on 
Anatomy of A Lesson Plan.  You will be required to write other lesson plans as part of this course.  

4. Lab or Peer Teaching [provides an artifact for ISU InTASC Standards 3 and 5] 

Each student will be required to create a lesson plan and teach it (for 10-15 min.) to home-school students or 
classmates on a pre-assigned skill (a list of skills will be provided). Focus on one specific objective for each 
domain. For peer teaching, you will select one skill, include at least 3 activities (one for each skill proficiency 
level – pre-control, control, utilization) showing the progression from the pre-control to the utilization level and 
include a short introduction and assessment.  You can use the materials provided in your textbook, in class or 
you can create your own activities. Activities borrowed from other sources must be cited.  For both lab and peer 
teaching, you will be responsible for setting up and putting away the equipment that you will use.  

5. Self (Teaching) Reflection for School Lab Teaching. [Provides an artifact for ISU InTASC Standard 6] 

The “lead teacher” is responsible to submit on Bb a reflection over the lesson and hand in the page from peer 
reflection. Both tasks are due the Wednesday after lab teaching.  (Students not responsible for teaching will be 
observing and will be providing written feedback to the “lead teacher”). Absence on the day one is scheduled to 
teach or observe, non-participation in the teaching or observation, or failure to submit a written evaluation may 
result in failure of the class (not showing up to teach) or the loss of points in this area.  

6.   Integration with computer technology [e-portfolio – ISU InTASC Standard 8A] 

It is critical for an educator to stay up-to-date and current with developing content related to his or her career 
field.  Students will be engaging in an online community designed to help educators and those interested in 
physical activity learn new strategies when educating youth.   Students will participate in the learning 
community as well as create a video that exhibits integration in the world of physical education.  Videos are 
encouraged to be uploaded to the online community (but upload is not mandatory).    
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7.   Reading Strategy Implementation Assignment  

All teachers must be prepared to help students with literacy and reading skills.  Reading and comprehension 
concerns may arise in a physical education setting and physical educators must be prepared to aid and assist 
students.   Students may struggle when interpreting information from technology-based presentations (e.g. 
PowerPoint) or through the use of task cards in the gymnasium.   Your group will present one reading strategy. 
It is a goal to prepare each physical education teacher with the knowledge to help students who may struggle 
with reading and literacy-based content inside and outside the physical education setting.   At least one reading 
strategy must be included in the skill-level lesson plans. 

8. Critical Thinking Activities  

There will be in-class and take-home activities that need to be completed.  These are intended to reinforce your 
understanding of the course material. Tasks that are incomplete, inaccurate, or without critical thinking will be 
considered inadequate, resulting in missing points.  Late submissions will result in missing points.  (See Late 
Work Policy)  Lack of participation or engagement during lessons may result in missing points. 

9. Reading Quizzes 

Periodic quizzes based on the assigned readings will be given to assess student’s preparation for classroom 
lectures and activities. Quizzes will be presented on Blackboard for a short period of time.  No make-up quizzes 
will be given should you forget to take the quiz. Importantly, the quizzes not only contribute toward your final 
grade, but also serve as preparation for the exams, since a number of the questions will be repeated in the 
exams. It is, therefore, essential that you keep up with the lecture materials and assigned readings as closely as 
possible. 
 
10. Exams 

There will be 3 exams in this course. Exams will assess mastery of skills and information from activities, 
lectures, and the text book. Two exams will be given during class meetings, and the third will be during final 
exam week. Exams will consist of a combination of multiple choice and true-false questions. 
 
11. Participation + Course Evaluation 
 
You will be expected to participate in activities (oral, written, and physical activities are all possibilities) on a 
nearly daily basis in this course. Failure to participate in/complete these activities will result in the forfeiture of 
these points. 
 

Blackboard 

There is a course web site on ISU's Blackboard system. The address is: 
http://bb.its.iastate.edu/ 
 
If you are properly registered for KIN 312 you will be able to access the course website.  Through this avenue, 
you will be able to find the following: (a) lecture notes, (b) detailed instructions for assignments/activities, (c) 
the folder for each assignment, and (c) a grade book, updated on a regular basis, so that you can keep track of 
your progress. 
 
Chapter outlines will be available on BlackBoard. The point of this is to allow you sufficient time to download, 
print, and read them before each lecture, but also to give me the opportunity to update, reorganize, and rework 
the lecture materials as necessary. All the files posted on the website will be in Portable Document Format 
(PDF). You must have Adobe Acrobat Reader software installed on your computer to view and print them. This 
software is distributed free of change from this website:  http://get.adobe.com/reader/ 
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Policy for Late Work 

All work will be automatically assessed a 50% grade deduction if not submitted on the date and time they are 
due. (Note: This means that an assignment due at the beginning of class will not be accepted halfway through 
class or after class for full credit.)  Special exceptions can be made if prior arrangements (at least one class 
period prior to due date) are made with the instructor. An assignment turned in up to one class period after due 
date will receive half credit. Assignments handed in after that will receive no points. Assignments completed in 
class, or requiring an in-class presentation are not subject to this policy. Students will receive no points if absent 
or not prepared for these types of assignments. It is your responsibility to submit the assignments on time! If 
you are not sure whether the assignment was posted, e-mail it to me.  

Clothing 

This is a physical education class, which means that you must dress accordingly. Students are required to dress 
for physical activity every day; students not dressed appropriately may be given an unexcused absence. 
Students must wear t-shirts or athletic tops, athletic shorts/pants, socks, and tennis shoes. Clothing should not 
advertise products/messages that are not appropriate for children. Students are not permitted to wear hats, jeans, 
sandals, skirts, etc. If you are unsure as to whether an article of clothing is appropriate, err on the side of 
choosing not to wear it. 

