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EL PS 620: Social Justice Theory, Research, and Praxis 
Fall 2017 

Tuesdays 5:10-8:00 PM 
0680 Lagomarcino Hall 

_________________________________________________________________________________________________________ 
Instructor: Dr. Jeanne Dyches                                 Email: jdyches@iastate.edu  
Office: 1555A Lagomarcino Hall                                                     Office hours: 4:00-5:00 (T) 
Phone: 515. 294.9764                                                                                       and by appointment 
_________________________________________________________________________________________________________   

 
 “The educator has the duty of not being neutral.” -Paulo Freire  

 
Course Description  

EL PS 620 is designed to introduce students to ideas supporting education for social justice 
across the P-20 educational pipeline. Topics include contested definitions and enactments  
of social justice, racism, sexism, ableism, classism, homophobia, transphobia, 
intersectionality, praxis, and socially just research and scholarship.  
  

Required Texts  
(1) Bonilla-Silva, E. (2006). Racism without racists: Color-blind racism and the persistence of  

racial inequality in the United States. Rowman & Littlefield Publishers.  
  
(2) Text of your choice--this selection should centralize social justice theory, research,   
and/or praxis particular to your teaching/research context. 
 
Suggested Texts for Book Review (select one, or see me if you have a book in mind--this 
list is not intended to be exhaustive) 
 
Adams, M., & Bell, L. A. (Eds.). (2016). Teaching for diversity and social justice. Routledge. 
Alexander, M. (2012). The new Jim Crow: Mass incarceration in the age of colorblindness. The  

New Press. 
Anyon, J. (2014). Radical possibilities: Public policy, urban education, and a new social  

movement. Routledge. 
Biondi, M. (2012). The Black revolution on campus. Univ of California Press. 
Carter, P. L. (2005). Keepin’ it real : school success beyond black and white. Oxford;New  

York: Oxford University Press. 
Cazden, C. B. (2001). Classroom discourse: The language of teaching and learning (2nd ed.).  

Portsmouth, NH: Heinemann.  
Collins, P. H. (2012). On intellectual activism. Temple University Press.  
Delpit, L. (2006). Other people's children: Cultural conflict in the classroom. The New Press. 
Emdin, C. (2016). For White folks who teach in the Hood... and the rest of y'all too: Reality  

pedagogy and urban education. Beacon Press. 
Freire, P. (2000). Pedagogy of the oppressed. Bloomsbury Publishing. 

mailto:jdyches@iastate.edu
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Garcia, A., & O'Donnell-Allen, C. (2015). Pose, wobble, flow: A culturally proactive approach  
to literacy instruction. Teachers College Press. 

Gay, G. (2010). Culturally responsive teaching: Theory, research, and practice. Teachers  
College Press. 

hooks, b. Teaching to transgress: Education as the practice of freedom. New York, NY:   
Routledge. 

Khan, S. R. (2010). Privilege: The making of an adolescent elite at St. Paul's School.  
Princeton University Press. 

Kozol, J. (2012). Savage inequalities: Children in America's schools. Broadway Books. 
Ladson-Billings, G. (2009). The dreamkeepers: Successful teachers of African American  

children. John Wiley & Sons. 
Lee, S. J. (1996). Unraveling the “model minority" stereotype: Listening to Asian American  

youth. Teachers College Press.  
Leonardo, Z., & Grubb, W. N. (2013). Education and racism: A primer on issues and dilemmas.  

Routledge. 
Noddings, N. (2013). Caring: A relational approach to ethics and moral education. Univ of  

California Press. 
Oakes, J. (2005). Keeping track: How schools structure inequality. (2nd Edition) Yale  

University Press. 
Orenstein, P. (2013). Schoolgirls: Young women, self-esteem, and the confidence gap.  

Random House Digital, Inc. 
Park, J. J. (2013). When diversity drops: Race, religion, and affirmative action in higher  

education. Rutgers University Press. 
Pascoe, C. J. (2011). Dude, you're a fag: Masculinity and sexuality in high school, with a new  

preface. Univ of California Press. 
Ravitch, D. (2013). Reign of error: The hoax of the privatization movement and the danger to  

America's public schools. Vintage. 
Sensoy, O., & DiAngelo, R. (2017). Is everyone really equal?: An introduction to key concepts  

in social justice education. Teachers College Press. 
Rothenberg, P. S. (2011). White privilege: Essential readings on the other side of racism  

(4th ed.). Worth Publishers.  
Tuchman, G. (2009). Wannabe U: Inside the corporate university. University of Chicago  

Press. 
Valenzuela, A. (2010). Subtractive schooling: US-Mexican youth and the politics of caring.  

Suny Press. 
  

Diversity  
As critical theorist Paulo Freire wrote, “If the structure does not permit dialogue, the 
structure must be changed.” Accordingly, a central tenet of social justice is to appreciate 
and respect differing opinions, voices, and perspectives. Inherent in this orientation is that 
we must constantly and discursively call our personal biases and prejudices into question. 
Furthermore, it is my expectation that all members of the class thoughtfully and 
respectfully discuss complex issues of power and privilege central to the course, including 
topics such as race, class, ability, sexual orientation, gender, and religion.   
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Technology  

This course requires that you are familiar with and comfortable using various forms of 
technology including Word, email, Canvas, google scholar (or other online databases), and 
other basic technology.  
  

