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School of Education 
Iowa State University 

CI 488/588: Supervised Tutoring in Reading (3 credits) 
Meeting Times -5:10 - 7:00 (tutoring will take place from 

5:30 - 6:45 p.m. with mentor groups meeting from 6:55-7:15 p.m.) 
Tutoring will occur from September 19th through November 9th 

Rooms will be determined for each tutoring/tutee group 
Fall 2017 

 
Instructor:  Dr. Linda Impecoven-Lind   Debra Johnson Diana Schmidt Claus 
Course Section & Location Section 2 will meet in Lago 

W0162 prior to and after 
tutoring begins/ends. 

Section 1 will meet in Lago 
W0262 prior to and after 
tutoring begins/ends. 

 

Classroom/Mentoring 
location (tentative) 1680 1540 1680/1540 

ISU Phone:  515-294-2657   
Cell Phone:  515-230-5266   205-908-0292 515-520-1658 
Office Location:  1740A Lagomarcino Hall  0613 Lagomarcino Hall 
Email:  lslind@iastate.edu   johnsond@iastate.edu schmidt@iastate.edu 
Office Hours:  Before & after class or by 

appointment 
  Before & after class or by    
appointment 

Before & after class or by    
appointment 

 
CI 488 Prerequisites: Concurrent enrollment in or completion of one course in Corrective Reading; Diagnosis and 
Correction of Reading Problems.   
 
CI 588 Prerequisites: Graduate status, teaching license and concurrent enrollment in or completion of one course 
related to corrective reading, diagnosis, and correction of reading problems. 
 
Course Description 
C I 488/588. Supervised Tutoring in Reading. (2-2) Cr. #. F. S. SS. Using formal and informal diagnostic procedures to 
plan and implement individualized reading instruction. Field experience in tutoring. 
 
Duffelmeyer Reading Clinic (Fall 2017) 
**Time: 5:30 p.m. - 6:45 p.m.. Tuesdays and Thursdays from September 19th through November 9th. Large group 
instruction will occur prior to September 19th and following November 9th. Rooms to be assigned. 
Dr. Linda Lind (Instructor) 
Ms. Diana Schmidt (Clinic Coordinator) 
Ms. Debra Johnson (Graduate student in literacy/instructor) 
 
Required Texts: 
Jennings, J. H., Caldwell, J. S., & Lerner, J. W. (2014). Reading problems: Assessment and teaching strategies. Boston, 
MA: Pearson Education Inc. 
***Other readings as assigned in the course. These readings can be found on Blackboard. 
 
Course Materials 

● Options for printing and creating materials are available on campus at the CTLT and other areas. 
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● There are times when you will need to personally provide materials for your students that are not available in 
the Duffelmeyer Reading Clinic. Check with your mentor if you have a cost that you cannot bear. You will have 
a well-stocked container when you begin tutoring. We will have science project display boards available which 
can be used to display anchor charts, word walls, or student work.  
 

Purpose of the Course 
Apprentice teaching focusing on developmental instruction with children who have difficulty learning to read. There is 
an emphasis on diagnostic teaching, small group instruction, corrective and remedial techniques, and applications in 
the classroom. In this course, students will closely examine how children learn to read and write. Through tutoring, 
students observe development and create an individualized program for children who are experiencing difficulty in 
learning to read and write. This work provides preparation for translating individual and small group instruction into 
classroom instruction. Students will use a wide range of instructional techniques and strategies that have been 
explored in previous coursework in Reading and Language Arts. 
 
Course Concepts 
Through your work in the clinic and your studies for this course you will demonstrate an understanding of these 
concepts. 

1. There is a synchrony among reading, writing, and spelling development. [A clear understanding of 
development is a prerequisite to teaching.] 

2. Assessment begins with observation of the unfolding of literacy development. [The tutor’s ability to observe 
the student is determined by the tutor’s knowledge of development. 

3. Informal inventories and measures, universal screeners, and progress monitoring tools provide quantitative 
and qualitative information that can be interpreted to guide instruction. [Nearly all errors in language use, 
including written language, are interestingly correct.] 

