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 IOWA STATE UNIVERSITY 
COLLEGE OF HUMAN SCIENCES 

School of Education 
1620 Lagomarcino Hall 

Ames, IA 50011 
________________________________________________________________________ 
 

CI 377: Teaching of Reading and Language Arts in the Primary Grades (4 credits) 
Spring 2017 

Monday and Wednesday, 8-10:30 (sec. 1), 11:00-1:30 (sec. 2), 2:10-4:40 (sec. 3) 
1540 Lagomarcino Hall 

________________________________________________________________________ 
 
Instructor: Jennifer Stover 
Phone:  515-770-7231 (cell) 
Office: 1735 Lagomarcino Hall 
E-mail: jstover@iastate.edu 
Office Hours: 7:30-8 MW, 1:30-2 MW, or by appointment.   
 
Catalog Description: CI 377 addresses theories, teaching strategies, and instructional materials 
pertinent to teaching reading, writing, listening, and speaking to children in kindergarten through 
third grade. 
 
ISU Educator Preparation Program Conceptual Framework: 
The ISU educator preparation program is founded on the land grant commitment of access and 
opportunity when serving the people of Iowa, the nation, and the world. Like the University, the 
ISU educator preparation program is fundamentally grounded in the science and technology of 
living and learning. The themes of leadership, equity, critical thinking, and innovation are 
intentionally woven throughout the fabric of this program in order to help today’s learners 
achieve to their full potential. Additional information about the framework can be found at: 
http://www.education.iastate.edu/educator-preparation-resources/conceptual-framework/ 
 
Teacher Education Shared Course Expectations: 
This course incorporates shared behavioral expectations with other courses in the undergraduate 
teacher education program.  Following these expectations is the responsibility of the student. 
Students are encouraged to raise any questions they may have regarding these expectations with 
the instructor. 
 
BE THERE/STAY THERE – ATTEND CLASS  
BE PREPARED – COMPLETE ASSIGNMENTS ON TIME 
BE ENGAGED – PARTICIPATE IN CLASS 
BE RESPECTFUL – TREAT OTHERS AS YOU WISH TO BE TREATED 
BE ETHICAL/PROFESSIONAL – PREPARE TO BE AN EDUCATOR 
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Course Rationale and Knowledge Base: The content of this course is required by the state of Iowa 
for all teacher candidates eligible for licensure in their respective specialty areas. This requirement 
has developed as a response to the increasing focus in the United States on the call to address 
effectively the literacy and learning needs of primary learners. It is further guided by standards for 
improving early literacy recently developed collaboratively by four subject matter associations - 
the National Council for Teachers of English (NCTE), National Council of Teachers of 
Mathematics (NCTM), National Council for the Social Studies (NCSS), the National Science 
Teachers Association (NSTA), and the International Literacy Association (ILA).  
 
State Standards and Course Objectives: 
The School of Education demonstrates to the Iowa Department of Education that each student recommended for 
initial teacher licensure has an understanding of the state standards. This course introduces and reinforces concepts 
and issues relating to Standard 1. (See page 6) This section shows the correlation between the standards of the Iowa 
Department of Education and the course objectives. This course also addresses the standards of the International 
Literacy Association: https://www.literacyworldwide.org/get-resources/standards/standards-for-reading-
professionals 
 

Iowa State University - InTASC Teacher Education Standards and 
Indicators 

InTASC Standard 1. Learner Development  
The teacher understands how learners grow and develop, recognizing that patterns of learning and development 
vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs 
and implements developmentally appropriate and challenging learning experiences. 
Performance Indicators: 
• The teacher regularly assesses individual and group performance in order to design and modify instruction to meet learners’ 
needs in each area of development (cognitive, linguistic, social, emotional, and physical) and scaffolds the next level of 
development.  
• The teacher creates developmentally appropriate instruction that takes into account individual learners’ strengths, interests, 
and needs and that enables each learner to advance and accelerate his/her learning.  
• The teacher collaborates with families, communities, colleagues, and other professionals to promote learner growth and 
development. 

Course Objectives:   
 Students will demonstrate understanding of literacy development at the primary level, including stages 
of reading, writing, and language acquisition.  
 Students will create a rationale and quality lesson plans applying their understanding of literacy 
development for a targeted audience.  
Course Evaluation: unit rationale, lesson plans 
 
InTASC Standard 2. Learner Differences 

The teacher uses understanding of individual differences and diverse cultures and communities to ensure 
inclusive learning environments that enable each learner to meet high standards.  
Performance Indicators: 
• The teacher designs, adapts, and delivers instruction to address each student’s diverse learning strengths and needs and 
creates opportunities for students to demonstrate their learning in different ways.  
• The teacher makes appropriate and timely provisions (e.g., pacing for individual rates of growth, task demands, 
communication, assessment, and response modes) for individual students with particular learning differences or needs.  
• The teacher designs instruction to build on learners’ prior knowledge and experiences, allowing learners to accelerate as 
they demonstrate their understandings.  
• The teacher brings multiple perspectives to the discussion of content, including attention to learners’ personal, family, and 
community experiences and cultural norms, including Native Hawaiian history and culture.  
• The teacher incorporates tools of language development into planning and instruction, including strategies for making 
content accessible to English language learners and for evaluating and supporting their development of English proficiency.  
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• The teacher accesses resources, supports, and specialized assistance and services to meet particular learning differences or 
needs.  