Students with Disabilities  
If you have a disability and require accommodations, please contact the instructor early in 
the semester so that your learning needs may be appropriately met. You will need to 
provide documentation of your disability to the Student Disability Resources (SDR) office, 
located on the main floor of the Student Services Building, Room 1076, 515-294-7220.  

 
University Non-Discrimination Statement  

Iowa State University does not discriminate on the basis of race, color, age, religion, 
national origin, sexual orientation, gender identity, genetic information, sex, marital status, 
disability, or status as a U.S. veteran.  Inquiries can be directed to the Director of Equal 
Opportunity and Compliance, 3280 Beardshear Hall, (515) 294-7612. 

  
Attendance and Participation  

Class discussions and activities are an essential component of the learning experience 
within this course. As such, our attendance is a necessary piece to our individual and 
collaborative learning. With this in mind, attendance is expected and you should notify the 
professor and potential group-mates prior to missing class.  Missing more than one class 
may lead to the lowering of your final grade, so please do your best to prioritize class 
attendance.  If you miss three or more classes, I may issue you an incomplete for the class 
until an agreed upon make-up schedule is put in place, even in the case of excused 
absences. However, the option for an incomplete is not guaranteed and depends on 
individual circumstances. Please notify me via email at least 24 hours prior to missing class.  
There are circumstances where 24 hours notice is not possible; in these cases, please notify 
me as soon as possible.  

Readings   
We are all expected (myself included) to engage in thoughtful and thorough readings of all 
course materials. This often times requires reading texts more than one time to fully 
appreciate the depth and meaning of the author(s)’s work. Because theoretical readings 
can be intellectually dense, it is imperative that you actively read course materials. Active 
reading essentially means that you are engaged in an ongoing discussion with the author. 
Some common strategies for active reading include: (1) Not just highlighting, but making 
notes in the margins that indicate why you highlighted a given section or sentence; (2) 
Identifying thesis statements, research questions, summary statements, etc.; (3) Asking 
questions through notes in the margins; (4) Noting sections or statements that you agree or 
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disagree with; and (5) Thinking about how the readings relate to other course materials. 
For more information on active reading please visit https://mcgraw.princeton.edu/active-
reading-strategies  
  

Academic Integrity  
I expect my students to submit original work that represents their personal thoughts/ 
insights, while still synthesizing or building on existing knowledge. As a result, please make 
sure to follow APA guidelines related to citing and/or quoting texts, interviews, and other 
external sources. However, in the case of group work or group assignments, it is expected 
that group members will have overlap in their ideas and writing. For a detailed description 
of Academic Misconduct at Iowa State University please visit the following ISU webpage: 
http://www.dso.iastate.edu/ja/academic/misconduct.html   
  

Assignments  
All assignments must be submitted typed, double-spaced with 12-point font and standard 
one inch margins all around the paper. Papers must also be consistent with APA, 6th edition 
style (Manual of the American Psychological Association, 2009).  Provide a title page,  a 
header (name, title of assignment), and number pages at the bottom. Please submit all 
assignments electronically via Canvas with your name and the name of the assignment as 
the filename (e.g. Dyches_Book Critique).  
 

Date Due Assignment Points Possible 

Ongoing Participation  100 

10.3/11.28 Social Justice Visual Essays  100 (1st draft) 
100 (2nd draft) 

10.17 Book Critique 100 

10.17 Book Critique Presentations 50 

10.24 Research Paper Annotated Bibliography and Outline 200 

12.12 Research Paper  300 

12.5/12.12 Research Paper Presentation  50 

Total Points Possible 1000 

Assignment Descriptions  
Participation (100 points):  

https://mcgraw.princeton.edu/active-reading-strategies
https://mcgraw.princeton.edu/active-reading-strategies
http://www.dso.iastate.edu/ja/academic/misconduct.html
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Much of the learning within this class will come through our discussions of course readings, 
personal experiences, and professional backgrounds as we co-construct knowledge related 
to social justice. As such, your attendance and participation are vital to your and your 
classmates’ learning. Additionally, there will be various small and whole-group activities on 
a weekly basis; in order to contribute meaningfully,  these activities, and the class 
experience as a whole, will require your earnest engagement. Active participation looks 
different for everyone. For this reason, there is no set number of times that students are 
expected to be speak each class session and students will not be awarded points based on 
the number of times they speak per class. Instead, you are expected to substantively 
contribute to small and whole group discussions in ways that are respectful to your peers, 
related to course materials, and reflective.  
  
Social Justice Visual Essays (200 points total) 
This assignment is meant to inspire you to (re)see hegemonic elements of your 
professional space(s) in ways that show a contexually-relevant recognition and  response 
to social justice. See below for more information.  
 
Visual Essay One: Due 10.3 (100 points) 
Collaborate with colleagues in your field. A second option is to group yourselves around a 
particular social justice framework (i.e., group members may hold different 
teaching/research positions, but agree to examine their respective contexts from the same 
theoretical angle--counterstorytelling, whiteness, ableism, etc.). Groups should be between 
2-3 people, with work divided equally among all members. You are welcome to complete 
the assignment independently as well. If issues arise within your group that cannot be 
resolved among yourselves--particularly those that place the workload burden 
disproportionately--please let me know as soon as possible.  
 