4. High interest and motivation are crucial to learning to read and write. 
5. Integrated studies provide purpose and motivation to literacy use. [Teachers can integrate most of the 

curriculum into units of study. Students need to be involved in planning instruction.] 
6. Word study activities are used to expand students’ understanding of orthography at a tacit level.] 
7. Supported reading activities and materials promote literacy development among beginners. 
8. There are many ways to read with and read to your students. 
9. Writing is taught as a process that is derived from some purpose felt by the student. 

 
College Core Learning Outcomes 
The core learning outcomes are integral to the way we want to conduct this course. We are here for each other as we 
serve the children and families. See midterm and final self-assessment activities. 
 
Component   Core Learning Outcomes 
Communication   Communicate with clear purpose, workable organization and  
    effective style in written, oral, visual, and electric (WOVE)  
    formats without distracting errors in usage or convention. 
Self-Assessment/Self-  Consistently and realistically analyze and evaluate one’s own 
Reflection   knowledge, abilities and actions in comparison to professional 
    standards and create action plans to enhance personal and  
    professional efficacy. 
Critical Thinking   Generate, acquire and evaluate information based on scientific  
    evidence, creative processes, and logical and ethical reasoning 
    to make decisions and solve problems in one’s personal, 
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    professional and community endeavors. 
Social Justice   Articulate and demonstrate a clear concept of a just society in 
    which individuals and groups equitably share in societal benefits 
    within a global community. 
Use these learning outcomes as you examine the following activities. How is each component addressed in this 
course? We will look at the assignments together to see how they address these capabilities. 
 
Standard Conventions of English 
Assignments should be written using the standard conventions of English with special care given to grammar, spelling, 
typos, relevance, and clarity. Please review and revise all assignments prior to submitting them, and use the spell check 
function when typing assignments. Assignments requiring citations should be composed in accordance with the 
current edition of the APA Style Manual. 
 
Blackboard & Email 
Blackboard ( https://bb.its.iastate.edu ) is an important component of this course and will be used for communication, 
information, and learning. Check your course calendar and class discussions for assignments, and check in to 
Blackboard a few times a week for announcements, homework assignments, and course materials. Blackboard uses 
your university email address (mail@iastate.edu) for all communication unless you have officially changed your email 
address with the university. It is the responsibility of the student to make sure that the email address in Blackboard is 
accurate. 
 
Accommodations for Students with Special Needs 
If a student has a documented disability that may affect his/her ability to participate fully in the course or if he/she 
requires special accommodations, it is the responsibility of the student to inform the instructor so that appropriate 
accommodations can be arranged (for more details, see the webpage of Student Disability Resources at 
http://www.dso.iastate.edu/dr/). 
 
Please address any special needs or special accommodations with me at the beginning of the semester or as soon as 
you become aware of your needs. Those seeking accommodations based on disabilities should obtain a Student 
Academic Accommodation Request (SAAR) form from the Disability Resources Office (515-294-7220). Disability 
Resources is located in 1076 Students Services Building. The Student Disability Resources office is piloting a slightly 
different process beginning May 16, 2016. You will need to contact their office to determine if these changes affect 
you. 
 
Academic Dishonesty 
Instances of academic dishonesty will be handled in the manner prescribed by university policy. This typically includes 
failing the student in the course and reporting the infraction to the Dean of Students, which may result in expulsion 
from the University. 
 
Academic dishonesty includes things like using information from books, journals, or the World Wide Web without 
giving proper credit (citation and reference); unauthorized use of information in taking an examination; or handing in a 
project as your own that was based on another person’s project whether from current or previous semesters and even 
if the original project is substantially changed. Academic dishonesty also includes assisting another student in academic 
dishonesty (e.g., giving someone your project to use as a template). Please do your own work and be sure to give 
proper attribution when you use ideas and materials from other sources. 
 