Course Objectives: 
  Students will identify a variety of reading, writing, and word study strategies that will be implemented 
to meet the individual needs of students. 
Course Evaluation: quizzes, lesson plans, unit 
 

InTASC Standard 3. Learning Environments 
The teacher works with others to create environments that support individual and collaborative learning, and 
that encourage positive social interaction, active engagement in learning, and self-motivation.  
Performance Indicators: 
• The teacher collaborates with learners, families, and colleagues to build a safe, positive learning climate of openness, 
mutual respect, support, and inquiry.  
• The teacher develops learning experiences that engage learners in collaborative and self-directed learning and that extend 
learner interaction with ideas and people locally and globally.  
• The teacher collaborates with learners and colleagues to develop shared values and expectations for respectful interactions, 
rigorous academic discussions, and individual and group responsibility for quality work.  
• The teacher manages the learning environment to actively and equitably engage learners by organizing, allocating, and 
coordinating the resources of time, space, and learners’ attention.  
• The teacher uses a variety of methods to engage learners in evaluating the learning environment and collaborates with 
learners to make appropriate adjustments.  
• The teacher communicates verbally and nonverbally in ways that demonstrate respect for and responsiveness to the cultural 
backgrounds and differing perspectives learners bring to the learning environment.  
• The teacher promotes responsible learner use of interactive technologies to extend the possibilities for learning locally and 
globally.  
• The teacher intentionally builds learner capacity to collaborate in face-to-face and virtual environments through applying 
effective interpersonal communication skills.  

Course Objectives: 
      Students will be introduced to methods of classroom management, specifically for literacy instruction, to 
create an effective learning environment. 
Course Evaluation: lesson plans, class discussion 
 
InTASC Standard 4. Content Knowledge 
The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she 
teaches and creates learning experiences that make the discipline accessible and meaningful for learners to 
assure mastery of the content.  
Performance Indicators: 
• The teacher effectively uses multiple representations and explanations that capture key ideas in the discipline, guide 
learners through learning progressions, and promote each learner’s achievement of content standards.  
• The teacher engages students in learning experiences in the discipline(s) that encourage learners to understand, question, 
and analyze ideas from diverse perspectives so that they master the content.  
• The teacher engages learners in applying methods of inquiry and standards of evidence used in the discipline.  
• The teacher stimulates learner reflection on prior content knowledge, links new concepts to familiar concepts, and makes 
connections to learners’ experiences.  
• The teacher recognizes learner misconceptions in a discipline that interfere with learning, and creates experiences to build 
accurate conceptual understanding.  
• The teacher evaluates and modifies instructional resources and curriculum materials for their comprehensiveness, accuracy 
for representing particular concepts in the discipline, and appropriateness for his/her learners.  
• The teacher uses supplementary resources and technologies effectively to ensure accessibility and relevance for all learners.  
• The teacher creates opportunities for students to learn, practice, and master academic language in their content.  
• The teacher accesses school and/or district-based resources to evaluate the learner’s content knowledge in their primary 
language.  

Course Objectives: 
 Students will demonstrate knowledge of reading, writing, and language acquisition and how to create 
meaningful learning experiences. 
 Students will use the Common Core State Standards to create lesson plans.  
Course Evaluation: quizzes, lesson plans, unit 
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InTASC Standard 5. Application of Content 
The teacher understands how to connect concepts and use differing perspectives to engage learners in critical 
thinking, creativity, and collaborative problem solving related to authentic local and global issues.  
Performance Indicators: 
• The teacher develops and implements projects that guide learners in analyzing the complexities of an issue or question 
using perspectives from varied disciplines and cross-disciplinary skills (e.g., a water quality study that draws upon biology 
and chemistry to look at factual information and social studies to examine policy implications).  
• The teacher engages learners in applying content knowledge to real world problems through the lens of interdisciplinary 
themes (e.g., financial literacy, environmental literacy).  
• The teacher facilitates learners’ use of current tools and resources to maximize content learning in varied contexts.  
• The teacher engages learners in questioning and challenging assumptions and approaches in order to foster innovation and 
problem solving in local and global contexts.  
• The teacher develops learners’ communication skills in disciplinary and interdisciplinary contexts by creating meaningful 
opportunities to employ a variety of forms of communication that address varied audiences and purposes.  
• The teacher engages learners in generating and evaluating new ideas and novel approaches, seeking inventive solutions to 
problems, and developing original work.  
• The teacher facilitates learners’ ability to develop diverse social and cultural perspectives that expand their understanding 
of local and global issues and create novel approaches to solving problems.  
• The teacher develops and implements supports for learner literacy development across content areas.  

Course Objectives: 
 Students will meaningfully integrate literacy into other content areas, using nonfiction text. 
Course Evaluation: lesson plans 

 
InTASC Standard 6. Assessment 
The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to 
monitor learner progress, and to guide the teacher’s and learner’s decision making.  
Performance Indicators: 
• The teacher balances the use of formative and summative assessment as appropriate to support, verify, and document 
learning.  
• The teacher designs assessments that match learning objectives with assessment methods and minimizes sources of bias 
that can distort assessment results.  
• The teacher works independently and collaboratively to examine test and other performance data to understand each 
learner’s progress and to guide planning.  
• The teacher engages learners in understanding and identifying quality work and provides them with effective descriptive 
feedback to guide their progress toward that work.  
• The teacher engages learners in multiple ways of demonstrating knowledge and skill as part of the assessment process.  
• The teacher models and structures processes that guide learners in examining their own thinking and learning as well as the 
performance of others.  
• The teacher effectively uses multiple and appropriate types of assessment data to identify each student’s learning needs and 
to develop differentiated learning experiences.  
• The teacher prepares all learners for the demands of particular assessment formats and makes appropriate modifications in 
assessments or testing conditions especially for learners with disabilities and language learning needs.  
• The teacher continually seeks appropriate ways to employ technology to support assessment practice both to engage 
learners more fully and to assess and address learner needs. 