Define, visually, social justice as you understand it and use the concept in your work. You 
may decide to capture this image or create it yourself. Your definition should be grounded 
in scholarship (ie, the images you project should be explainable through a lens/aspect of 
social justice theory).  
 
Select 1-2 social justice themes (patriarchy, institutional racism, intersectionality, 
whiteness, etc) on which to focus your work. 
 
Consider the thesis of your visual essay. Said another way, what statement does your essay 
attempt to make, and around which issue(s)? Your images, then, serve to “answer” your 
question (similar to providing textual evidence when writing a literary analysis or showing 
your work when completing a math problem). 
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Capture images that answer your essay’s thesis.  Images, graphics, institutional markers, 
symbolic materials, etc. should elucidate various inequities/marginalizations particular to 
your context (and relevant to your thesis).  As you collect your data, task yourself with 
“reading the word and the world,” as Freire & Shor (1987) write. Challenge yourself to 
question seemingly normalized constructs. Ask yourself: who is affirmed here? Who is 
dismissed? Whose presence is validated/affirmed/welcomed, and whose is dismissed/ 
silenced/erased? Who has agency, and who doesn’t? What role do I play in this setting? 
 
Assemble your data into a visual essay. iMovie works well, but other options exist. 
Carefully select audio of some sort (music, a speech,  spoken word, etc) to play in the 
background; the audio selection should carry meaning particular to your visual 
essay/social justice grounding.  
 
Write an analysis of your essay. This analysis should be clear but concise. You should cite 
at least 3 scholarly sources in your analysis, each of which help to ground your selected 
images in social justice theory/scholarship. Use this template to guide your work.  
  
Present your visual essay to the class, making sure to provide colleagues with a space in 
which to ask you questions about your work.  
 
Essay Two: Due 11.28 (100 points) 
With this iteration of the visual essay, you will modify your original visual essay to provide 
for a more expansive, nuanced exploration of the topic(s) you initially investigated earlier 
in the semester. Here, you should follow the same guidelines as listed for visual essay one, 
but when selecting and analyzing your visuals/audio, your written analysis should explain 
how you came to the decision to add/modify/delete etc the various elements of your essay. 
Said another way, you should show visually both your growth and deeper, more complex 
understanding of social justice since the beginning of the course. In your analysis, it should 
be clear how/in what ways your vision/beliefs/practices have evolved. It is very important 
that you recognize that this is NOT meant to be an assignment in which you attempt to prove 
you have “mastered” social justice. Our work as social justice educators is never over. Be 
honest in both your reflective thinking and your work; consider deeply your evolving 
beliefs/practices/visions,  and challenge yourself to honestly explore issues with which you are 
still grappling.  
 
 
Book Critique: Due 10.17 (100 points)  
Write a brief (2-3 page) critique of your selected social justice-oriented text. Spend no 
more than one paragraph explaining the premise of the text—the focus here is to critically 
examine and critique the book. In this critique, consider the following questions:  

https://docs.google.com/document/d/1_bPc31Y-jsR0_3NVTxK0FUPVT4k5E7a0JrJpeRgZHtM/edit?usp=sharing
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● What conversations do you think the author opened up well?  
● What areas did he/she leave unexplored or insufficiently tended?  
● What elements of the book do you think you can use in your own practice?  
● How does your text speak to other texts and conversations we’ve had in class so far? 
● What do you still have questions about? 

 
For an idea of how to compose your review, check out example 1 and example 2. See the 
book critique rubric here.  
 
Book Critique Presentation: Due 10.17 (50 points)   
Each of you will create a one page handout detailing various salient points related to your 
selected text. In small groups, you will meet to discuss each person’s text and critique, 
using the handouts to guide your conversation. See rubric here. 
 
Research Paper Annotated Bibliography and Outline: Due 10.31(200 points) 
This assignment allows you to engage with your research topic for the course early in the 
semester and to begin a literature review for your final paper. You are to complete an 
annotated bibliography consisting of 10 scholarly entries, preferably contemporary journal 
articles and book chapters, related to your research topic and a social justice framework. 
The annotations should briefly explain the article’s relevance to your topic, this course, and 
its strength and weaknesses as a source. When you submit your annotated bibliography, 
you should also submit a brief outline (1-2 pages) of your research paper. See rubric here.  
 
Research Paper: Due 12.12 (300 points):  
The course’s final and culminating assignment is a 12-14 page paper focused on an area of 
interest pertaining to social justice and education. The main objective of this assignment is 
to create an original research project utilizing social justice as a guiding framework. This 
paper may or may not be a continuance of the issue(s) you explored in your visual essays. It 
is expected that your final paper will: 

 
1. Rely on a social justice framework to critique an area (i.e. teachers, students,  

administration, curriculum, pedagogy, structure, policy, etc…) of education. 
2. Use a framework of social justice to address an educational inequality or  

dilemma. 
3. Demonstrate a clear understanding of social justice as a theoretical and  

methodological framework. 
4. Highlight the implications of your analysis for education and future  

possibilities for further inquiry. 
 

