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CI 452/552 
Assessment for Literacy and Learning 

Fall 2017 
Tuesday and Thursday  

Section 8 & 9 - 7:00 - 8:30 p.m.  
 

Instructor Information 
 

Instructor: Debra Johnson 

Course Section 
Location: 

Section 8 Meet in Lago 1540 

ISU Phone:  

Cell Phone: 205-908-0292 

Office Location:  

Email: johnsond@iastate.edu  

Office Hours: Before and after class or by 
appointment 

  
Course Description 
Identification, analysis, and correction of reading problems in five areas: print knowledge, integration of print 
knowledge, oral reading fluency, vocabulary, and comprehension.  
 
Required Text:  
Jennings, J. H., Caldwell, J. S., & Lerner, J. W. (2014). Reading problems: Assessment and teaching strategies. 
Boston, MA: Pearson Education, Inc. 
 
Other readings as assigned in the course schedule. These readings can be found on Blackboard. 
 
Recommended Text for your personal library: 
Fisher, D., Brozo, W. G., Frey, N., & Ivey, G. (2015) 50 instructional routines to develop content literacy (3rd Ed.). 
Boston, MA: Pearson Education, Inc. 
 
Herrell, A. L. & Jordan, M. (2006). 50 strategies for improving vocabulary, comprehension, and fluency. Upper 
Saddle River, NJ: Pearson/Merrill Prentice Hall. 
 
Tompkins, G. E. (2013). 50 literacy strategies: Step by step. Boston, MA: Pearson Education, Inc. 
 
Course Overview  
Assessment is critical to successful classroom practices. It informs our understanding of students’ reading 
development and achievement, and guides the selection of best practices in teaching student readers The purpose 
of this course is to offer an opportunity for preservice and practicing teachers to understand and use classroom-
based assessments of reading. We will examine various topics related to reading assessment, including purposes 
and audiences of assessment, formal and informal aspects of assessment, types and procedures of assessment, 
and the social contexts for assessment. 
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This course builds upon the knowledge and experience gained in CI 377, CI 378 or equivalent undergraduate 
courses. Emphasis will be placed on examining the various causal factors that might inhibit the students’ 
development processes of learning to read and write effectively (i.e., assessing both cognitive and non-cognitive 
aspects of reading), and how an understanding of these factors might enable a teacher to develop a program of 
instruction (i.e., use of assessment to design and modify instruction). Students will gain foundational knowledge 
and practical experiences in identifying students’ literacy needs, selecting curriculum materials, and making 
informed decisions aimed at promoting effective literacy learning and growth for all students. Literacy assessment 
will examine the ways language and literacy learning are related both with students learning other languages and 
students who experience language learning delays. Response to Intervention and assessment processes instituted 
in recent years will be examined; this includes universal screeners, the NAEP, and progress monitoring, 
motivation, and related learning disabilities. 
 
Course content is informed by relevant theories, research, and practice pertaining to reading for children and 
adolescents. This work is presented in light of national (e.g., IRA/NCTE, CCSS) and state (e.g., Iowa Core 
Curriculum) standards relative to the preparation of classroom teachers and reading specialists. 
 
Activities for Students Enrolled in CI 552 
Graduate students have experiences and assignments that reflect the depth and rigor of graduate studies. These 
activities are included in this syllabus and are identified as GRADUATE STUDENT ASSIGNMENTS.  
 
Course Goals and Objectives 
A primary goal includes providing students with the opportunity to acquire and demonstrate:  

1. an understanding of literacy assessment as an ongoing and essential part of reflective teaching and 
learning; 

2. knowledge about the types, characteristics, and appropriate applications of widely used and evolving 
literacy assessment approaches, measures, and practices; 

3. competency in identifying K-8 students’ language and literacy needs, and organizing instruction designed 
to address these needs; 

4. knowledge of the unique social, cultural, linguistic, and literacy needs of diverse students, and the 
instructional accommodations designed to meet these needs;  

5. the ability to communicate the results of literacy assessments and recommendations for instruction with 
students, parents, teachers, school administrators, and the public; 

6. dispositions as an informed literacy teacher through professional growth and development. 
 