https://bb.its.iastate.edu/
mailto:mail@iastate.edu
http://www.dso.iastate.edu/dr/
http://www.dso.iastate.edu/dr/
http://www.dso.iastate.edu/dr/
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Adhere to ISU’s policy on academic dishonesty. “Academic dishonesty occurs when a student uses or attempts to use 
unauthorized information in the taking of an exam; or submits as his or her own work themes, reports, drawings, 
laboratory notes, or other products prepared by another person; or knowingly assists another student in such acts or 
plagiarism. Such behavior is abhorrent to the university, and students found responsible for academic dishonesty face 
expulsion, suspension, conduct probation, or reprimand. Instances of academic dishonesty ultimately affect all 
students and the entire university community by degrading the value of diplomas when some are obtained 
dishonestly, and by lowering the grades of students working honestly.” Students are advised to pay particular 
attention to the information on plagiarism provided at http://www.iastate.edu/~catalog/2011-
2013/geninfo/dishonesty.html  
 
ISU Educator Preparation Preparation Program Conceptual Framework: 
The ISU educator preparation program is founded on the land grant commitment of access and opportunity when 
serving the people of Iowa, the nation, and the world. Like the University, the ISU educator preparation program is 
fundamentally grounded in the science and technology of living and learning. The themes of leadership, equity, critical 
thinking, and innovation are intentionally woven throughout the fabric of this program in order to help today’s 
learners achieve to their full potential. Additional information about the framework can be found at: 
http://www.education.iastate.edu/accreditation/iowa-state-university-educator-preparation-program-conceptual-
framework/ 
 
Iowa State University Teaching Standards 
The Learner and Learning 
Standard #1: Learner Development. The teacher understands how learners grow and develop, recognizing that 
patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, 
and physical areas, and designs and implements developmentally appropriate and challenging learning experiences. 
Standard #2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures and 
communities to ensure inclusive learning environments that enable each learner to meet high standards. 
Standard #3: Learning Environments. The teacher works with others to create environments that support individual 
and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self-
motivation. 
Content 
Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the 
discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for 
learners to assure mastery of the content. 
Standard #5: Application of Content. The teacher understands how to connect concepts and use differing perspectives 
to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global 
issues. 
Instructional Practices 
Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in 
their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous 
learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well 
as knowledge of learners and the community context. 
Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies to 
encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply 
knowledge in meaningful ways. 

http://www.iastate.edu/%7Ecatalog/2011-2013/geninfo/dishonesty.html
http://www.iastate.edu/%7Ecatalog/2011-2013/geninfo/dishonesty.html
http://www.iastate.edu/%7Ecatalog/2011-2013/geninfo/dishonesty.html
https://exchange.iastate.edu/owa/redir.aspx?C=FzrvKAOhVkGOB_dF1xdCiuXFmfmTddAI6hsRd5E7sTMtzOLauWULo9CiyTLxCSK9ME-IguwwvzA.&URL=http%3a%2f%2fwww.education.iastate.edu%2faccreditation%2fiowa-state-university-educator-preparation-program-conceptual-framework%2f
https://exchange.iastate.edu/owa/redir.aspx?C=FzrvKAOhVkGOB_dF1xdCiuXFmfmTddAI6hsRd5E7sTMtzOLauWULo9CiyTLxCSK9ME-IguwwvzA.&URL=http%3a%2f%2fwww.education.iastate.edu%2faccreditation%2fiowa-state-university-educator-preparation-program-conceptual-framework%2f
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Standard #8A: Technology. The teacher integrates current and emerging technology in instruction to encourage 
student creativity, problem solving, collaboration, and digital literacy. Teachers practice and advocate safe, legal, and 
responsible use of information and technology. 
Professional Responsibility 
Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses 
evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others 
(learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner. 
Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take 
responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and 
community members to ensure learner growth, and to advance the profession.  
 