Course Objectives: 
      Students will use a variety of assessments, both formative and summative, to evaluate growth and guide 
literacy instruction.  
Course Evaluation: quizzes, lesson plans, unit 
 
InTASC Standard 7. Planning for Instruction 

The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon 
knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners 
and the community context.  
Performance Indicators: 
• The teacher individually and collaboratively selects and creates learning experiences that are appropriate for curriculum 
goals and content standards, and are relevant to learners.  
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• The teacher plans how to achieve each student’s learning goals, choosing appropriate strategies and accommodations, 
resources, and materials to differentiate instruction for individuals and groups of learners. 
• The teacher develops appropriate sequencing of learning experiences and provides multiple ways to demonstrate 
knowledge and skill.  
• The teacher plans for instruction based on formative and summative assessment data, prior learner knowledge, and learner 
interest.  
• The teacher plans collaboratively with professionals who have specialized expertise (e.g., special educators, related service 
providers, language learning specialists, librarians, media specialists) to design and jointly deliver as appropriate effective 
learning experiences to meet unique learning needs.  
• The teacher evaluates plans in relation to short-and long-range goals and systematically adjusts plans to meet each student’s 
learning needs and enhance learning.  

Course Objectives:  
 Students will discuss how language, literature, reading, and writing interact in the classroom.  
 Students will be familiar with a variety of children’s literature and understand how it can be integrated 
into many curricular areas.  
 Students will explain various theoretical reading and writing models and the resulting instructional 
implications.  
Course Evaluation: quizzes, lesson plans, unit 
 

InTASC Standard 8. Instructional Strategies 

The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep 
understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.  
Performance Indicators: 
• The teacher uses appropriate strategies and resources to adapt instruction to the needs of individuals and groups of learners.  
• The teacher continuously monitors student learning, engages learners in assessing their progress, and adjusts instruction in 
response to student learning needs.  
• The teacher collaborates with learners to design and implement relevant learning experiences, identify their strengths, and 
access family and community resources to develop their areas of interest.  
• The teacher varies his/her role in the instructional process (e.g., instructor, facilitator, coach, audience) in relation to the 
content and purposes of instruction and the needs of learners.  
• The teacher provides multiple models and representations of concepts and skills with opportunities for learners to 
demonstrate their knowledge through a variety of products and performances.  
• The teacher engages all learners in developing higher order questioning skills and metacognitive processes.  
• The teacher engages learners in using a range of learning skills and technology tools to access, interpret, evaluate, and 
apply information.  
• The teacher uses a variety of instructional strategies to support and expand learners’ communication through speaking, 
listening, reading, writing, and other modes.  
• The teacher asks questions to stimulate discussion that serves different purposes (e.g., probing for learner understanding, 
helping learners articulate their ideas and thinking processes, stimulating curiosity, and helping learners to question).  

Course Objectives: 
 Students will implement a variety of strategies to enhance the essential components of literacy 
and utilize these strategies to introduce and reinforce literacy development.  
Course Evaluation: quizzes, lesson plans, unit 
 

 
InTASC Standard 8A. Technology 
The teacher integrates current and emerging technology in instruction to encourage student creativity, problem 
solving, collaboration, and digital literacy.  Teachers practice and advocate safe, legal, and responsible use of 
information and technology. 
Course Objectives: 
      Students will use a variety of technology in an effective manner to support the acquisition of 
literacy.  
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InTASC Standard 9. Professional Learning and Ethical Practice  
The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, 
particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the 
community), and adapts practice to meet the needs of each learner.  
Performance Indicators: 
• The teacher engages in ongoing learning opportunities to develop knowledge and skills in order to provide all learners with 
engaging curriculum and learning experiences based on local and state standards. 
• The teacher engages in meaningful and appropriate professional learning experiences aligned with his/her own needs and 
the needs of the learners, school, and system.  
• Independently and in collaboration with colleagues, the teacher uses a variety of data (e.g., systematic observation, 
information about learners, research) to evaluate the outcomes of teaching and learning and to adapt planning and practice.  
• The teacher actively seeks professional, community, and technological resources, within and outside the school, as supports 
for analysis, reflection, and problem-solving.  
• The teacher reflects on his/her personal biases and accesses resources to deepen his/her own understanding of cultural, 
ethnic, gender, and learning differences to build stronger relationships and create more relevant learning experiences.  
• The teacher advocates, models, and teaches safe, legal, and ethical use of information and technology including appropriate 
documentation of sources and respect for others in the use of social media.  

Course Objectives 
      Students will use reflection to evaluate practicum experiences and unit rationale.  
 