Based on your research topic, you will be placed on a panel with some of your classmates 

http://jolle.coe.uga.edu/wp-content/uploads/2015/10/ABR-4_Dunn-FINAL.pdf
https://www.middleweb.com/3265/too-complex-for-the-classroom/
https://docs.google.com/document/d/1zxUoWK4T7I-LX54haox7F-C8Tl4ijdzhp1E9pS2cVRc/edit?usp=sharing
https://docs.google.com/document/d/1YgolpehxEaT6eDCScI5jrVsd7-Dk0jJRcNN7cl-9ktA/edit?usp=sharing
https://docs.google.com/document/d/1ZKZH7uPKKyQT0m-Fk-Az_DF2p0-GJtPcUuRBWQY8Cj8/edit?usp=sharing
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who share a similar research topic (e.g. a critique of school funding policies,  an analysis of 
high school civics/history curriculum, etc.) or a similar social justice framework (e.g. 
critical race theory, sexism, transphobia, etc.). Your panel will present during one of the last 
two weeks of class. You are expected to include citations from course readings as well as 
outside readings within this paper; a reference page should be included, but does not count 
toward your 12-14 page limit. See rubric here.  

 
Research Paper Presentation: Due 12.5/12.12 (50 points)  
Prepare a brief presentation (no more than 10 minutes) using google slides. Please upload 
the ppt prior to class by inserting it in this folder (and under “Assignments” on Canvas).. 
Additionally, you should provide your colleagues with a one page handout of your 
presentation, and include 2-3 sources that you found particularly rich at the bottom of the 
handout. After all presenters have spoken, the speakers and audience will engage in a 
question and answer session. See rubric here.  
 

Grading  
The grading policy for this course is based on 1000 points, with each assignment counting 
for the respective portion of the final grade. The grading scale is the following:  
• A:   94-100  • A-:  90-93  
• B+: 87-89 • B:   83-86 • B-:  80-82  
• C+: 77-79 • C:   73-76 • C-:  70-72  
• D+: 67-69 • D:   63-66 • D-:  60-62  
• F:    59 and Below  
 
While I understand that we all have multiple obligations in our lives, late assignments will 
receive a one-point deduction per day that they are late. However, if you contact me at least 
one week before a due date, it’s possible to receive an extension. Failure to contact me a 
week before the due date will likely result in no extension being granted. All extensions are 
based on individual circumstances and are not guaranteed. 
 
You can submit any assignment prior to the due date for my formative feedback; however, 
this is contingent on my having time to provide that feedback to you before the due date 
(i.e. it is unlikely that I can provide you with formative feedback the day before the 
assignment is due).   

Course Content & Schedule  
Please note that this syllabus is a living document--I make changes based on students’ 
needs, interests, time, and a host of other factors. As such, I reserve the right to make 
corrections, additions and/or modifications to the assignments, grading procedures, or any 
other parts of this syllabus.  When these changes occur, we will discuss them either in class 
or via email. 

https://drive.google.com/open?id=0BxPa336K2P1hem9mUkRWN1NfY1U
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Week Date Weekly Themes/Readings Assignments 
Due 

1 8.22 Defining Social Justice and Education for Social Justice  
 
Bell, L. A. (1997). Theoretical foundations for social 
justice education. In Adams, M., Bell, LA & Griffin, 
P.(Eds.) Teaching for Diversity and Social Justice. 
 
Grant, C. A. (2012). Cultivating flourishing lives: A 
robust social justice vision of education. American 
Educational Research Journal.  
 
Hackman, H. W. (2005). Five essential components for 
social justice education. Equity & Excellence in 
Education, 38(2), 103-109. 
 
Hytten, K., & Bettez, S. C. (2011). Understanding 
education for social justice. Educational Foundations, 
25, 7-24.  

 

2 8.29 Defining Social Justice and Education for Social Justice 
  
Brennan, J., & Naidoo, R. (2008). Higher education and 
the achievement (and/or prevention) of equity and 
social justice. Higher Education, 56(3), 287-302.  
 
Dyches, J., & Boyd, D. (2017). Foregrounding equity in 
teacher education: Toward a model of Social Justice 
Pedagogical and Content Knowledge (SJPACK). Journal 
of Teacher Education(68)4. 
Gewirtz, S. (1998). Conceptualizing social justice in 
education: Mapping the territory. Journal of Education 
Policy, 13(4), 469-484.  

Bring a news 
article/video 
clip/other 
media that 
relates to some 
aspect of social 
justice 
discussed in 
week 1 or 2 
readings 

3 9.5 Racialization 
 
Guest Speaker: Joshua V. Barr, Esq. 