Teacher Education Shared Course Expectations: 
This course incorporates shared behavioral expectations with other courses in the undergraduate teacher education 
program. Following these expectations is the responsibility of the student. Students are encouraged to raise any 
questions they may have regarding these expectations with the instructor. 
 BE THERE/STAY THERE – ATTEND CLASS 
 BE PREPARED – COMPLETE ASSIGNMENTS ON TIME 
 BE ENGAGED – PARTICIPATE IN CLASS 
 BE RESPECTFUL – TREAT OTHERS AS YOU WISH TO BE TREATED 
 BE ETHICAL/PROFESSIONAL – PREPARE TO BE AN EDUCATOR 
 
Course Requirements 
More information will be provided for each assignment closer to the due date. See the Course Calendar and 
Blackboard for exact due dates. 
IMPORTANT: Sending files to the instructors - The “Last Name First” Rule: Whenever you submit a file, include your 
last name as the first word in the filename. We may not be able to read an entry if the file is not named in this way. 
 
Attendance and Participation (30 classes x 2 points = 60 total points) 
Regular attendance and participation are required. We are counting on your being at the clinic for your tutoring, and 
your attendance and participation will be reflected in your lesson plan grades. One excused absence may be allowed 
with no reduction in your grade, but any missed tutoring sessions MUST be made up. An absence will be considered 
“excused” if you notify the instructor in advance of the absence and have a valid reason for the absence. If you miss 
more than one class/session, the following will apply: A drop of one step (ex: A would become A-, A- would become 
B+) for EACH absence. There is no deviating from this expectation except in the case of an extreme emergency, which 
will be determined by the instructor 

● Promptness is Expected. The students start to arrive at 8:45. You need to be at the designated pick-up location 
by 8:50. If you are going to be late to tutoring, YOU MUST CALL ONE OF THE COURSE INSTRUCTORS BEFORE 
TUTORING BEGINS!! Each absence after the first excused absence will result in a step reduction of your final 
grade. 

● Whole Class Participation. Class attendance is required for whole-class activities. We will have whole classes 
for general topics and literacy and tutoring the first week. Also, we will have final activities occurring the last 
week. Students MUST complete assigned readings prior to class and be prepared to participate in class 
activities and discussions. 

● Participation with Mentors in Class. You will be assigned a mentor. Attendance in class sessions after tutoring 
are a MUST, and enthusiasm, involvement, and sharing your tutoring experience and materials are some of 
the essential activities. Your mentor will have a variety of activities to share. We are counting on you to be 
involved in class discussions, to be focused (not on your computers), and through participation, find and share 
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interest in what we are learning. Mentors will observe and evaluate your group work participation, and the 
results will be reported back to the instructor of record. 

● Assigned Readings. Complete all assigned readings for both whole class and small group work. Readings will 
come from a variety of sources and are to be read prior to the class. Given the vast amount of information 
available in the area of K-12 literacy assessment and instruction, we will not have enough time to “cover” all of 
the readings assigned during class time. Complete all assigned readings and be prepared to discuss them in 
class. All assigned readings are important for successfully completing your tutoring and other class activities. 

● Deadlines. Assignment dates are provided on the course calendar. All assignments are due BEFORE CLASS 
BEGINS ON THE DAY LISTED. If an assignment is submitted late, the overall grade will be reduced 10% for 
every day it is late. We will accept an assignment for partial credit up to five days late. After five days, you can 
turn in the assignment for feedback, but not for credit. 
 

Communicate Absences with your Mentor Teacher 
If you are going to miss a tutoring session, please notify your MENTOR TEACHER immediately. You may do this by way 
of email, however, please verify with your MENTOR TEACHER how he or she would like to be notified of your absence. 
In addition, if you are to be gone, you will be responsible for the lesson plan and materials for a substitute tutor to 
complete with your student. You and your MENTOR TEACHER will determine best options to make up a tutoring 
experience where possible. 
 
Lesson Planning & Tutoring (16 tutoring sessions x 5 points [2.5 points for lesson plan and 2.5 points for reflection]) 
Due Dates: each day of tutoring 

● You will tutor one to two students for approximately 16 sessions. This represents the core of your work in this 
course. You will submit a lesson plan for each lesson, and these will be assessed by your mentor. 

● A hard copy of your completed lesson MUST be made available to the mentor before and during your tutoring 
session. 