Character expectations 

Integrity has been identified as the single most important characteristic of a scholar and teacher. One goal of 
your education is the development of professional and scholarly characteristics. Integrity includes ethical 
behavior such as academic honesty. Academic honesty is essential to the goals of education and it enhances the 
spirit of learning and teaching. Students, together with faculty, exemplify their integrity by freely assuming 
responsibility for encouraging honest. Academic dishonesty includes, but is not limited to, acts of fraud or 
deception on an examination, laboratory work, or class assignment; acts of forgery or unauthorized alteration of 
any official academic record or document; and attempts to gain credit for work that the student has either not 
actually completed or has plagiarized from another person's work. Plagiarism is defined as the act of using 
writings from another person and presenting them as one's own work. Quotation marks, page numbers, and 
author references are required for adequate acknowledgment of word-for-word copying of another person's 
work. An author reference is sufficient acknowledgment for rephrasing the ideas of another person in your own 
words. Furthermore, submitting any paper for academic credit in more than one course without the instructor's 
permission is considered an act of academic dishonesty. Work you submit should represent your effort, and 
unless specified by the assignment, you should work independently (e.g., do not use work completed by others 
as your own). 

Commitment to your education and profession is also an important part of your character. In order to 
learn, you must make an effort toward learning. Learning, not a grade, is your goal. You will be treated with 
respect, but your behavior must be responsible and respectful. This is demonstrated by not talking while 
someone else is speaking, by consistent attendance, by promptness (in attendance and in work habits), 
disconnecting yourself from technology (e.g. Smartphones) and by accepting responsibility for learning and 
your share of group work 

ISU Educator Preparation Program Conceptual Framework 

The ISU educator preparation program is founded on the land grant commitment of access and opportunity 
when serving the people of Iowa, the nation, and the world. Like the University, the ISU educator preparation 
program is fundamentally grounded in the science and technology of living and learning. The themes of 
leadership, equity, critical thinking, and innovation are intentionally woven throughout the fabric of this 
program in order to help today’s learners achieve to their full potential. Additional information about the 
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framework can be found at: http://www.education.iastate.edu/accreditation/iowa-state-university-educator-
preparation-program-conceptual-framework/ 

University Policies: 

Course Accommodations for Students: 

Iowa State University is committed to assuring that all educational activities are free from discrimination and harassment 
based on disability status. All students requesting accommodations are required to meet with staff in Student Disability 
Resources (SDR) to establish eligibility.  A Student Academic Accommodation Request (SAAR) form will be provided to 
eligible students. The provision of reasonable accommodations in this course will be arranged after timely delivery of the 
SAAR form to the instructor.  Students are encouraged to deliver completed SAAR forms as early in the semester as 
possible.  SDR, a unit in the Dean of Students Office, is located in room 1076, Student Services Building or online at 
www.dso.iastate.edu/dr/.  Contact SDR by e-mail at disabilityresources@iastate.edu or by phone at 515-294-7220 for 
additional information.  
 
Academic Misconduct: 

Academic Misconduct in any form is in violation of Iowa State University Student Disciplinary Regulations and will not 
be tolerated.  

“Academic dishonesty occurs when a student uses or attempts to use unauthorized information in the taking of an exam; 
or submits as his or her own work, themes, reports, drawings, laboratory notes, or other products prepared by another 
person; or knowingly assists another student in such acts or plagiarism. Such behavior is abhorrent to the university, and 
students found responsible for academic dishonesty face expulsion, suspension, conduct probation, or reprimand.” (Iowa 
State University Bulletin, 2013-2014) Students are advised to pay particular attention to the information on plagiarism 
provided in the Bulletin (www.catalog.iastate.edu/academiclife)  

Students' work must be original for this course. Academic dishonesty includes things like using information from books, 
journals, or the Internet without giving proper credit (citation and reference); unauthorized use of information in taking an 
examination; or handing in a project as your own that was based on another person's project whether from current or 
previous semesters and even if the original project is substantially changed. Academic dishonesty also includes assisting 
another student in academic dishonesty (e.g., giving someone your project to use as a template). Please do your own work 
and be sure to give proper attribution when you use ideas and materials from other sources.  

KIN 312 will follow the policies on academic dishonesty and misconduct as adopted by the university. According to 
University policy, if an instructor believes a student has behaved dishonestly in his/her course, the first thing he/she is to 
do is “confront the student with the charge…and arrange a meeting…to discuss the charge and hear the student’s 
explanation” (Iowa State University Bulletin, 2011-2012, www.catalog.iastate.edu/academiclife). If the student denies the 
charge, the instructor “may not assign the student a grade until the question of responsibility is resolved… The instructor 
shall consult with his/her department chair and report the incident in writing to the Dean of Students.” The Dean of 
Students will refer the case to the Office of Judicial Affairs to be investigated. TRANSLATION: DO NOT 
PLAGIARIZE! This typically includes failing the student in the course and reporting the infraction to the Dean of 
Students, which may result in expulsion from the University.  

See additional information about Academic Misconduct at http://www.dso.iastate.edu/ja/academic/misconduct.html for 
more details and a full explanation of the Academic Misconduct policies. 

Discrimination and Harassment: 

Iowa State University prohibits discrimination, which can include disparate treatment directed toward an individual or 
group of individuals based on race, ethnicity, sex, pregnancy, color, religion, national origin, physical or mental disability, 
age (40 and over), marital status, sexual orientation, gender identity, genetic information, status as a U.S Veteran 
(disabled, Vietnam, or other), or other protected class, that adversely affects their employment or education. For religion 
or disability, the law allows employees and students to request reasonable accommodations to continue their work or 
studies. 
 