Submit 2 
questions for 
Joshua to 
discussion 

https://drive.google.com/file/d/0BxPa336K2P1hMG10NG14aGc2Xzg/view?usp=sharing
https://drive.google.com/file/d/0BxPa336K2P1hMG10NG14aGc2Xzg/view?usp=sharing
https://drive.google.com/file/d/0BxPa336K2P1hMG10NG14aGc2Xzg/view?usp=sharing
https://drive.google.com/file/d/0BxPa336K2P1hMG10NG14aGc2Xzg/view?usp=sharing
https://drive.google.com/open?id=0BxPa336K2P1hWXE1ZDQzaURxak0
https://drive.google.com/open?id=0BxPa336K2P1hWXE1ZDQzaURxak0
https://drive.google.com/open?id=0BxPa336K2P1hWXE1ZDQzaURxak0
https://drive.google.com/open?id=0BxPa336K2P1hWXE1ZDQzaURxak0
https://drive.google.com/open?id=0BxPa336K2P1hZkI4dUVTd3dwN00
https://drive.google.com/open?id=0BxPa336K2P1hZkI4dUVTd3dwN00
https://drive.google.com/open?id=0BxPa336K2P1hZkI4dUVTd3dwN00
https://drive.google.com/open?id=0BxPa336K2P1hZkI4dUVTd3dwN00
https://drive.google.com/open?id=0BxPa336K2P1hZkI4dUVTd3dwN00
https://drive.google.com/open?id=0BxPa336K2P1hbjI2LWZZM0xPVVU
https://drive.google.com/open?id=0BxPa336K2P1hbjI2LWZZM0xPVVU
https://drive.google.com/open?id=0BxPa336K2P1hbjI2LWZZM0xPVVU
https://drive.google.com/open?id=0BxPa336K2P1hbjI2LWZZM0xPVVU
https://drive.google.com/open?id=0BxPa336K2P1hbjI2LWZZM0xPVVU
https://drive.google.com/open?id=0BxPa336K2P1hbjI2LWZZM0xPVVU
https://drive.google.com/open?id=0BxPa336K2P1hQzhHcGN3Sll3bFE
https://drive.google.com/open?id=0BxPa336K2P1hQzhHcGN3Sll3bFE
https://drive.google.com/open?id=0BxPa336K2P1hQzhHcGN3Sll3bFE
https://drive.google.com/open?id=0BxPa336K2P1hQzhHcGN3Sll3bFE
https://drive.google.com/open?id=0BxPa336K2P1hQzhHcGN3Sll3bFE
https://drive.google.com/open?id=0BxPa336K2P1hdnUwbWlTVm1Kd1E
https://drive.google.com/open?id=0BxPa336K2P1hdnUwbWlTVm1Kd1E
https://drive.google.com/open?id=0BxPa336K2P1hdnUwbWlTVm1Kd1E
https://drive.google.com/open?id=0BxPa336K2P1hdnUwbWlTVm1Kd1E
https://drive.google.com/open?id=0BxPa336K2P1hdnUwbWlTVm1Kd1E
https://drive.google.com/open?id=0BxPa336K2P1hdnUwbWlTVm1Kd1E
https://drive.google.com/open?id=0BxPa336K2P1hdnUwbWlTVm1Kd1E
https://drive.google.com/open?id=0BxPa336K2P1hcG1sUmdKajh1dEk
https://drive.google.com/open?id=0BxPa336K2P1hcG1sUmdKajh1dEk
https://drive.google.com/open?id=0BxPa336K2P1hcG1sUmdKajh1dEk
https://drive.google.com/open?id=0BxPa336K2P1hcG1sUmdKajh1dEk
https://drive.google.com/open?id=0BxPa336K2P1hcG1sUmdKajh1dEk
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Director, Civil & Human Rights Commission 
 
http://www.desmoinesregister.com/story/news/2
015/12/22/barr-breathes-life-back-into-civil-
rights-post/77430644/  
 
http://www.desmoinesregister.com/story/opinio
n/columnists/2015/09/17/column-new-human-
rights-director-looks-dms-underbelly/72370936/  
 
Omi, M., & Winant, H. (2014). Racial formation in the 
United States. Routledge. (Ch 4) 
 
Haney-Lopez, I. F. (1994). Social construction of race: 
Some Observations on illusion, fabrication, and choice. 
The Harvard Civil Rights-Civil Liberties Law Review, 29, 
1. 
 
Smedley, A., & Smedley, B. D. (2005). Race as biology is 
fiction, racism as a social problem is real: 
Anthropological and historical perspectives on the 
social construction of race. American Psychologist, 
60(1), 16. 
 
Perea, J. F. (1997). The Black/White binary paradigm 
of race: The “normal science" of American racial 
thought. California Law Review, 1213-1258.  

board on 
Canvas by 
Sunday, 9.3  

4 9.12 Critical Race Theory in Education 
 
Ladson-Billings, G., & Tate, W. F. (1995). Toward a 
critical race theory of education. Teachers College 
Record, 97(1), 47. 
 
Lynn, M., & Parker, L. (2006). Critical race studies in 
education: Examining a decade of research on US 
schools. The Urban Review, 38(4), 257-290. 
 