● After each class you will write a reflection for the lesson. Reflections should be a minimum of 350 words. 
Respond to this question in your reflection:  

As you think about this lesson, what are you thinking about? 
● Submit your completed lesson plan and reflection to your mentor through Blackboard. Turning in the lesson 

plan late will result in a 10% reduction in the grade. 
● During small and whole class sessions share your tutoring with your mentor and colleagues. 
● Tutee Absences During Tutoring - There are times when the students are ill, out of town or not able to attend 

their tutoring session. Often you are unaware of these absences until the day of tutoring. If the student you 
tutor is absent, you are still required to attend the tutoring session.  Check in with a mentor for specific 
assignments. For example, we may ask you to “roam” through the tutoring rooms to observe and assist the 
other tutors. You should take extensive notes of what you observe, including quotes from the tutees and 
tutors and ideas for tutoring. Instead of submitting a lesson plan and reflection, you will submit a detailed 
reflection and summary of your activities and observations during the tutoring session. 

A note about SNACKS: Parents sometimes send a snack with their child/children. Please allow your student to enjoy 
his/her snack during tutoring, or during a break, for the most optimal engagement. Please inquire about allergies and 
ask permission from your families prior to offering your student any type of snack. If you do have permission to 
provide a snack, be sure that it models healthy choices. Candy and soda are not considered healthy choices. Water, 
fruit, granola etc. would be more appropriate. Of course, there are special circumstances where treats can be enjoyed 
such as holidays, birthday celebrations, milestones and the final celebration. Use your best judgment.  
 
Student/Tutee e-Folder (25 points) Due Date 11/30 
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We want you to upload tutor/tutee materials you collect throughout the fall in the Duffelmeyer Organization Area in 
Blackboard. Categories of materials to scan and submit are noted here. All materials should have the student’s name 
and the date written or posted. At the end of the semester, you must have your mentor check the e-folder for 
completion and the mentor will sign off on your completion. Each student/tutee’s permanent e-folder should include 
the following materials: 

● Correspondence - contains the parent and teacher information form and all other correspondence - including 
previous progress reports and scans of tests sent to us by school districts and parents. Scan and upload 
materials. Either return the hard copy to the parents or give them to your instructor or mentor. 

● Assessments - Scans of your testing, including the case summary sheet, completed interest inventory, informal 
assessments, marked oral reading and comprehension passages, spelling by stage assessments and feature 
analyses at the beginning and end of the semester. 

● Writing and work samples that represent reading and writing toward the end of the tutoring. 
● At least two lesson plans (more is preferred) and related student/tutee samples. 
● Additional Contributions – A list of books read during the semester and a word study log or list of the sorts 

used over the semester. You could also include artifacts such as pages from the personal reader, copies of 
writing, a list of word bank words (if applicable), pages from word study notebooks, etc. Read and study the 
testing conducted in previous semesters (if applicable). 

 
Student Assessment Materials (10 points) Due Date 12/5 
At the end of the semester you are required to submit hard copies of all the assessments you administered to your 
student. These should be organized in a succinct manner and placed in a manila envelope with the student’s name 
clearly labeled on the front of the envelope. 
 
Parent Communication and Conferences (60 points – see breakdown of points below) 
You have an opportunity to make connections with your student’s family each week through family communication. 
The goal is to learn more about your student, to share both the celebrations and areas of support specific to your 
student, and to share in the role of educator with your student’s family. Your goal is to welcome your student’s family 
into the learning experience through this communication. This piece is crucial to the tutoring experience; therefore, 
care and attention should be given to each piece of this assignment. 

1. Family Narrative – 10 points Due Date: 9/28 
This includes meeting with parents, phone interviews, and weekly update communications. You will have a 
brief phone interview with parents at the beginning of the semester to learn more about your student/tutee. If 
you would like to learn more about your student and their family, please feel free to make additional 
arrangements to fulfill this assignment.  You will use the background information section of the final report 
and write, in narrative form, the information gathered in the interview. This will be submitted via Blackboard 
by the due date. 
 