Each objective is followed by appropriate Standard or Standards developed by the Professional Standards and 
Ethics Committee of the International Reading Association (IRA, 2010). Upon completion of this course, students 
will: 

1.  Understand types of assessments and their purposes, strengths, and limitations (Element 3.1). 
a. Demonstrate an understanding of the research related to assessments and their uses and 

misuses. 
b. Demonstrate an understanding of established purposes for assessing the performance of all 

readers, including tools for screening, diagnosis, progress monitoring, and measuring outcomes. 
c. Recognize the basic technical adequacies of assessments (reliability, content, and construct 

validity). 
2. Select, develop, administer, and interpret assessments, both traditional print and electronic, for specific 

purposes (Element 3.2). 
a. Administer and interpret appropriate assessments for students, especially those who struggle with 

reading and writing. 
b. Collaborate with, and provide support to, all teachers in the analysis of data, using the assessment 

results of all students. 
3. Use assessment information to plan and evaluate instruction (Element 3.3) 

a. Use multiple data sources to analyze individual readers’ performance and to plan instruction and 
intervention. 

b. Analyze and use assessment data to examine the effectiveness of specific intervention practices 
and students’ responses to instruction. 
 

College Core Learning Outcomes 
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The core learning outcomes are integral to the way we want to conduct this course. We are here for each other as 
we serve the children and families. See midterm and final self-assessment activities. 
 

Component Core Learning Outcomes 

Communication Communicate with clear purpose, workable organization and effective style in 
written, oral, visual and electronic (WOVE) formats without distracting errors in 
usage or convention. 

Self-Assessment/ Self-
Reflection 

Consistently and realistically analyze and evaluate one’s own knowledge, abilities 
and actions in comparison to professional standards and create action plans to 
enhance personal and professional efficacy. 

Critical Thinking Generate, acquire and evaluate information based on scientific evidence, creative 
processes, and logical and ethical reasoning to make decisions and solve problems in 
one’s personal, profession and community endeavors. 

Social Justice Articulate and demonstrate a clear concept of a just society in which individuals and 
groups equitably share in societal benefits within a global community. 

Use these learning outcomes as you examine the following activities. How is each component addressed in this 
course? We will look at the assignments together to see how they address these capabilities. 

 
Standard Conventions of English 
All assignments should be written using the standard conventions of English with special care given to grammar, 
spelling, typos, relevance, and clarity. Please review and revise all assignments prior to submitting them, and use 
the spell check function when typing assignments. Assignments requiring citations should be composed in 
accordance with the current edition of the APA Manual.  
 
Blackboard and Email 
Blackboard (https://bb.its.iastate.edu) is an important component of this course and will be used for all 
communication unless you have officially changed your email address with the university. It is the responsibility of 
the student to make sure that the email address in Blackboard is accurate. Blackboard will also be used to access 
materials and for various learning activities. 
 
Accommodations for Students with Special Needs 
If a student has a documented disability that may affect his/her ability to participate fully in the course or if he/she 
requires special accommodations, it is the responsibility of the student to inform the instructor so that appropriate 
accommodations can be arranged (for more details, see the webpage of Student Disability Resources at 
http://www.dso.iastate.edu/dr/ ). 
 
Please address any special needs or special accommodations with me at the beginning of the semester or as soon 
as you become aware of your needs. Those seeking accommodations based on disabilities should obtain a 
Student Academic Accommodation Request (SAAR) form from the Disability Resources Office (515-294-7220). 
Disability Resources is located in 1076 Students Services Building. The Student Disability Resources office is 
piloting a slightly different process beginning May 16, 2016. You will need to contact their office to determine if 
these changes affect you. 
 