Yosso, T. J. (2005). Whose culture has capital? A critical 

 

http://www.desmoinesregister.com/story/news/2015/12/22/barr-breathes-life-back-into-civil-rights-post/77430644/
http://www.desmoinesregister.com/story/news/2015/12/22/barr-breathes-life-back-into-civil-rights-post/77430644/
http://www.desmoinesregister.com/story/news/2015/12/22/barr-breathes-life-back-into-civil-rights-post/77430644/
http://www.desmoinesregister.com/story/opinion/columnists/2015/09/17/column-new-human-rights-director-looks-dms-underbelly/72370936/
http://www.desmoinesregister.com/story/opinion/columnists/2015/09/17/column-new-human-rights-director-looks-dms-underbelly/72370936/
http://www.desmoinesregister.com/story/opinion/columnists/2015/09/17/column-new-human-rights-director-looks-dms-underbelly/72370936/
https://drive.google.com/open?id=0BxPa336K2P1haGkxUFdZRjRLRHM
https://drive.google.com/open?id=0BxPa336K2P1haGkxUFdZRjRLRHM
https://drive.google.com/open?id=0BxPa336K2P1haGkxUFdZRjRLRHM
https://drive.google.com/open?id=0BxPa336K2P1haGkxUFdZRjRLRHM
https://drive.google.com/open?id=0BxPa336K2P1hbV9sT3AwbUtnakE
https://drive.google.com/open?id=0BxPa336K2P1hbV9sT3AwbUtnakE
https://drive.google.com/open?id=0BxPa336K2P1hbV9sT3AwbUtnakE
https://drive.google.com/open?id=0BxPa336K2P1hbV9sT3AwbUtnakE
https://drive.google.com/open?id=0BxPa336K2P1hbV9sT3AwbUtnakE
https://drive.google.com/open?id=0BxPa336K2P1hR0FpWkJzc0twR2c
https://drive.google.com/open?id=0BxPa336K2P1hR0FpWkJzc0twR2c
https://drive.google.com/open?id=0BxPa336K2P1hR0FpWkJzc0twR2c
https://drive.google.com/open?id=0BxPa336K2P1hR0FpWkJzc0twR2c
https://drive.google.com/open?id=0BxPa336K2P1hR0FpWkJzc0twR2c
https://drive.google.com/open?id=0BxPa336K2P1hR0FpWkJzc0twR2c
https://drive.google.com/open?id=0BxPa336K2P1hR0FpWkJzc0twR2c
https://drive.google.com/open?id=0BxPa336K2P1hN1JGV3BaSjJGQ2c
https://drive.google.com/open?id=0BxPa336K2P1hN1JGV3BaSjJGQ2c
https://drive.google.com/open?id=0BxPa336K2P1hN1JGV3BaSjJGQ2c
https://drive.google.com/open?id=0BxPa336K2P1hN1JGV3BaSjJGQ2c
https://drive.google.com/open?id=0BxPa336K2P1hN1JGV3BaSjJGQ2c
https://drive.google.com/open?id=0BxPa336K2P1hR3hrcXJpaTFxa0E
https://drive.google.com/open?id=0BxPa336K2P1hR3hrcXJpaTFxa0E
https://drive.google.com/open?id=0BxPa336K2P1hR3hrcXJpaTFxa0E
https://drive.google.com/open?id=0BxPa336K2P1hR3hrcXJpaTFxa0E
https://drive.google.com/open?id=0BxPa336K2P1hR3hrcXJpaTFxa0E
https://drive.google.com/open?id=0BxPa336K2P1hcUNPVXU3U01QcGM
https://drive.google.com/open?id=0BxPa336K2P1hcUNPVXU3U01QcGM
https://drive.google.com/open?id=0BxPa336K2P1hcUNPVXU3U01QcGM
https://drive.google.com/open?id=0BxPa336K2P1hcUNPVXU3U01QcGM
https://drive.google.com/open?id=0BxPa336K2P1hcUNPVXU3U01QcGM
https://drive.google.com/open?id=0BxPa336K2P1hcUNPVXU3U01QcGM
https://drive.google.com/open?id=0BxPa336K2P1hcUNPVXU3U01QcGM
https://drive.google.com/open?id=0BxPa336K2P1hNVhTM1ZSZXRNTjg
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race theory discussion of community cultural wealth. 
Race, Ethnicity, and Education, 8(1), 69-91.  
 
Select ONE: 
Solorzano, D., Ceja, M., & Yosso, T. (2000). Critical race 
theory, racial microaggressions, and campus racial 
climate: The experiences of African American college 
students. Journal of Negro Education, 60-73. 
 
Delgado, R. (1989). Storytelling for oppositionists and 
others: A plea for narrative. Michigan Law Review, 
87(8), 2411-2441. 
 
Solórzano, D. G., & Yosso, T. J. (2002). Critical race 
methodology: Counter-storytelling as an analytical 
framework for education research. Qualitative Inquiry, 
8(1), 23-44. 

5 9.19 Colorblindness 
 
Chapters 4-11 in Bonilla-Silva, E. (2006). Racism 
without racists: Color-blind racism and the persistence 
of racial inequality in the United States. Rowman & 
Littlefield Publishers. 
 
Alexander, M. (2012). The new Jim Crow: Mass 
incarceration in the age of colorblindness. The New 
Press. (Introduction) 
 
King, J. E. (1991). Dysconscious racism: Ideology, 
identity, and the miseducation of teachers. Journal of 
Negro Education, 133-146. 
 
Harper, S. R. (2012). Race without racism: How higher 
education researchers minimize racist institutional 
norms. The Review of Higher Education, 36(1), 9-29.   