2. Weekly Family Communication – 35 points 
         Due each week on Thursday by 4:00 p.m. 9/21, 9/28, 10/5, 10/12, 10/19, 10/26, 11/2 
     Each family communication should include the following: 

a. A photo or photos of activities from that week 
b. A celebration – what went really well in tutoring 
c. Plans for the week ahead  
d. A brief and accessible explanation of WHY you are doing certain activities. For example: “This week we 

are working on Consonant Vowel Consonant word patterns with Javier. Words such as can, ran, and ban 
will help him to be able to spell other words such as sand and plan in the future. CVC word studies help 
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students build on their existing knowledge of patterns in both their reading and writing.” This type of 
sharing with your families also keeps you accountable to evidence based practices and supports your 
own reflections as to WHY you are completing certain activities. If you can’t explain why you chose a 
certain activity or approach, you should probably ask yourself how valuable it is to your student’s 
learning.  

e. Other Items: Feel free to personalize your communication with events the child discussed in tutoring 
(“Today we learned all about Ana’s upcoming trip to the Omaha zoo!”), with books the child really 
enjoyed, or even areas of needed support for your student (“Chendu was really apprehensive about his 
assessment tonight – here is how we worked through this…”).  

 
All parent communication should be sent by way of email. Please CC your mentor teacher. If you 
choose to write a blog – or something similar – please email the link to the family and your mentor 
teacher. 

 
Last Step: Make sure you upload the link, the email, or a note onto Blackboard for each Family 
Communication assignment so you get full credit. 

3. Final Conference – 15 points Due Date: 11/9 
After your CELEBRATION is complete, and you have had a chance to meet with families, please prepare a final 
report with the plan you had for the CELEBRATION night including facts and anecdotes to share with families, 
examples of work and progress, areas of support. In addition, the conference report should include specific 
questions or feedback from families. This should be apart of your Duffelmeyer Reading Improvement Clinic 
Student e-folder 

 
Progress Report (75 points) 
Final due date: 11/30  
Draft due dates: 
 Reason for Referral, Background Information – Due Date 9/26 

Behavioral Observation, Tests & Procedures Administered - Due Date 10/5 
Assessment Results (initial assessment results) – Due Date 10/19 
Assessment Results (final assessment results - Due Date 11/15 
 

There will be instruction of the following components during class. The informal assessment includes some of the 
following activities: 
1. Complete a student/tutee interview with your student/tutee. 
2. Conduct a reading motivation and attitude survey. 
3. Conduct an Informal Reading Inventory (word lists and passage comprehension) to determine the 

student’s/tutee’s reading development at the independent, instructional, and frustration levels. 
4. Conduct a spelling inventory using Words Their Way (PSI, ESI, USI) or McGuffey Inventory. These spelling 

inventories can be found and downloaded from Blackboard for this course. If the child was just administered the 
spelling inventory at the end of the spring semester, wait until the end of the semester to conduct the spelling 
assessment. Instead, use the results from the previously administered spelling inventory to plan your 
student’s/tutee’s lessons. 

5. Collect writing sample(s). 
6. Letter naming activities. 
7. An assessment of early word knowledge including Concept of Word (COW) will be useful among emergent and 

early beginning readers. 
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8. With secondary students, conduct an interest inventory to survey learning and study skills. 
9. Summarize previous testing: e.g., standardized reading assessments. Discuss any previous testing including 

reports by psychologists. 
10. Conduct a parent interview at the beginning of the semester. 
11. Study parent information forms found in the Duffelmeyer Organization on Blackboard. 
12. Review, or if you are able to contact the classroom teacher via email, complete a teacher interview. 
13. Prepare an assessment report that follows the template and outline provided by the instructor. For those of you 

co-enrolled in 488/588, this information is integrated into the CI 488/588 Progress report. 
14. Work with a partner to support each other’s testing and assessment report writing. 
15. Submit assessment materials in the e-Folder. CI 488/588 for related information on e-Folders in the 

student’s/tutee’s e-Folder. 
16. You may be asked to consider conducting other assessments depending on what we learn from the assessments 

you have already conducted. 
17. Summarize the assessments. Prepare a summary page of testing results and include a series of 

recommendations in your progress report. Work with you mentor/instructor to complete a case summary sheet 
of the results. 