InTASC Standard 10. Leadership and Collaboration  
The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to 
collaborate with learners, families, colleagues, other school professionals, and community members to ensure 
learner growth, and to advance the profession.  
Performance Indicators: 
• The teacher takes an active role on the instructional team, giving and receiving feedback on practice, examining learner 
work, analyzing data from multiple sources, and sharing responsibility for decision making and accountability for each 
student’s learning.  
• The teacher works with other school professionals to plan and jointly facilitate learning on how to meet diverse needs of 
learners.  
• The teacher engages collaboratively in the school-wide effort to build a shared vision and supportive culture, identify 
common goals, and monitor and evaluate progress toward those goals.  
• The teacher works collaboratively with learners and their families to establish mutual expectations and ongoing 
communication to support learner development and achievement.  
• Working with school colleagues, the teacher builds ongoing connections with community resources to enhance student 
learning and well-being.  
• The teacher engages in professional learning, contributes to the knowledge and skill of others, and works collaboratively to 
advance professional practice.  
• The teacher uses technological tools and a variety of communication strategies to build local and global learning 
communities that engage learners, families, and colleagues.  
• The teacher uses and generates meaningful research on education issues and policies.  
• The teacher seeks appropriate opportunities to model effective practice for colleagues, to lead professional learning 
activities, and to serve in other leadership roles.  
• The teacher advocates to meet the needs of learners, to strengthen the learning environment, and to enact system change.  
• The teacher takes on leadership roles at the school, district, state, and/or national level and advocates for learners, the 
school, the community, and the profession. 

Course Objectives:  
      Students will participate in discussions reflecting on professional growth and will be given the 
opportunity to join professional organizations 
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The College of Human Sciences has established core learning outcomes to provide the unifying 
foundation critical to personal and professional success for all College of Human Sciences 
undergraduate students. 
 
Four components 
The core identifies the expected minimum outcomes for each undergraduate in the college, 
organized into four components: 
Communication 

Core learning outcomes 
Communicate with clear purpose, workable organization, and effective style in written, 
oral, visual, and electronic (WOVE) formats without distracting errors in usage or 
convention. 
Curriculum expectations 
Demonstrate the appropriate level of competence in each area of WOVE (as defined by 
ISU COMM) in at least one significant educational activity embedded in coursework at 
introductory, intermediate, and advanced levels. 

  
Self-assessment/self-reflection 

Core learning outcomes 
Consistently and realistically analyze and evaluate one's own knowledge, abilities, and 
actions in comparison to professional standards and create action plans to enhance 
personal and professional efficacy. 
Curriculum expectations 
Demonstrate the appropriate level of competence in at least one significant educational 
activity embedded in coursework at introductory, intermediate, and advanced levels. 

  
Critical thinking 

Core learning outcomes 
Generate, acquire and evaluate information based on scientific evidence, creative 
processes, and logical and ethical reasoning to make decisions and solve problems in 
one's personal, professional and community endeavors. 
Curriculum expectations 
Demonstrate the appropriate level of competence in at least one significant educational 
activity embedded in coursework at introductory, intermediate, and advanced levels. 

  
Social justice 

Core learning outcomes 
Articulate and demonstrate a clear concept of a just society in which individuals and 
groups equitably share in societal benefits within a global community. 
Curriculum expectations 
Demonstrate the appropriate level of competence in at least one significant educational 
activity embedded in coursework at introductory, intermediate, and advanced levels. 
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Professionalism: (As part of your grade) - Please arrive on time, prepared to learn, contribute to 
class discussions, ask questions, and support one another as we strive to create a positive and 
thriving learning environment. Please make and accept phone calls, e-mails, personal internet 
browsing or text messages ONLY during break time. Practice professional conduct while 
conversing with your peers and instructor in all forms of conversation (ex. group discussions, 
emails, etc). Please visit our course Blackboard site to view the School of Education Behavioral 
Expectations document. 
 
Course Accommodations for Students: 
Iowa State University is committed to assuring that all educational activities are free from discrimination 
and harassment based on disability status. All students requesting accommodations are required to meet 
with staff in Student Disability Resources (SDR) to establish eligibility.  A Student Academic 
Accommodation Request (SAAR) form will be provided to eligible students. The provision of reasonable 
accommodations in this course will be arranged after timely delivery of the SAAR form to the 
instructor.  Students are encouraged to deliver completed SAAR forms as early in the semester as 
possible.  SDR, a unit in the Dean of Students Office, is located in room 1076, Student Services Building 
or online at www.dso.iastate.edu/dr/.  Contact SDR by e-mail at disabilityresources@iastate.edu or by 
phone at 515-294-7220 for additional information.  
 
Academic Misconduct: 
Academic Misconduct in any form is in violation of Iowa State University Student Disciplinary 
Regulations and will not be tolerated.  
“Academic dishonesty occurs when a student uses or attempts to use unauthorized information in the 
taking of an exam; or submits as his or her own work, themes, reports, drawings, laboratory notes, or 
other products prepared by another person; or knowingly assists another student in such acts or 
plagiarism. Such behavior is abhorrent to the university, and students found responsible for academic 
dishonesty face expulsion, suspension, conduct probation, or reprimand.” (Iowa State University 
Bulletin, 2013-2014) Students are advised to pay particular attention to the information on plagiarism 
provided in the Bulletin (www.catalog.iastate.edu/academiclife)  
 
Students' work must be original for this course. Academic dishonesty includes things like using 
information from books, journals, or the Internet without giving proper credit (citation and reference); 
unauthorized use of information in taking an examination; or handing in a project as your own that was 
based on another person's project whether from current or previous semesters and even if the original 
project is substantially changed. Academic dishonesty also includes assisting another student in academic 
dishonesty (e.g., giving someone your project to use as a template). Please do your own work and be sure 
to give proper attribution when you use ideas and materials from other sources.  
 