 

6 9.26 Whiteness  
 

 

https://drive.google.com/open?id=0BxPa336K2P1hNVhTM1ZSZXRNTjg
https://drive.google.com/open?id=0BxPa336K2P1hNVhTM1ZSZXRNTjg
https://drive.google.com/open?id=0BxPa336K2P1hNVhTM1ZSZXRNTjg
https://drive.google.com/open?id=0BxPa336K2P1hNVhTM1ZSZXRNTjg
https://drive.google.com/open?id=0BxPa336K2P1hUDVDTEtQZ1g4RFE
https://drive.google.com/open?id=0BxPa336K2P1hUDVDTEtQZ1g4RFE
https://drive.google.com/open?id=0BxPa336K2P1hUDVDTEtQZ1g4RFE
https://drive.google.com/open?id=0BxPa336K2P1hUDVDTEtQZ1g4RFE
https://drive.google.com/open?id=0BxPa336K2P1hUDVDTEtQZ1g4RFE
https://drive.google.com/open?id=0BxPa336K2P1hUDVDTEtQZ1g4RFE
https://drive.google.com/open?id=0BxPa336K2P1hZmQ2NG56c0xGb1k
https://drive.google.com/open?id=0BxPa336K2P1hZmQ2NG56c0xGb1k
https://drive.google.com/open?id=0BxPa336K2P1hZmQ2NG56c0xGb1k
https://drive.google.com/open?id=0BxPa336K2P1hZmQ2NG56c0xGb1k
https://drive.google.com/open?id=0BxPa336K2P1hZmQ2NG56c0xGb1k
https://drive.google.com/file/d/0BxPa336K2P1hMjVoQnRuMG1OM1E/view?usp=sharing
https://drive.google.com/file/d/0BxPa336K2P1hMjVoQnRuMG1OM1E/view?usp=sharing
https://drive.google.com/file/d/0BxPa336K2P1hMjVoQnRuMG1OM1E/view?usp=sharing
https://drive.google.com/file/d/0BxPa336K2P1hMjVoQnRuMG1OM1E/view?usp=sharing
https://drive.google.com/file/d/0BxPa336K2P1hMjVoQnRuMG1OM1E/view?usp=sharing
https://drive.google.com/file/d/0BxPa336K2P1hMjVoQnRuMG1OM1E/view?usp=sharing
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Guest Speakers: Riley Drake and members of the 
Ames Anti-Racist Coalition (ARC) 
 
ARC Guiding Principles  
 
Harris, C. I. (1993). Whiteness as property. Harvard 
Law Review, 1707-1791.  
 
Brodkin, K. (2012). How Jews became white folks. In 
Paula Rothenberg (Ed.), White privilege: Essential 
readings on the other side of racism (pp. 45-57). New 
York: New Press. 
 
Twine, F. W., & Gallagher, C. (2008). The future of 
whiteness: A map of the ‘third wave’. Ethnic and Racial 
studies, 31(1), 4-24.  

7 10.3  Ableism  
 
Connor, D. J., & Ferri, B. A. (2007). The conflict within: 
Resistance to inclusion and other paradoxes in special 
education. Disability & Society, 22(1), 63-77.  
 
Denhart, H. (2008). Deconstructing barriers: 
Perceptions of students labeled with learning 
disabilities in higher education. Journal of Learning 
Disabilities, 41(6), 483-497.  
 
Hehir, T. (2002). Eliminating ableism in education. 
Harvard Educational Review, 72(1), 1-33.  
 
Reid, D. K., & Knight, M. G. (2006). Disability justifies 
exclusion of minority students: A critical history 
grounded in disability studies. Educational Researcher, 
35(6), 18-23.  

Visual Essay 1 
due 

8 10.10 Sexism & Patriarchy  
 
Guest Speaker: Judge Mary Pat Gunderson, Polk 

 

https://drive.google.com/file/d/0B-1WDitjPpT6YzR3TFViQkVzSFU/view?ts=59a818a7
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County District Court Judge 
 
Hooks, b. Understanding Patriarchy. 
http://www.filmsforaction.org/articles/understandin
g-patriarchy/  
Chapters 1 & 2 in Lorber, J. (1994). Paradoxes of 
gender. Yale University Press.  
 
Weaver-Hightower, M. (2003). The “boy turn” in 
research on gender and education. Review of 
Educational Research, 73(4), 471-498. 
 
Select ONE:  
 
Harding, S. (1986). The instability of the analytical 
categories of feminist theory. Signs, 11(4), 645-664. 
 
Pomerantz, S., Raby, R., & Stefanik, A. (2013). Girls run 
the world? Caught between sexism and postfeminism 
in school. Gender & Society, 27(2), 185-207. 
 
Thompson, A. (1998). Not the color purple: Black 
feminist lessons for educational caring. Harvard 
Educational Review 68(4), 522–554. 

9 10.17 Homophobia & Transphobia 
 
Guest Speaker: Dr. Phillip Miller, Iowa House 
Representative (District 82), Former President of 
Fairfield School Board 
 
Rands, K. E. (2009). Considering transgender people in 
education: A gender-complex approach. Journal of 
Teacher Education, 60(4), 419-431. 
 