18. Share and present your case summary of assessment and describe your student to colleagues in this class. Use a 
pseudonym for the student. Provide copies of the case summary sheet for classmates to follow when you report 
your assessment. See calendar for due date. 

19. Write up a formal report of the assessment implementation and interpretation. Include student background and 
information; tutor information and background; description of assessment materials, instruments, and 
procedures; and the separate and integrative interpretation of assessment results. Organize the information 
and data to best communicate with the Instructor. A suggested format will be provided on Blackboard. Use 
charts, tables, figures, and other visual representations. 

 
Literacy Binder (30 points) Due Date: Finals Week 
The purpose of this assignment is to provide you with an organized resource you can use in your current or future 
classrooms. All students will prepare an electronic binder or a hard copy binder that is sectioned off into a variety of 
sections. These sections might include: strategies, skills, frameworks, assessments, lesson plans, make-n-take activities, 
interesting or useful articles, forms, each of the five components of reading. If you are using an electronic binder you 
might consider using Evernote, Dropbox, or Google Drive. You will need to bring these to class the last day so that your 
mentor can grade and check off completion of the binder.  
 
Grading 

Attendance & Participation 60 pts 
Lesson Planning & Tutoring  80 pts 
Student/Tutee e-Folder  25 pts 
Student Assessment Materials 10 pts 
Parent communication and Conferences 60 pts 
Final Conference 15 pts 
Progress Report  75 pts 
Intervention Binder  30 pts 

 
Grading Scale 

GRADE PERCENT  GRADE PERCENT 

A 96%  C 76% 
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A- 93%  C- 73% 

B+ 90%  D+ 70% 

B 87%  D 67% 

B- 83%  D- 63% 

C+ 80%  F <63% 
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EVIDENCE-BASED PRACTICES 
 

We base our instruction on what has been shown to be evidence-based research. The CCSS appendix has a fine 
discussion and collection of research references to support the use of practices that are in synch with the National 
Reading Panel research findings and guidelines from IRA and NCTE. The third column in the table below highlights 
some key practices. 
 
What is Evidence-Based Reading Instruction? 
To be described as “evidence-based,” an instructional program or collection of practices should have been tested and 
shown to have a record of success. That is, reliable, trustworthy, and valid evidence indicates that when that program 
or set of practices is used, children can be expected to make adequate gains in reading achievement. “Research-based 
instruction” is sometimes used to convey the same meaning. In general, educators agree that evidence of the 
effectiveness of a program or practice should be: 

● Objective - data would be identified and interpreted similarly by an evaluator 
● Valid - data adequately represent the tasks that children need to accomplish to be successful readers 
● Reliable - data would remain essentially unchanged if collected on a different day or by a different person 
● Systematic - data were collected according to a rigorous design 
● Refereed - data have been approved for publication by a panel of independent reviewers 

Of course, adoption of a program indicated as “evidence-based” does not guarantee reading success. Teachers and 
administrators must also evaluate methods and programs through the lens of their particular school and classroom 
settings. They must determine if the instructional strategies and routines that are central to the materials are a good 
match for the children they teach (https://www.literacyworldwide.org/docs/default-source/where-we-
stand/evidence-based-position-statement.pdf?sfvrsn=6) 
 
In this course, you will be asked to pull upon your previous knowledge of literacy concepts from other courses, 
observation experience, and practicum teaching. We will then ask you to synthesize and implement your knowledge of 
each evidence-based practice in your weekly instruction as well as in your teaching reflections and instructional goals. 
The activities in this course fall into the expert range. 

Evidence-Based Practices Definitions Expert (Students will know the areas 
well and be able to explain the 
definition and how the area is used 
in instruction and assessment) 

Phonemic Awareness “Phonemic awareness refers to the ability to 
segment and manipulate the sounds of oral 
language. It is not the same as phonics, which 
involves knowing how written letters relate to 
spoken sounds. Activities that develop 
phonemic awareness in children provide 
practice with rhyme and with beginning sounds 
and syllables.” (IRA) 

Addressed throughout course, lesson 
plans for emergent students, through 
course readings, and application in 
teaching and assessment.  