Jennifer Stover will follow the policies on academic dishonesty and misconduct as adopted by the 
university. According to University policy, if an instructor believes a student has behaved dishonestly in 
his/her course, the first thing he/she is to do is “confront the student with the charge…and arrange a 
meeting…to discuss the charge and hear the student’s explanation” (Iowa State University Bulletin, 2011-
2012, www.catalog.iastate.edu/academiclife). If the student denies the charge, the instructor “may not 
assign the student a grade until the question of responsibility is resolved… The instructor shall consult 
with his/her department chair and report the incident in writing to the Dean of Students.” The Dean of 
Students will refer the case to the Office of Judicial Affairs to be investigated. TRANSLATION: DO 
NOT PLAGIARIZE! This typically includes failing the student in the course and reporting the infraction 
to the Dean of Students, which may result in expulsion from the University.  
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See additional information about Academic Misconduct at 
http://www.dso.iastate.edu/ja/academic/misconduct.html for more details and a full explanation of the 
Academic Misconduct policies. 
 
 
Discrimination and Harassment 
Iowa State University prohibits discrimination, which can include disparate treatment directed toward an 
individual or group of individuals based on race, ethnicity, sex, pregnancy, color, religion, national origin, 
physical or mental disability, age (40 and over), marital status, sexual orientation, gender identity, genetic 
information, status as a U.S Veteran (disabled, Vietnam, or other), or other protected class, that adversely 
affects their employment or education. For religion or disability, the law allows employees and students 
to request reasonable accommodations to continue their work or studies. 
 
Iowa State University also prohibits harassment, which can be a form of discrimination if it is unwelcome 
and is sufficiently severe or pervasive and objectively offensive so as to substantially interfere with a 
person's work or education. Harassment may include, but is not limited to, threats, physical contact or 
violence, pranks, jokes, bullying, epithets, derogatory comments, vandalism, or verbal, graphic, or written 
conduct directed at an individual or individuals because of their race, ethnicity, sex, pregnancy, color, 
religion, national origin, physical or mental disability, age, marital status, sexual orientation, gender 
identity, genetic information, or U.S. veteran status. Even if actions are not directed at specific persons, a 
hostile environment may be created when the conduct is sufficiently severe or pervasive and objectively 
offensive so as to substantially interfere with or limit the ability of an individual to work, study, or 
otherwise to participate in activities of the university. 
 
It is the university's goal to prevent the occurrence of discriminatory and harassing activity and to 
promptly stop such conduct. See additional information about Discrimination and Harassment at 
http://www.policy.iastate.edu/policy/discrimination#Statement for more details and a full explanation of 
the Discrimination and Harassment policies. 
 
Religious Accommodation Information 
Iowa State University welcomes diversity of religious beliefs and practices, recognizing the contributions 
differing experiences and viewpoints can bring to the community. There may be times when an academic 
or work requirement conflicts with religious observances and practices. If that happens, students and 
employees may request reasonable accommodation for religious practices. In all cases, you must put your 
request in writing. The instructor or supervisor will review the situation in an effort to provide a 
reasonable accommodation when possible to do so without fundamentally altering a course or creating an 
undue burden for the instructor, supervisor, or department. 
For students, you should first discuss the conflict and your requested accommodation with your professor 
at the earliest possible time. You or your instructor may also seek assistance from the Dean of Students 
Office or the Office of Equal Opportunity. 
 
For students and employees, it is advisable to confront any potential conflicts as early as possible rather 
than waiting until the deadline or event is upon you, leaving everyone little time to plan and consider 
alternatives in a comprehensive way. For students, this can be accomplished as soon as you receive the 
course syllabus. If an accommodation is given, students and employees may be required to complete 
coursework or work assignments in advance of an absence, which further demonstrates the need to 
address the conflict early. 
 
If any student feels discriminated against because of religion, the individual(s) may contact the Office of 
Equal Opportunity and/or file a complaint under the Discrimination and Harassment policy. 
 Inquiries can be directed to the Office of Equal Opportunity 
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3410 Beardshear Hall 
515 294-7612 
eooffice@mail.iastate.edu 
 
Confidentiality Statement:  Maintaining the confidentiality of the pupils and staff with whom you 
work during field placements is extremely important and also a legal requirement. You will be 
expected to use non-identifying pseudonyms to refer to placements, staff, and students in all 
written assignments and public conversations. 
 
Contact Information:  If you are experiencing, or have experienced, a problem with any of the 
above issues, email academicissues@iastate.edu. 
 
Dead Week:  This class follows the Iowa State University Dead Week policy as noted in section 
10.6.4 of the Faculty Handbook http://www.provost.iastate.edu/resources/faculty-handbook . 
 
Required Materials: Textbooks are available at the university book store or online (see titles 
below).  Articles and other materials that we will use in class are also located on Blackboard.  
   
Tompkins, G. E. (2017). Literacy for the 21st century (7th Edition). Upper Saddle River, N.J: 
Merrill. 
Cunningham, P. M., (2016). Phonics they use: Words for reading and writing 
(7th Edition).  Pearson, New York.  
  