Swim, J. K., Johnston, K., & Pearson, N. B. (2009). Daily 
experiences with heterosexism: Relations between 
heterosexist hassles and psychological well-being. 
Journal of Social and Clinical Psychology, 28(5), 597. 

Book Critique 
Due 
 
Book Critique 
in-class 
presentations 

http://www.filmsforaction.org/articles/understanding-patriarchy/
http://www.filmsforaction.org/articles/understanding-patriarchy/
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Select ONE:  
 
McCready, L. T. (2004). Understanding the 
marginalization of gay and gender non-conforming 
Black male students. Theory Into Practice, 43(2), 136-
143. 
 
Brunner, C. C. (2013). Cycles of fear: A model of lesbian 
and heterosexism gay educational leaders’ lived 
experiences. Educational Administration Quarterly, 
49(1), 161-203.  
 
 Narui, M. (2011). Understanding Asian/American gay, 
lesbian, and bisexual experiences from a poststructural 
perspective. Journal of Homosexuality, 58(9), 1211-
1234. 
 
Bettie, J. (2000). Women without class: Chicas, cholas, 
trash, and the presence/absence of class identity. 
Signs: Journal of Women in Culture and Society, 26(1), 
1-35. 

10 10.24 Classism  
 
Anyon, J. (1981). Social class and school knowledge. 
Curriculum Inquiry, 11(1), 3-42.  
 
Bomer, R., Dworin, J. E., May, L., & Semingson, P. 
(2008). Miseducating teachers about the poor: A 
critical analysis of Ruby Payne’s claims about poverty. 
Teachers College Record, 110(12), 2497-2531. 
 
Bettie, J. (2000). Women without class: Chicas, cholas, 
trash, and the presence/absence of class identity. 
Signs: Journal of Women in Culture and Society, 26(1), 
1-35. 

 

11 10.31 Intersectionality  Research 
Proposals due 

Commented [1]: You already have them read this one 
in Week 9 as an option. (just fyi-maybe it's on purpose) 
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Crenshaw, K. (1991). Mapping the margins: 
Intersectionality, identity politics, and violence against 
women of color. Stanford Law Review, 1241-1299.  
  
Select TWO: 
 
Beauboeuf-Lafontant, T. (2002). A womanist 
experience of caring: Understanding the pedagogy of 
exemplary Black women teachers. The Urban Review, 
34(1), 71-86. 
 
Cervantes-Soon, C. G. (2012). Testimonios of life and 
learning in the borderlands: Subaltern Juárez girls 
speak. Equity & Excellence in Education, 45(3), 373-
391. 
 
Charleston, L., Adserias, R., Lang, N., & Jackson, J. 
(2014). Intersectionality and STEM: The role of race 
and gender in the academic pursuits of African 
American women in STEM. Journal of Progressive 
Policy & Practice, 2(3), 273-293. 
 
 Covarrubias, A., & Lara, A. (2013). The undocumented 
(im)migrant educational pipeline: The influence of 
citizenship status on educational attainment for people 
of Mexican origin. Urban Education.  
 
Liasidou, A. (2013). Intersectional understandings of 
disability and implications for a social justice reform 
agenda in education policy and practice. Disability & 
Society, 28(3), 299-312. 
 
Museus, S. D., & Griffin, K. A. (2011). Mapping the 
margins in higher education: On the promise of 
intersectionality frameworks in research and 
discourse. New Directions for Institutional Research, 
2011(151), 5-13. 
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12 11.7 Praxis & Community-Based Social Justice 
 
Guest Speaker: Emmett Phillips, Director of 
Children and Family Urban Movement (DSM) 
 
Freire. Ch X from Pedagogy of the Oppressed. 
 
Ginwright, S., & Cammarota, J. (2007). Youth activism 
in the urban community: Learning critical civic praxis 
within community organizations. International Journal 
of Qualitative Studies in Education, 20(6), 693-710. 
  
Stovall, D. (2006). Forging community in race and 
class: Critical race theory and the quest for social 
justice in education. Race, Ethnicity, and Education, 
9(3), 243-259. 
 
Select ONE: 
 
Stovall, D. (2004). School Leader as Negotiator: Critical 
Race Theory, Praxis, and the Creation of Productive 
Space. Multicultural Education, 12(2), 8-12. 
 
Stovall, D. O. (2013). Fightin’ the devil 24/7”: Context, 
community, and critical race praxis in education. 
Handbook of Critical Race Theory in Education, 289-
301. 

 

13 11.14 Critiques of Social Justice  
 
Cochran-Smith, M., Barnatt, J., Lahann, R., Shakman, K., 
& Terrell, D. (2009). Teacher education for social 
justice: Critiquing the critiques. The Handbook of 
Social Justice in Education, 625-639. 
 
Bissonnette, J. D. (2016). The trouble with niceness: 
How a preference for pleasantry sabotages culturally 
responsive teacher preparation. Journal of Language 
and Literacy Education, 12(2), 9-32. 

 

14 11.21   Thanksgiving Break  

15 11.28 No class--Dr. Dyches at Literacy Research Association’s  
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annual conference. Use this time to work on your 
research paper.  

16 12.5 Research Presentations Research 
Presentations 

17 12.12 Research Presentations Research paper 
due by 5 pm  
 
Research 
Presentations 

 
 
 
 