Iowa State University also prohibits harassment, which can be a form of discrimination if it is unwelcome and is 
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sufficiently severe or pervasive and objectively offensive so as to substantially interfere with a person's work or education. 
Harassment may include, but is not limited to, threats, physical contact or violence, pranks, jokes, bullying, epithets, 
derogatory comments, vandalism, or verbal, graphic, or written conduct directed at an individual or individuals because of 
their race, ethnicity, sex, pregnancy, color, religion, national origin, physical or mental disability, age, marital status, 
sexual orientation, gender identity, genetic information, or U.S. veteran status. Even if actions are not directed at specific 
persons, a hostile environment may be created when the conduct is sufficiently severe or pervasive and objectively 
offensive so as to substantially interfere with or limit the ability of an individual to work, study, or otherwise to participate 
in activities of the university. 
 
It is the university's goal to prevent the occurrence of discriminatory and harassing activity and to promptly stop such 
conduct. See additional information about Discrimination and Harassment at 
http://www.policy.iastate.edu/policy/discrimination#Statement for more details and a full explanation of the 
Discrimination and Harassment policies. 

Religious Accommodation Information: 

Iowa State University welcomes diversity of religious beliefs and practices, recognizing the contributions differing 
experiences and viewpoints can bring to the community. There may be times when an academic or work requirement 
conflicts with religious observances and practices. If that happens, students and employees may request reasonable 
accommodation for religious practices. In all cases, you must put your request in writing. The instructor or supervisor will 
review the situation in an effort to provide a reasonable accommodation when possible to do so without fundamentally 
altering a course or creating an undue burden for the instructor, supervisor, or department. 

For students, you should first discuss the conflict and your requested accommodation with your professor at the earliest 
possible time. You or your instructor may also seek assistance from the Dean of Students Office or the Office of Equal 
Opportunity. 

For students and employees, it is advisable to confront any potential conflicts as early as possible rather than waiting until 
the deadline or event is upon you, leaving everyone little time to plan and consider alternatives in a comprehensive way. 
For students, this can be accomplished as soon as you receive the course syllabus. If an accommodation is given, students 
and employees may be required to complete coursework or work assignments in advance of an absence, which further 
demonstrates the need to address the conflict early. 

If any student feels discriminated against because of religion, the individual(s) may contact the Office of Equal 
Opportunity and/or file a complaint under the Discrimination and Harassment policy. 

 Inquiries can be directed to the Office of Equal Opportunity 

3410 Beardshear Hall 
515 294-7612 
eooffice@mail.iastate.edu 
 

Syllabus and/or Course Concerns: 

If you are experiencing, or have experienced, a problem with a violation of any of the university guidelines, please contact 
Kathy Gundlach to discuss the issue or, if that alternative does not seem viable to you, email academicissues@iastate.edu 
 
Dead Week: 
This class follows the Iowa State University Dead Week policy as noted in section 10.6.4 of the Faculty Handbook 
http://www.provost.iastate.edu/resources/faculty-handbook . 
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Tentative Class Schedule 

The following schedule may be used to guide your reading for this class. Small changes in Lectures and Lab 
teaching may be made as the semester unfolds. The textbook is required, however, additional readings may be 
assigned in class and will correspond with what the chapters covered. Students should read all assigned 
readings, and should be prepared for reading quizzes at any time. You should study from both the textbook and 
your chapter notes to get more complete and balanced information. Lecture notes will include extra material 
that the textbook is not providing. The content and structure of lectures will not necessarily follow those of the 
textbook. Be sure to consult the schedule and the posts on Blackboard when preparing for class (e.g., 
having the chapter handouts printed). All assessment criteria for every activity will be posted on Bb. Make sure 
to consult them to be adequately prepared before every class.  

 

No DAY DATE LESSON 13:10 Lab:  Mondays 13:30 – 14:30 

1 Monday 08/21 Syllabus review, meet activity spaces, Assign “Why Be a Teacher” 
PowerPoint Presentation and Move For Thought 

2 Wednesday 08/23 Lecture: Chapters 1-2 
3 Monday 08/28 Lecture: Chapters 2-3 

4 Wednesday 08/30 “Why Be a Teacher” Presentations”; brainstorming for first home-school 
sessions; Chapters 3 & 5 

5 Monday 09/04 NO CLASS- University Holiday  

4 Wednesday 09/06 
Lecture: Chapter 5 
Lesson Planning 101  
Preparation for first day of home-school PE session 

7 Monday 09/11 Lecture: Chapters 8-10  Assist with Home School Lessons  
8 Wednesday 09/13 Lecture: Chapters 11, 13-15            Assign Teaching Philosophy 
9 Monday 09/18 Review for Exam 1 Home School Lab (Week 1) 

10 Wednesday 09/20 
EXAM 1 (Ch.1-3, 5, 8, 9, 10, 11, 
13-15 and lesson planning) 

Assign Reading Strategies 

11 Monday 09/25 Lab teach Home School Lab (Week 2) 
12 Wednesday 09/27 Lecture: Chapters 6, 16 – 22           Teaching Philosophy Due 
13 Monday 10/02 Lab Teach Home School Lab (Week 3) 
14 Wednesday 10/04 Lecture: Chapter 27 Lab teach 
15 Monday 10/09 Lab teach Home School Lab (Week 4) 
16 Wednesday 10/11 Lecture: Chapter 12                         Reading Strategies 
17 Monday 10/16 Lab teach Home School Lab (Week 5) 
18 Wednesday 10/18 Lecture: Chapter 30 Lab teach  
19 Monday 10/23 Lab teach Home School Lab (Week 6) 
20 Wednesday 10/25 Lecture: Chapters 23-26                       Assign Peer teaching & Lesson plans 