(*This semester, the bookstore has created a customized textbook, which includes both textbooks 
combined into one. You are welcome to purchase the customized book, or individually purchase 
the texts from any source.) 
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Expectations and Assignments: 
 
 
1. Attendance, Participation, Reading Responses (65 points): This class is a critical experience as 

part of your development in becoming an educator. Attendance is expected. Active class 
participation and engagement with timely completion of readings and related activities, 
discussion, and reflection—are critical to the teaching- learning process. Therefore, your 
active participation and engagement in class discussions are both valued and required. Also 
required is the professional use of cell phones and social media during class time. Please use 
PROFESSIONAL judgment; refrain from texting, accepting and making calls, browsing the 
internet for personal use until class has concluded. The following criteria will be used to 
evaluate your class participation (InTASC# 3,9,10): 

 
 20 points 16-19 points 15-10 points 5-10 points 0-5 points 

Attendance No absences 
No tardies 

No absences 
Tardy 1-2 times 

One absence 
Tardy 3-4 times 

Two absences Tardy 
5 times 
 
 

More than two 
absences and/or 
tardy > 5 times 
(*In order to 
pass this course, 
students can be 
absent no more 
than 4 times to 
earn a passing 
grade.) 

Participation Daily participation Mostly participated Sometimes 
participated 

Never contributed to 
discussion 

Multiple absences 
and/or tardiness 
determined 
participation  

 
Students who miss more than one class without initiating a discussion and setting a meeting 
time the with the instructor cannot earn an “A” in the course and will forfeit all 
participation and attendance points. Students who miss more than 4 class sessions may not 
earn a passing grade and should consider retaking the course. Please take notes, ask 
questions, think, and be an active participant in your learning. 
 

The class readings, your responses to the readings, and class discussions are at the core of this 
course. Therefore, the requirement of the completion of the “Response to Reading” is critical for 
your learning. The purpose of reader response is to help you focus critically on the class readings 
and respond to them in an in- depth fashion. Reader response guiding questions for each week 
are found on the course Blackboard site. Reader Responses are due on the first day of the week 
in which the readings are assigned. Exemplary reader response shows evidence of active reading 
which may include making connections to other class readings, discussions, or other classes. 
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DUE DATES listed in course schedule; all materials due in class on day listed. Articles listed on 
certain weeks can be found on Blackboard under the category “articles”.  

 45 points 36-44 points 26-35 points 0-25 points 

Reading Responses Evidence of 100% 
Content of readings 
covered 

Evidence of 80-90% 
Content of readings 
covered 

Evidence of 50-70% 
Content of readings 
covered 

Evidence of <50% 
Content of readings 
covered 

 

Tompkins Text: Please answer the questions that can be found on our course Blackboard Site. 
They are found under the “Course Content” section and are listed by chapter number.  
Cunningham text: For each chapter, please come with one question and one comment related to 
the assigned reading. 
 
DUE DATES listed in course schedule; all materials due in class on day listed. Articles listed on 
certain weeks can be found on Blackboard under the category “articles”. 

 
2. Literacy Unit (130 points): Each student will be responsible for the development of a five day 
thematic literacy unit. The lesson plans included in this unit should reflect current research in 
literacy and knowledge of developmentally appropriate practices for kindergarten through grade 
three students. The unit will be designed utilizing a specific teaching framework, support the use 
of the Common Core State Standards for Literacy (K-3), indicate correct developmental level for 
reading, writing and word study, contain a rationale (which becomes your Standard 1 artifact), 
lesson plans (which will include shared/interactive reading, guided reading, shared/interactive 
writing, and word study), unit overview and a bibliography.  
Please note: This ENTIRE assignment must be completed to receive credit for any pieces of the 
assignment. In order to receive credit for the unit rationale, you must complete ALL sections of 
the literacy unit. (InTASC# 1,2,4,5,6,7,8,8A) 
 
3.Teaching Reflection (50 pts): As part of your 4-week practicum experience, you will teach a 
literacy lesson, audio record the lesson, and analyze and reflect on lesson delivery. Specific 
information related to the assignment is available on Blackboard. (InTASC#1,2,4,5,6,7,9) 
 
4.Running Record Assessment (10 points): During practicum, you are required to conduct a 
running record assessment. See blackboard for assignment details. (InTASC#1,4,7) 
 
5. Classroom Management Project (45 points): This assignment requires that you observe your 
practicum classroom in the following areas of classroom management (classroom routines, 
classroom organization, classroom instructional decisions, student behaviors). You will spend time 
reflecting on how these strategies contribute to the success of the literacy block. You will report 
these findings in writing; the format of the writing is flexible. (InTASC#1,2,3,5) 
 
6. Quizzes (2; 25 points each= 50 points): quizzes pertaining to material covered in readings and 
in class will be administered. Quiz formats will vary; study guides will be provided. (InTASC#1,4,6) 
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7. Handwriting (5 points): After modeling and discussion in class, you will be expected to 
demonstrate appropriate manuscript handwriting during a class period. This assignment is worth 
10 points and will be done in class. (InTASC #4,5) 
 
 
8. Final Summative Concept Map and Research Project (90 points):  
At the end of the semester, you will create a two-part project which exhibits your understanding of core 
CI377 concepts. The first part includes a summative concept map of everything you have learned 
regarding best practices related to teaching literacy for grades K-3.  The concept map must include “all 
the important things” about CI377. Along with this concept map, please provide a 1-2 page paper which 
describes and demonstrates your understanding of the elements included in the concept map. The second 
part of this project involved conducting research. Select a specific area from the concept map that you 
would like to know more about and become an expert related to that topic. Prepare an informational 
handout for your peers designed to enhance their learning and support their future in the classroom. In 
addition, be prepared to present your research via a short presentation during finals week. 
(InTASC#1,2,4,5,7,8,9) 
 