Phonics “Teaching phonics is an important aspect of 
beginning reading instruction. However, 
effective phonics instruction is embedded in the 
context of a complete reading and language arts 
program. Classroom teachers value and teach 
phonics as part of their reading programs. 
Rather than debate whether phonics should be 
taught, effective teachers of reading and writing 
ask when, how, how much, and under what 
circumstances phonics should be taught.” (IRA) 

Addressed throughout the course, 
word study instruction during lesson 
plans, through course readings, and 
application in teaching and 
assessment. 

https://www.literacyworldwide.org/docs/default-source/where-we-stand/evidence-based-position-statement.pdf?sfvrsn=6
https://www.literacyworldwide.org/docs/default-source/where-we-stand/evidence-based-position-statement.pdf?sfvrsn=6
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Vocabulary “Explicit instruction (definitions instruction 
including pre-teaching and analysis of root 
words), implicit instruction (exposure to words 
during reading), multimedia methods (pictures, 
hypertext, American Sign Language), practicing 
to increase capacity, association (connecting 
what one knows to the new word).” (IRA) 

Addressed throughout the course, 
taught in word study and reading 
instruction during lesson plans, 
through course readings, and 
application in teaching and 
assessment. 

Fluency “Reading with speed, accuracy, and proper 
expression without conscious attention; 
performing multiple reading tasks (e.g., word 
recognition and comprehension) at the same 
time.” (NRP) 

Addressed throughout course, teach 
fluency instruction during lesson 
plans, maintain student personal 
readers for repeated readings, 
through course readings, and 
application in teaching and 
assessment. 

Comprehension “Text comprehension assists in recall of 
information by encompassing a variety of 
techniques and systematic strategies such as 
question generation, question answering, and 
summarizing information.” (NRP) 

Addressed throughout course, taught 
in reading instruction during lesson 
plans, through course readings, an 
application in teaching and 
assessment. 

Writing “Writing, especially at the present moment, is 
complex and difficult to define. It is used for 
multiple purposes and is addressed to many 
different audiences. Yet we do know some 
important things about writing: it is not created 
by a singular, linear process; it cannot be taught, 
like bike riding, as a single skill; it changes with 
shifting technologies-like today’s new media; it 
can enable and enhance learning; it takes many 
forms; and it cannot be assessed effectively in a 
single sitting. All this means that writing can be 
seen as holistic, authentic, and varied.” (NCTE) 

Addressed throughout course, 
writing activities during lesson plans, 
through course readings, and 
application in teaching and 
assessment. 

**Example activities for each component will be covered in class.  
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Tutor’s Name: ___________________ Date: ______________ Lesson Plan #: _____________  
 

Student’s Name: _____________________________ Grade Level: ______________________ 
  
 

Lesson Plan Lesson Plan (components of the lesson plan can be taught in any order; not all components are required for each tutoring session): 

Read 
Aloud 
Time: 

Materials needed: 
 
 

CCSS#/Description 
 
Purpose/Rationale:  
 
Activities Planned: 
 

Reflection: 
 

Formative Assessment: 
 

Results: 
 

 

Guided 
Reading 
DR-TA 
Time: 

Materials needed: 
 
 

CCSS#/Description 
 
Purpose/Rationale: 
 
Activities Planned: 
 

Reflection: 
 

Formative Assessment: 
 

Results: 
 

 

Shared 
Writing  
Time: 

Materials needed: 
 

CCSS#/Description 
 
Purpose/Rationale: 
 
Activities Planned (Reread and New Read): 
 

Reflection: 
 

Formative Assessment: 
 

Results: 
 

 

Word 
Study 
Time: 

Materials needed: 
 

CCSS#/Description 
 
Purpose/Rationale: 
 
Activities Planned: 
 

Reflection: 
 

Formative Assessment: 
 

Results: 
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Overall Lesson Reflection  Next steps: 
  

 