21 Monday 10/30 Review for Exam 2 / Lab Teach 
Home School Lab (Week 7) 
Video Due 

22 Wednesday 11/01 EXAM 2 (Ch. 6, 12, 16-26, 27, 
30 and reading strategies)  

23 Monday 11/06 Lab Teach Home School Lab (Week 8) 
24 Wednesday 11/08 Lecture: Chapters 32, 28 – 29   /   Peer Teaching  
25 Monday 11/13 Lab Teach Home School Lab (Week 9) 
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26 Wednesday 11/15 Lecture: Chapters 4, 7 & 31   /   Peer Teaching       M4T Due 
27 Monday 11/20 NO CLASS- Thanksgiving week  
28 Wednesday 11/22 NO CLASS- Thanksgiving week 
29 Monday 11/27 Lab Teach Home School Lab (Week 10) 
30 Wednesday 11/29 Peer Teaching  Assign teaching reflection paper – Due Dec. 5 
31 Monday 12/04 Lecture-PE & Risk / Lab Teach Home School Lab (Week 11) 
32 Wednesday 12/06 Final Exam Review and Class Closure  
33 December 11   12 - 2 FINAL EXAM (Ch. 4, 7, 31, 32, risk management, and lesson planning) 

 
 

Critical	Thinking	/	Essay	/	Presentation	Rubric	

Critical	Thinking	/	Essay	/	Presentation:		16	possible	points	

Components	 Above	Average	
(4)	

Average	
(3)	

Below	Average	
(2)	

Inadequate	
(1)	

Assignment	
	

•	Assignment	typed	
or	placed	in	
powerpoint	–	
interesting	and	
engaging	
•		Effort	was	put	
into	the	assignment	

•	Assignment	was		
understood	
•		Assignment	typed	
or	placed	in	
powerpoint	–	
average	interest		
•	Some	effort	
shown	in	
assignment	

•		Assignment	was	
not	typed	
•		Little	effort	was	
put	into	assignment	
•		Information	is	
sketchy	or	
questionable	

•		No	effort	to	have	
assignment	clarified	
•		Assignment	is	not	
typed	
•		Assignment	looks	
as	if	hastily	“put	
together”	
•		Information	not	
accurate	

Comprehension	 •	Assignment	was	
understood,	and	if	
not,	a	request	for	
clarification	was	
made	
	

•		Assignment	was	
somewhat	
understood,	but	not	
fully.	
•		A	request	for	
clarification	may	
have	been	made	

•		Assignment	was	
misinterpreted	or	
misunderstood		
•		No	request	for	
clarification	of	
assignment	

•		Assignment	was	
misunderstood	and	
incorrect	
	

Organization	 •		Clear,	logical	and	
interesting	
•		Information	was	
accurate	and	
described	vividly	
•		Sources	listed		
accurately	in	
document	or	
powerpoint	
	

•		Clear	
presentation	of	
subject	
•		Information	was	
mostly	accurate	
•		Sources	listed	in	
document	or	
powerpoint	
	

•		The	presentation	
of	the	subject	
wandered	and	did	
not	flow	well	
•		Information	was	
questionable	
•		Sources	not	listed	

•		The	presentation	
wandered	and	was	
very	difficult	to	
follow	
•		Information	was	
inaccurate	
•		Sources	not	listed	
	

Writing	
	

Spelling	
Grammar	

	
Appeal	

	
Presentation	

•	Interesting,	clear,	
concise	
•	1	or	fewer	errors	

•	Interesting	and	
understandable	
•	2	–	3	errors	

•	Difficult	to	
understand	/	read	
•	4	–	5	errors	

•	Unclear		
•	6+	errors	
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Standard 8:                                                  Skill Level Lesson Plan Rubric 

Lesson Plans:  52 possible points – number of lessons are averaged 

Components Above Average 
(4) 

Average 
(3) 

Below Average 
(2) 

Inadequate 
(1) 

Assignment • Lesson plans 
include all 
components 
• Accurate and 
complete 

• Lesson plans 
include most 
components 
• Accurate 

• Lesson plans 
include some 
components 
• Mostly accurate 

• Lesson plans only 
have a few of the 
components 
• Inaccurate and 
incomplete 

Source(s) • Two or more 
sources used and 
listed (none includes 
“previous 
experience”) 

• One source is 
listed, but not 
“previous 
experience” 

• Only “previous 
experience” is listed 

• No source(s) cited 

Introduction and 
Warm Ups 

• Introduction 
engages students 
• Warm Ups are: 
- related to 

activity 
- described 

completely 
- innovative 
• Time schedule 
listed 

• Brief introduction 
given 
• Warm Ups are 
presented and 
described 
• Time schedule 
listed 

• No introduction 
given 
• Warm Ups are just 
listed, but not 
described 
• No time schedule 

• No introduction 
• Warm Ups not 
listed or described 
• No time schedule 

Objectives • Objectives from 3 
domains stated 
accurately, are 
specific and written 
correctly 
• Objectives are the 
focus of the skill / 
activity presented 
• Objectives relate to 
one another 
• One skill / concept 
for each objective 

• Objectives from 3 
domains stated and 
written correctly 
• Objectives mostly 
relate to skill / 
activity 
• One skill / concept 
for each objective 

• Two (2) objectives 
listed 
• Objectives are not 
stated or written 
accurately 
• Objectives are 
somewhat related to 
skill / activity 

• Objectives not 
written at all 

Activity(ies) 
(Movement 

Concepts & Skill 
Themes) 