Grading Scale 
Grades will be calculated on a point system. Grades will not be rounded up. There are 485 total 
course points. 
    95-100%: A 
    90-94%: A- 
    87-89%: B+ 
    84-86%: B 
    80-83%: B- 
    77-79%: C+ 
    74-76%: C 
    70-73%: C- 
    67-69%: D+ 
    64-66%: D 
(*Please note: A final grade of C- or less requires that the course be repeated) 

 
Attendance/Participation/Preparation  20 
Reading Responses    45  
Literacy Unit     130 
Teaching Reflection    50 
Running Record    10 
Classroom Management Project  45 
Quizzes (2 x 25 points)   50 
Handwriting     5 
Research Project and Summative Reflect. 90 
 
Total Points:     445 
 
PLEASE NOTE:  
 
*You are entering a professional career which will require you to submit professional work. The expectation 
is that you will use spell check, grammar check, and any other resources available to edit your work before 
submitting.  Please note that up to 10% of each assignment may be deducted for conventional errors! 
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Late work will not be accepted unless advanced arrangements have been made with the instructor. A 
deduction of 10% per day will be applied to all late work. 
 
If you find that writing is sometimes difficult, please consider the services of the Writing and Media Center (WMC). 
The WMC helps students become stronger, more confident communicators. The WMC is a welcoming and inclusive 
peer tutoring center where friendly Communication Consultants offer individualized assistance to undergraduate and 
graduate students working on any form of written, oral, visual, or electronic communication. Services are free! 
Please visit wmc.dso.iastate.edu 
 
*More detailed information about all assignments, including rubrics, are available on Blackboard 

 
Tentative Agenda (Subject to change based on your learning): 

 
Week 1(Aug. 21 & 23) and Week 2 (Aug. 28 & 30):   
   Introduction to course/syllabus 
   Foundations of Literacy Instruction, Effective Literacy Teachers 
   Stages of Literacy Development 
   Explanation of Literacy Unit 
   Ch. 1 Tompkins - “Becoming an Effective Literacy Teacher” (DUE 8/23) 
    
   Readings Due Aug. 28: 

Ch. 2 Tompkins - “The Reading and Writing Processes  
   Ch. 4 Tompkins – “The Youngest Readers and Writers” (p. 120-123 only)  
   Ch. 1 Cunningham – “Early Reading and Writing Activities” 
   Ch. 2 Cunningham – “Phonological and Phonemic Awareness” 
 

Wednesday, Aug. 30: Please submit a topic and grade level for your 
literacy unit 

Practicum Informational Meetings (optional):  
August 28 – 8:00 (W0142 Lagomarcino), 1:00 (213 MacKay), 4:00 (W0142 Lagomarcino) 
*Meetings are 50 minutes long, and address information regarding the upcoming Block 1 Practicum Experience 
    
 
Week 3 (Sept. 6 only) and Week 4 (Sept. 11 & 13):   

Approaches to Teaching Literacy 
Common Core State Standards (addressed throughout all weeks of course) 

   Building a Foundation of Skills 
   Introduction to Comprehension Strategies (found in Ch. 8/9 Tompkins)  
   Discuss Literacy Unit Overview (upcoming draft) 
    
   Readings Due Sept. 6: 
   Ch. 4 Tompkins - “The Youngest Readers and Writers” 
   Ch. 3 Cunningham – “Concrete Words, Letter Names and Sounds” 
   Ch. 4 Cunningham – “Making Words in Kindergarten” 
   Readings Due Sept. 11: 

Ch. 5 Tompkins - “Cracking the Alphabetic Code” 
Ch. 6 Cunningham - “Fluency Activities 

 Ch. 7 Cunningham - “High Frequency Words” 
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   Article: “Interactive Read Alouds” (recommended, not required) 
    
   Quiz 1 – Monday, September 11 
 
 
 
 
Week 5 (Sept. 18 & 20) and Week 6 (Sept. 25 & 27):  
   Approaches to Teaching Literacy (continued) 
   Word Study 
   Organizing A Day in the Life of a Primary Classroom 
   Classroom Management 
    

Readings Due Sept. 18: 
Ch. 10 Tompkins - “Organizing for Instruction” 

   Ch. 9 Cunningham – “Making Words to Learn Spelling Patterns” 
   Ch. 10 Cunningham – “Rhyme-Based Decoding and Spelling” 
    

Readings Due on Sept. 25: 
Ch. 6 Tompkins - “Developing Fluent Readers and Writers” (p. 182-202)  
Ch. 13 Cunningham – “The Nifty Thrifty 50”  
Ch. 16 Cunningham – “Phonics Terminology for Teachers” 

 
    
   Sept. 18 – “Peer Edit” Interactive Read Aloud Lesson Plan 
   Sept. 20 – Interactive Read Aloud Lesson Plan Due 
   Sept. 27 – Draft of Unit Overview Due 
  
 
Week 7 (Oct. 2 & 4) and Week 8 (Oct. 9 & 11): 
   Student Centered Assessments and Making Instructional Decisions 
   FAST (Formative Assessment System for Teachers) 
   IGDI (Individual Growth and Development Indicators) 
   Explanation of Dyslexia Training (Certification due week 14) 
   
   Readings Due on Oct. 2: 