Academic Dishonesty 
Instances of academic dishonesty will be handled in the manner prescribed by university policy. This typically 
includes failing the student in the course and reporting the infraction to the Dean of Students, which may result in 
expulsion from the University. 
 
Academic dishonesty includes things like using information from books, journals, or the World Wide Web without 
giving proper credit (citation and reference); unauthorized use of information in taking an examination; or handing 
in a project as your own that was based on another person’s project whether from current or previous semesters 
and even if the original project is substantially changed. Academic dishonesty also includes assisting another 

https://bb.its.iastate.edu/
http://www.dso.iastate.edu/dr/
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student in academic dishonesty (e.g., giving someone your project to use as a template). Please do your own work 
and be sure to give proper attribution when you use ideas and materials from other sources. 
 
Adhere to ISU’s policy on academic dishonesty. “Academic dishonesty occurs when a student uses or attempts to 
use unauthorized information in the taking of an exam; or submits as his or her own work themes, reports, 
drawings, laboratory notes, or other products prepared by another person; or knowingly assists another student in 
such acts or plagiarism. Such behavior is abhorrent to the university, and students found responsible for academic 
dishonesty face expulsion, suspension, conduct probation, or reprimand. Instances of academic dishonesty 
ultimately affect all students and the entire university community by degrading the value of diplomas when some 
are obtained dishonestly, and by lowering the grades of students working honestly.” Students are advised to pay 
particular attention to the information on plagiarism provided at http://www.iastate.edu/~catalog/2011-
2013/geninfo/dishonesty.html   
 
ISU Educator Preparation Preparation Program Conceptual Framework: 
The ISU educator preparation program is founded on the land grant commitment of access and opportunity when 
serving the people of Iowa, the nation, and the world. Like the University, the ISU educator preparation program is 
fundamentally grounded in the science and technology of living and learning. The themes of leadership, equity, 
critical thinking, and innovation are intentionally woven throughout the fabric of this program in order to help 
today’s learners achieve to their full potential. Additional information about the framework can be found at: 
http://www.education.iastate.edu/accreditation/iowa-state-university-educator-preparation-program-conceptual-
framework/  
 
Iowa State University Teaching Standards 
The Learner and Learning 
Standard #1: Learner Development. The teacher understands how learners grow and develop, recognizing that 
patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, 
and physical areas, and designs and implements developmentally appropriate and challenging learning 
experiences. 
Standard #2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures 
and communities to ensure inclusive learning environments that enable each learner to meet high standards. 
Standard #3: Learning Environments. The teacher works with others to create environments that support individual 
and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self-
motivation. 
Content 
Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of 
the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and 
meaningful for learners to assure mastery of the content. 
Standard #5: Application of Content. The teacher understands how to connect concepts and use differing 
perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic 
local and global issues. 
Instructional Practices 
Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners 
in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous 
learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as 
well as knowledge of learners and the community context. 
Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies to 
encourage learners to develop deep understanding of content areas and their connections, and to build skills to 
apply knowledge in meaningful ways. 
Standard #8A: Technology. The teacher integrates current and emerging technology in instruction to encourage 
student creativity, problem solving, collaboration, and digital literacy. Teachers practice and advocate safe, legal, 
and responsible use of information and technology. 
Professional Responsibility 
Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning 
and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on 
others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each 
learner. 

http://www.iastate.edu/%7Ecatalog/2011-2013/geninfo/dishonesty.html
http://www.iastate.edu/%7Ecatalog/2011-2013/geninfo/dishonesty.html
http://www.education.iastate.edu/accreditation/iowa-state-university-educator-preparation-program-conceptual-framework/
http://www.education.iastate.edu/accreditation/iowa-state-university-educator-preparation-program-conceptual-framework/
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Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to 
take responsibility for student learning, to collaborate with learners, families, colleagues, other school 
professionals, and community members to ensure learner growth, and to advance the profession.  
 