 
Maximum 

Participation 
 

Integrated Subject 
 

Modifications 

• Activities are 
described 
thoroughly and are 
easy to understand 
• Activities relate to 
objectives 
• Includes 
instruction (what is 
said), 
demonstration, and 
practice (how to) 
• Allows for 
maximum 
participation 
• Progression of 
lesson is very clear 
• Lists possible 
modifications  

• Activities are 
described and fairly 
easy to understand 
• Activities are 
related to objectives 
• Includes 
instruction (but does 
not address 
demonstration / 
practice 
• Allows most 
students to be active 
most of the time 
• Progression of  
lesson is evident 
• Modifications are 
presented 

• Activities are just 
stated with no 
description  
• Activities may or 
may not be related 
to objectives 
• Very little 
instruction of how to 
perform a skill or 
activity is listed 
• No practice – just 
“play the game” 
• Some students are 
active most of the 
time 
• Progression of 
lesson is not evident 

• Activities are just 
stated with no 
description 
• Activities do not 
relate to objectives 
• No instruction is 
given 
• No demonstrations 
or practice 
• Very few students 
are active most of 
the time (a lot of 
“wait” time for 
students) 
• No progression 
• No modifications 
• No subject concept 
identified 
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• Identifies an 
integrated subject 
concept 
• Creative and fun 
• Time schedule 
listed for all 
activities 

• Identifies an 
integrated subject 
concept 
• Time schedule 
listed for most 
activities 

– only states what to 
do 
• No modifications 
are listed 
• No subject concept 
is identified 
• Time schedule not 
realistic for lesson 

• No time schedule 

Equipment 
 

PLAN for 
equipment 

• All equipment is 
listed along with the 
number needed (e.g. 
1 yarnball per 
student) 
• When using music, 
songs are 
specifically 
identified 
• Lesson states how 
equipment is set out, 
distributed, handled 
and put away 

• All equipment is 
listed along with the 
number needed 
• When using music, 
only the player is 
listed and a general 
genre of songs (eg 
“oldies”) 
• Lesson briefly 
states how 
equipment will be 
distributed and put 
away 

• Equipment is 
listed, but not all 
that is used in lesson 
• When using music, 
only “music” or 
something similar is 
stated in lesson 
• Lesson gives little 
information on how 
equipment is 
retrieved, used and 
put away 

• Equipment is not 
listed in the lesson 
plan 
• No information is 
given about 
distribution, 
handling and putting 
away of equipment, 
if used. 

Cues • Class signal is 
listed in Cues 
• Quotation marks 
are used around the 
cues with further 
description of them 
in parentheses 
• Short 1 – 4 word 
phrases to 
emphasize important 
aspects of the skill / 
task 
• Cues are related to 
skill / activity 
• Safety and 
management cues 
are listed as well 

• Class signal is 
listed 
• Quotation marks 
around most cues 
• Short 1 – 4 word 
phrases are used 
• Cues are related to 
skill / activity 
• Some safety / 
management cues 
are listed 

• Does not include 
class signal 
• Sometimes uses 
quotation marks 
• Cues may not be 
related to skill / 
activity or mostly 
safety and 
management cues 
are only listed 

•  Does not include 
class signal 
• No quotation 
marks are used 
• Cues are not 
related to skill / 
activity 
• No safety or 
management cues 
are listed 

Evaluation • All three (3) 
objectives are 
addressed in the 
evaluation of the 
lesson 
• Accurate 

• All three (3) 
objectives are 
evaluated 
• Mostly accurate 

• Only 1 – 2 
objectives are 
evaluated 
• Difficult to see 
how the objectives 
are evaluated in the 
lesson 

• No evaluation of 
the objectives  

Formations • Accurate drawing 
and labeling of 
formations for each 
aspect of the lesson 
• Formations are 
labeled accurately 
• Easy to see the 
transitions 

• Drawings of 
formations are fairly 
clear; most labeled 
• Most formations 
are labeled 
• Vague idea of how 
lesson transitions 
from each activity 

• Drawings of 
formations are very 
vague and difficult 
to interpret 
• Formations are not 
labeled 
• Difficult to see hos 
lesson transitions 

• No formations are 
drawn / labeled 

Concluding 
Activity 

• Concluding 
activity relates to the 
objectives / lesson 

• Concluding 
activity present, but 
just states “playing a 

• Concluding 
activity only has the 
students lining up to 

• No concluding 
activity is presented 
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• Appropriate 
• Time schedule 
listed 

(game – name of 
game)” 
• Appropriate 
• Time schedule 
listed 

leave or is not 
related to the lesson 
• No time schedule 

Safety • Lesson shows 
consideration of 
safety issues 
regarding student 
behavior, skill, use 
of equipment or 
movement in the 
general physical 
activity area 
• Safety is addressed 
specifically for skill 
and / or activity 
• May also be 
included in the 
“Activity(ies)” 
section of lesson 
plan; but clearly 
identified 

• Lesson shows 
anticipated safety 
concerns in general 
• Specific equipment 
/ skill safety issues 
are addressed 

• Only general 
safety 
considerations are 
presented, but not 
necessarily for skill, 
activity or 
environment (or 
vice versa) 
• Difficult to see in 
the lesson where the 
safety concerns are 
listed 

• No safety concerns 
are presented 

Organization • Clear, logical, 
flowing 

• Logical • Wanders and 
difficult to follow 
lesson 

• Shows very little 
planning 

Writing • 1 or no errors • 2 – 3 errors • 4 – 5 errors • 6+ errors 
 

Standards 3 & 5:                                                          School Lab Teaching Rubric 

Teaching:  56 possible points – number of lessons are averaged 

Components Above Average 
(4) 

Average 
(3) 

Below Average 
(2) 

Inadequate 
(1) 

Introduction • Introduces Self 
• Enthusiastic – 
moves and engages 
with students 
• Reviews class 
rules / Signal 
• Meets students at 
door – welcomes 
them 

• Introduces Self 
• Enthusiastic 
• May review signal 
• Meets students at 
door – welcomes 
them 

• No introduction 
• Shows very little 
enthusiasm 
• Does not meet 
students 

• No introduction 
• No enthusiasm or 
excitement is shown 
in teaching 
• Does not meet 
students / not ready 

Equipment Ready • Equipment is set 
out and ready 
• Equipment is out 
of the way (safe) 
• Requested on time 

• Equipment is ready 
and placed in a safe 
location 
• Request 1 day 
before after 
requested time 

• Equipment is not 
ready – teacher has 
to use class time to 
set up 
• Request is made 
same day as lesson 

• Equipment was not 
considered for 
lesson, even though 
it was needed 
• No request for 
equipment 

Warm Ups / 
Instant Activity 

• Demonstrates as 
needed 
• Relates to lesson 
• Gives cues for 
warm-ups 

• Demonstrates as 
needed 
• Relates to lesson 
• Sometimes moves 
with the students 

• No 
demonstrations, just 
tells students what 
to do 

• No demonstrations 
• Warm-ups do not 
relate to lesson 
• Teacher stays in 
one spot and does 
not engage students 
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• Moves / engages 
with the students 

and sometimes 
engages 

• Relates only 
somewhat to the 
lesson 
• Teacher just stays 
in one spot 

Formations / 
Transitions 

Between Activities 

• Planning is evident 
with regard to 
formations and 
transitions 
• Movement from 
activity to activity is 
quick and efficient 
• Very little “down 
time” to organize 
equipment / students 
 

• Planning is evident 
with most of the 
formations and 
transitions 
• There is some 
“down time” when 
transitioning 

• Teacher addresses 
formations and 
transitions as they 
arise in the teaching 
of the lesson (but 
have not been  
planned) 
• Quite a bit of 
“down time” 
(children waiting) 

• No planning of 
formations or 
transitions is evident 

Managing Students • Rules and 
expectations are 
clearly identified 
(with consequences) 
• Class signal is 
identified 
• Organizes initial 
and concluding 
activities as they 
relate to the 
objectives 
• Intrusive events 
handled well 
• Conflicts between 
students handled in 
a fair and 
professional manner 
• Misbehaviors are 
addressed 

• Almost all of the 
management 
components to the 
left (rules, class 
signal, initial / 
concluding 
activities, intrusive 
events, 
misbehaviors) are 
addressed and 
performed well 

• About half of the 
management 
components to the 
left are performed 
well 

• Very few of the 
management 
components to the 
left are addressed 
during teaching 

Equipment Usage • Equipment is 
identified with rules 
/ safety regarding 
the equipment 
• Distribution of 
equipment is 
organized and safe 
(both retrieval and 
return) 
• Children are able 
to use equipment 
almost immediately 

• Equipment is 
identified 
• Distribution of 
equipment and 
return of the 
equipment is safe 
(but time-
consuming) 
• Children have to 
“wait” a short while 
before using  
equipment 

• Equipment is not 
specifically 
identified, but 
students are just told 
to “go get . . .” and 
hold on to it 
• Distribution and 
return of equipment 
is somewhat safe 
• Children have to 
just hold onto the 
equipment during 
instructions 

• Equipment is not 
listed in the lesson 
plan 
• No information is 
given about 
distribution, 
handling and putting 
away of equipment, 
if used. 
• Children given 
very little 
opportunity to use 
the equipment 

Instructions • Instructions are 
very clear, concise 
and short 
• Time allowed to 
process instruction 
(demonstration, 
practice, cues) 

• Instructions are 
clear, but tend to be 
a little too long 
(children waiting) 
• Some time is 
allowed to process 
the instructions 

• Instructions are 
very brief and 
students have a 
difficult time 
figuring out what 
they are to do, 
where they are to be, 
. . . 

• Instructions are 
either way too long 
and complicated or 
way to short that 
children do not 
understand what to 
do 
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• Vocabulary very 
appropriate  

• Vocabulary not 
appropriate 

• Instructions are 
very confusing 
 

Cues • Cues are used for 
warm-ups, skills and 
behavior 
• One cue at a time 

• Cues are used for 
most warm-ups, 
skills and behavior 

• Cues are used only 
for management 
(class signal, 
“Stop”, “Go”) 

• Cues are not used 
at all in the lesson 

Demonstrations • Appropriate 
demonstrations are 
given along with 
instructions (up to 
three), correct 
demonstrations) 
• Demonstrations 
are helpful and 
provide children 
with a clear picture 
of what they are to 
do 
• Lots of practice is 
provided for the 
children – 80% or 
more of class time 

• Demonstrations (1 
– 3 and correct)  are 
given and helpful to 
the students 
• Roughly 70 – 75% 
of class time is for 
practice 

• Demonstrations 
are given after it is 
obvious that the 
students do not 
understand what 
they are to do or 
how to perform 
• Very little practice 
is provided (60 – 
65% of class time) 

• Demonstrations 
are not given at all 
(or the teacher has 
had to be asked to 
provide a 
demonstration) 
• Practice is not 
intentional (less than 
50% of class time) 

Feedback • Specific (and 
corrective) feedback 
is given to the 
students (rather than 
just praise) 
• Feedback is 
helpful to the 
students 
• Feedback relates to 
cues 

• More praise and 
encouragement is 
given, although 
specific feedback is 
presented 1- 2 times 

• Only praise and 
encouragement is 
provided 

• Neither praise nor 
feedback is given 

Scanning / 
Observing / 

Moving 

• Teacher scans 
every 6 seconds 
• Teacher stands 
near highest risk 
activity or students 
• Teacher moves 
about the area 
• Teacher scans for 
inappropriate 
behaviors and/or 
safety issues – if 
noticed – handles 
the situation well 
and immediately 