Teacher Education Shared Course Expectations: 
This course incorporates shared behavioral expectations with other courses in the undergraduate teacher 
education program. Following these expectations is the responsibility of the student. Students are encouraged to 
raise any questions they may have regarding these expectations with the instructor. 
 BE THERE/STAY THERE – ATTEND CLASS 
 BE PREPARED – COMPLETE ASSIGNMENTS ON TIME 
 BE ENGAGED – PARTICIPATE IN CLASS 
 BE RESPECTFUL – TREAT OTHERS AS YOU WISH TO BE TREATED 
 BE ETHICAL/PROFESSIONAL – PREPARE TO BE AN EDUCATOR 
 
 
 
Course Requirements 
Class Participation & Engagement (30 classes x 2 points = 60 total points). This class uses teaching and learning 
approaches that are designed for novice teachers who are ready to move into teaching jobs. Teaching requires 
you to be present every day and to engage verbally, actively, and thoughtfully with activities and with the people 
around you. Your attendance, participation and engagement during class is essential to your success in this class, 
just as they will be essential to your success as a teacher. You will be expected to be well prepared when you 
come to class. Throughout the semester, you are expected to engage actively in individual and group activities 
designed to help you increase your knowledge, skills, and dispositions concerning clinical and classroom aspects 
of reading assessment and instruction. Active engagement entails making sustained and substantive contributions 
by asking critical questions, collaborating with others, and exploring implications and applications of concepts 
learned. It is important to show that you have read assigned readings on time. This will be indicated through your 
attendance, participation and engagement in class discussion. 
 
Required Readings & Journaling on Blackboard (6 weeks x 20 points). Chapters from your text and other journal 
articles relevant to course topics based on a survey of current research are assigned. The course schedule below 
notes when an assessment related reading is due. The collection of these articles will help you understand 
research and assessment practices including classroom and formative assessments, assessment of student 
motivation and interest, complexities of reading and reading development, and specific types of assessments that 
measure cognitive skills in reading. The dates for the additional readings are listed in the weekly course schedule. 
These readings will be available on the course Blackboard. The instructor reserves the right to add other readings 
as necessary to provide you with the most up-to-date information.  
 
You will write a reflection of the required readings every other Thursday. These are due by 5 p.m. on the following 
Friday (with the exception of the last three weeks of the semester). You will use the following format for each 
posting unless instructed of alternate format options, and will respond to all readings (as a whole, rather than 
separately) for the week. 
 Response format: 350-word minimum – 500-word maximum. Submit to Discussion Board in the 
appropriate spot. Mark your posting with the following label DISCUSSION # (WEEKS COVERED)-YOUR 
INITIALS. For example, mine would look like Discussion Week #1-LL. One suggested format for the response 
portion is as follows (your response for the first week will not refer to tutoring). Your instructor will tell you if 
alternate formats are acceptable during the first week of class. 
 

● Six Key Points I learned/I Found Interesting: Cite specific pieces of research, findings, suggestions, etc. 
from your readings, noting the article/page/author and what you learned that was new/interesting. Cite how 
these points relate to you in your specific tutoring situation. Remember to be SPECIFIC.  

● Connecting Personal Observations & Reading Highlights: Cite examples of activities, etc. that you are 
observing in your tutoring sessions that might relate to the readings. 

● Connection of the Content to Practice: (including classroom teaching, tutoring experience, and 
pedagogical practices in general). Cite examples of how you might be able to relate the readings to your 
current/future classroom, tutoring sessions, or teaching in general. 