• Teacher scans 
every 12 seconds 
• Teacher moves 
about the physical 
activity setting 
• Teacher scans for 
inappropriate 
behaviors and/or 
safety issues – if 
noticed, handles the 
situation 

• Teacher scans 
infrequently 
• Teacher stays 
mostly in one place 
while teaching 
• Teacher is  
unaware of smaller 
misbehaviors and/or 
safety issues 

• Teacher is not 
scanning or aware of 
what the students 
are doing 
• Teacher is easily 
distracted 
• Teacher stays in 
one place 
• Teachers does not 
notice misbehaviors 
or safety issues 
occurring  

Personality 
Variables 

• Good voice and 
tone – welcoming 
• Body language 
shows interest in 
what teacher is 
teaching 
• Smiles almost all 
of the time 

• Good voice and 
tone 
• Body language is 
welcoming 
• Smiles some of the 
time 
• Facial expressions 
are good 

• Voice not clear 
enough to be heard 
by all children 
• Body language is 
either defensive or 
non-welcoming 
• Mostly a neutral 
expression; very 
little smiling 

• Spoken word is 
very difficult to hear 
/ understand 
• Body language 
shows children 
he/she does not want 
them near 
• Rarely smiles, if at 
all 
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• Appropriate facial 
expressions 
• Teacher shows 
enthusiasm 
• Teacher includes 
all students in lesson 

• Teacher shows 
enthusiasm some of 
the time 
• Teacher includes 
all students in lesson 

• Teacher is not very 
enthusiastic 
• Teacher excludes 
children in lesson 

• Teacher seems as 
if he/she would 
rather be somewhere 
else 
• Teacher excludes 
children 

Maximum 
Participation 

• Almost all of the 
children are active 
during the lesson 
(80% of the time) 

• Most of the 
children are active 
during the lesson 
(70% of the time) 

• Very few of the 
children are active 
during the lesson 
(~6 – 8) and for only 
~60% of the time 

• Very few children 
are active during the 
lesson at a time (~2 
– 4) and for only 
50% or less of the 
time 

Concluding 
Activity 

• Conclusion relates 
to objectives and is 
a good review of the 
lesson objectives 
• Teacher 
compliments 
students / thanks 
them 
• Orderly and safe 
dismissal 

• Conclusion is good 
and relates mostly to 
the lesson 
• Teacher specifies 
how children are to 
line up for dismissal 

• Conclusion only 
focuses on what the 
students liked and 
did not like or if 
they had fun or not 

• No conclusion is 
presented 
• Children just asked 
to all line up or told 
that they are done 
for the day 

 

 

Standard 6:                                             School Lab Teaching Reflection Rubric 

Teaching Reflection:  36 possible points – number of reflections are averaged 

Components Above Average 
(4) 

Average 
(3) 

Below Average 
(2) 

Inadequate 
(1) 

Organization 
 

How did the 
activities you 

planned help the 
children meet your 

objectives? 

• Preparation for the 
lesson is evident 
• Complete link 
between the 
objectives and what 
was taught 
• Clear description 
of the link 
• Reflection 
describes richly and 
reflectively how one 
taught 

• Preparation is 
evident 
• There is a clear 
link between the 
objectives and the 
activities 
• Reflection 
describes how one 
taught with more 
emphasis on what 
was taught (the 
lesson itself) 

• Preparation is not 
evident 
• Link between 
objectives and 
activities is difficult 
to discern 
• Reflection 
describes what was 
taught (the lesson 
plan) 

• Preparation is not 
evident 
• No link shown 
between objectives 
and activities 
(activities appear to 
be arbitrarily 
decided) 
• Reflection just 
briefly describes 
what was taught 

Managing Students • Management 
components are 
identified and 
reflected on: 
* class signal 
* class rules 
* initial and 
concluding activities 
* formations and 
transitions 
* equipment 
distribution / return 

• Most management 
components are 
reflected upon 
• Addresses 
behavior issues in 
class and only states 
how they were 
handled 

• Very few 
management 
components are 
addressed 
• Identifies behavior 
issues in class, but 
does not reflect on 
how well they were 
handled or reflect on 
personal thoughts 
about the situation 

• No management 
components 
addressed 
• Does not address 
behavior issues 
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* intrusive events 
• Addresses 
behavior issues and 
reflects on how they 
were handled 
(worked / didn’t 
work) 

Instructing  
Students: 

 
Instructional 

Variables 
Scanning and 
Observation 

• Discusses moving 
about the physical 
activity area – 
“back to the wall”; 
standing next to 
high risk activity or 
high risk students 
• Discusses 
scanning and 
looking for 
misbehaviors / 
safety issues 
• Addresses 
observing for skill 
level among 
children 
• Gets down to 
child’s level, if 
needed 

• Discusses moving 
about the physical 
activity area in a 
superficial way 
• Discusses scanning 
in general terms 
• Little observation 
of skill levels among 
the children 

• Does not discuss 
positioning in the 
physical activity 
setting 
• Addresses 
scanning vaguely 
• No observation of 
skill levels 

• Does not discuss 
scanning or 
observation 

Instructing 
Students: 

 
Teaching Variables 

• Addresses each of 
the following with 
personal reflection: 
* instruction / 
directions 
* demonstrations 
* cues 
* feedback (with 
specific examples) 

• Addresses 
instruction / 
directions, 
demonstrations, 
cues and feedback 
superficially (does 
not truly reflect on 
these variables) 

• Addresses only 
half of the teaching 
variables 
(instruction / 
directions, 
demonstrations, 
cues and feedback) 

• Addresses only 
one – or none – of 
the teaching 
variables 

Instructing 
Students 

 
Personality 
Variables 

• Addresses 
personality variables 
with personal 
reflection: 
* voice (tone/pace) 
* body language 
* eye contact 
* facial expressions 
* smiling 
* enthusiasm for 
teaching 

• Addresses almost 
all of the personality 
variables with 
personal reflection 

• Addresses only a 
couple of the 
personality variables 
with personal 
reflection 

• Does not address 
personality variables 

Maximum 
Participation 

• Reflects 
thoughtfully on 
providing maximum 
participation of all 
children 
• Reflects on 
specific skills or 
activities in the 
lesson and if they 
were appropriate 

• Reflects somewhat 
on providing as 
much participation 
as possible with 
ideas to improve the 
lesson in the future 
• Reflects briefly on 
the skills or 
activities 

• Very little 
reflection on 
whether or not 
students were 
actively engaged 
most of the time 
• Only states the 
activities the 
students participated 
in without 

• No reflection on 
the amount of time 
the children were 
actively moving in 
class 
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• Reflects on how 
much time was 
given for 
instructions (20%) 
compared to 
children 
participating (80%) 

• Reflects briefly on 
how much activity 
time was given 
compared to 
instruction time 

addressing the time 
or only mentioning 
the time briefly 

Formations and 
Transitions 

• Reflects 
thoughtfully on the 
types of formations 
used and how the 
transitions worked 
with the children 
and also considering 
the equipment 

• Reflects on 
formations and 
transitions with 
ideas to improve the 
lesson in the future 
• Reflects a little on 
the effect the 
equipment had with 
formations / 
transitions 

• Very little 
reflection on 
formations / 
transitions (only 
discusses formations 
used) 
• Very little 
reflection on how 
equipment affected 
formations / 
transitions 

• No reflection on 
formations / 
transitions or 
equipment 

Reflection • Reflects on two (2) 
strengths and two 
(2) areas to work on 
/ improve 

• Reflects on three 
of the four: either 
two strengths and 
one area to work on 
or one strength and 
two areas to work 
on / improve 

• Reflects on two of 
the four:  either two 
strengths or two 
areas to improve or 
one of each 
(strength and area to 
improve) 

• Reflects on only 
one: strength OR 
area to improve; or 
not at all 

Writing • Rich, clear and 
concise 
• 2 – 3 pages; 
double-spaced 
• 1 or no errors 

• Clear and 
understandable 
• 2 – 3 pages; 
double-spaced 
• 2 – 3 errors 

• Difficult to follow 
reflection 
(disjointed) 
• Less than 2 pages; 
double-spaced or 
more 
• 4 – 5 errors 

• Unclear reflection 
• 1 page or less; 
double-spaced or 
more 
• 6+ errors 

 
 

Standard 8A:          Integrating Technology Rubrics (Move for Thought Learning Community) 

Create a short 2 – 4 minute video (or powerpoint presentation with a video imbedded) instructing a skill or 
activity which is clearly named.  Show organization through formations, equipment and space.  The integrated 
subject matter in the skill or activity is clearly identified.  Animation and sound (background music) will greatly 
enhance the video/powerpoint.  Include credits at the end. 

  
Criteria 

Un-
satisfactory 

Needs 
Improvement 

Great 

C
ontent 

1 The activity is introduced correctly.  0 1 2 

2 The activity is demonstrated appropriately and has clear 
progression.   Clear refinements/cues related to content. 

0 1 2 

3 Correct integration of PA with an academic subject.   0 1 2 

4 Use of equipment didn’t impede demonstration of the activity 
0 1 2 

5 Efficient grouping, transitions and formations with consideration 
for safety protocol 

0 1 2 
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Technology 

6 Length of video- within 2-4 min 0 1 2 

7 Quality of audio – music/voice levels are appropriate 0 1 2 

8 Quality of video – nice variety of images and action. 0 1 2 

9 Videographic techniques – transitions, pacing and movement have 
been edited. 

0 1 2 

10 All images, media and text created by others displays appropriate 
copyright permission and accurate citations. 0 1 2 

11 Overall message of the video is well done and conveyed.  0 1 2 

Total: _________ /  22 points 
 
DUE:  October 25, 2017 
 

Standard 8A:       Integrating Technology Rubrics (Move for Thought Learning Community) 

Become a member of the Move For Thought Community by Wednesday, September 6, 2017.  Go to 
http://moveforthought.ning.com/   Share 5 posts during the semester.  Posts can be a comment to another’s idea 
/ activity.  One post must be a content post (video, picture, flashcards, lesson plan, etc. something you have 
planned).   
 

Criteria Unsatisfactory Needs 
Improvement Excellent 

Shared 5 posts.   Posts can be a comment (answer 
to other’s posts), an opening question that 
stimulated dialogue and commentary.  

0 points  5 points 10 points 1 post out of 5 is a content post. A content post 
could be a P.E. activity with an integrated subject 
as shown through video, pictures, flashcards, or 
lesson plans. 
 

Complete: No missing pieces of information. All 
questions were answered.  
 

 
0 points 

 
4 points 8 points 

Critical thinking: Provided thoughtful and 
reflective answers to the questions. 
 
Quality of writing: Detailed description. Writing 
is free of grammatical, spelling or punctuation 
errors. The style of writing facilitates 
communication. 
 

DUE:  Nov. 15, 2017                                                               TOTAL:      ______/18 points 

Questions for the reflection: 

•  How was the interaction with the other members? 

•  An overview of your participation / posts. 
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•  What did you learn from this experience? 

•  What were the biggest challenges and how did you overcome them (if so)? 
 