● Questions for Classroom Discussion: (for whole class or small group work) 
DUE DATES: 9/1, 9/15, 9/29, 10/13, 10/27, 11/10. 
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In-Class Application Activities (13 weeks x 5 points = 65 total points) Throughout the semester you will complete, 
turn in and receive points for various in-class application activities. You will not be able to make up the activity if 
you are absent on that day. DUE DATES: 8/31, 9/5, 9/14, 9/19, 9/28, 10/5, 10/12, 10/19, 10/26, 11/2, 11/9, 11/15, 
11/30 
 
Assessment Case Study – (30 points) The first week of class is heavy on learning how to conduct and score 
various types of assessment. You will complete an assessment case study to provide you with practice and 
feedback prior to conducting assessments on your tutee. Due Date: 9/21 
 
Speed Geeking – (30 points) Speed Geeking a spin off of the speed dating concept. This activity offers a fully 
immersive, invigorating, and fun approach to learning about new instructional strategies. In this activity, one group 
of participants sets up at stations around the room and are prepared to give a five-minute presentation of their 
strategy multiple times as the rest of the participants move around the room to hear these high-speed 
presentations. Each student will present at one of the two session designated for the speed geeking activity. Date 
of Presentation 11/30, 12/5 or 12/7 *student’s specific day of presentation to be determined by instructor. 
While the Speed Geeking presentation is part of your CI 452 grade, the presentations will be conducted 
during CI 488 class time. 
 
The following are the requirements for the speed geeking activity: 

● Sign up on the sheet provided by the instructor. Be sure and list the instructional strategy you will be 
presenting.  

● Prepare a five-minute demonstration of the strategy. This is not a lot of time, so make sure your 
presentation is tight and informative. 

o Visual aids are good. 
o You can expect to make at most four major points. Some talking points might include: 

▪ Why should your classmates care about your instructional strategy?  
▪ How does it benefit the learner? 
▪ What distinguishes your strategy from other strategies? (You might want to refer to the 

evidence supporting the strategy) 
● Be ready to answer questions and enter into discussions for a final one minute. 

 
Graduate level students only (25 points) Create an assessment matrix. Create an assessment matrix that you 
will be able to use as a guide for selecting appropriate assessments to help determine the strengths, weaknesses, 
and needs of readers. The assessment matrix should include the title of the assessment, the type of instrument, 
intended age groups/grade levels, components/purpose, strengths and limitations, and a column with additional 
comments. You should have at a minimum three (3) instruments for each of the following areas:  motivation, 
phonemic awareness, phonics, fluency, vocabulary, and comprehension. Due Date: to be announced. 
 
Grading         Points Possible 
Class Participation & Engagement       60 
Required Readings & Journaling                               120 
In-Class Application Activities        65 
Assessment Case Study        30  
Speed Geeking          30  
Assessment matrix (Graduate level only)      25  
 
Grading Scale 

GRADE PERCENT  GRADE PERCENT 

A 96%  C 76% 

A- 93%  C- 73% 

B+ 90%  D+ 70% 

B 87%  D 67% 
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B- 83%  D- 63% 

C+ 80%  F <63% 
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Rubric for Reading Responses 

20 points 

 
Rubric Criteria Proficient  

Six Key Points I Learned/ Found 
Interesting 

6 points 

-The discussion response displayed an excellent 
understanding of the required readings or clarifying 
questions were asked if understanding was limited.  

-Six key points were included and specific pieces of 
research, findings, suggestions, etc. were cited using 
APA format. 

- Vocabulary was incorporated into the post and used 
correctly.  

-At least one in-text citation was added and APA 
format was used to cite the source.  

-Discussion response was posted by the due date 
(before the class in which it is due). 

Connection to Personal 
Observations and Reading 

Highlights 

4 points 

Examples of activities, etc. that you are observing in 
your tutoring sessions that might relate to the 
readings were cited. 

Connection of the Content to 
Practice 
4 points 

Examples were cited of how you might be able to 
relate the readings to your current/future classroom, 
tutoring sessions, or pedagogical teaching practices 
in general. 

Discussion Questions - 2 
4 points  

 

The discussion questions (2) were a higher level 
thinking question which will spark a discussion in 
class and are not yes/no or surface level questions. 
These questions may also focus on material you may 
need further clarification on. 

Grammar and Spelling 
2 points 

The post is free of any spelling or punctuation errors 
and is written in final, published form. 

 