Ch. 3 Tompkins – “Assessing Literacy Development” 
   Ch. 5 Cunningham - “Assessment and Differentiation” 
    
   Readings Due on Oct. 9 

Ch. 8 Cunningham – “Fluency Assessment and Interventions” 
   Ch. 11 Cunningham - “Assessment and Coaching” 
    
   Oct. 4 – Interactive Writing Lesson Plan Due 

Quiz 2 – Monday, Oct. 9 
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Wednesday, October 11 from 10:30-11:30: Practicum Placement Meeting 
(location TBD) 

    
Week 9 (Oct. 16 & 18): 
   Supporting the Needs of All Learners, Differentiation 
   Basal Text Exploration, preparation for practicum 
   Handwriting Discussion and Practice 
    
   Readings Due on Oct. 16: 
   Ch. 11 Tompkins - “Differentiating for Success” 
    
 
   Due Wednesday, Oct. 18: 

Final Draft of Unit Overview, Guided Reading Lesson Plan, Word 
Study Lesson Plan, Unit Rationale and Standard 1 Reflection 

    
 

 
Best wishes for a fantastic practicum experience! (Oct. 23-Nov. 15) 
   Thanksgiving Break, Nov. 20-24 
 

 
    
 
 
 
 
Week 14 (Nov. 27 & 29):  
   Practicum Reflection and Discussion 

Supporting Readers Who Struggle 
English Language Learners 
Dyslexia 
 
Readings Due on Nov. 27: 
Article: “Promoting Literacy Development for Beginning English 
Learners” 
Ch. 15 Cunningham – “The Theory and the Research – The Why 
Underlying the How” (very helpful chapter for your Final Project!) 
 
(Other possible readings TBD) 
 
 
Dyslexia Training Certificate – Due Monday, Nov. 27 
Practicum Assignment – Due Monday, Nov. 27 
Classroom Management Assignment – Due Monday, Nov. 27 

   Handwriting Assessment - Wednesday, Nov. 29 
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Week 15 (Dec. 4 & 6 - Dead Week):  
   Reading and Writing in Content Areas 

Vocabulary Development in Primary Literacy 
Technology Integration for Literacy  
 
Readings Due on Dec. 4: 
Article: “What is Most Important to Know About Vocabulary?” (Kucan) 

   Chapter 7 Tompkins – “Expanding Academic Vocabulary” 
Chapter 12 Tompkins – “Reading and Writing Across the Curriculum” 

    
    
 
Week 16 Finals Week (Dec. 11-15): 
 

* Final Summative Concept Map and Research Project (submit 
materials and give presentation during scheduled final time)  

 
 
Final Schedule:  
Section 1: Tuesday, Dec. 12 7:30-9:30  
Section 2: Wednesday, Dec. 13 9:45-11:45 
Section 3: Wednesday, Dec. 13 2:15-4:15 
 
*We are required to meet during these scheduled times.    
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Standard for Initial Teacher Licensure – CI 377 
 

The School of Education demonstrates to the Iowa Department of Education that each student recommended for 
initial teacher licensure has an understanding of the following 10 standards:  (1) Learner Development; (2) Learning 
Differences; (3) Learning Environments; (4) Content Knowledge; (5) Application of Content; (6) Assessment; (7) 
Planning for Instruction; (8) Instructional Strategies; (8A) Technology  
(9) Professional Learning and Ethical Practice; (10) Leadership and Collaboration. This course, CI 377, introduces 
and reinforces concepts relating to Standard 1 which states, “The teacher understands how learners grow and 
develop, recognizing that patterns of learning and development vary individually within and across the cognitive, 
linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and 
challenging learning experiences.” You will demonstrate your understanding of this standard with the following 
artifact and your understanding of the standard will be assessed using the included criteria.  From this course, the 
rationale for the themed unit will be the artifact for Standard 1.   The following webpage has more information on 
the e-portfolio requirements: http://www.teacher.hs.iastate.edu/eportfolio.php. 
 
 
Standard 1 - Learner Development 
The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary 
individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and 
implements developmentally appropriate and challenging learning experiences. 
 
 
Artifact: Rationale for Literacy Unit 
Specific Information for Rationale: 
The teacher will provide a rationale, written from a third person perspective, summarizing the learner characteristics 
for the targeted grade level, demonstrating understanding of the developmental stage. The rationale should be 
supported with appropriate standards, lesson plans, content, and evaluations. The rationale will include the 
appropriate reading, writing, and word study stages of the targeted group and should provide an overall summary 
and examples of the type of lessons being taught in your unit, focusing on WHY you have selected these lessons and 
strategies. It should highlight the topics covered in class (ex: developmental processes of learning to read/write, age 
appropriate activities, literacy research, etc...) and how these topics have been applied to the unit that you designed. 
The length should be approximately 2 pages long and double spaced. 
Specific Information for Reflection: 
This short summary, written from a first person perspective, will address the question found at the bottom of the 
Standard 1 Cover Sheet. This reflection is meant to be general and conversational, yet professionally written. Please 
limit the reflection’s length to one page, double-spaced.  
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Iowa State University 

College of Human Science 
School of Education 

State Standards and E Portfolio Assessment  
CI 377- Teaching of Reading and Language Arts in the Primary Grades  

 
Name:____________________________  Date:____________ 

Artifact for Standard 1 - Learner Development 
Rationale for Literacy Unit 

Total Points Earned _____/10 
Proficient _____   Not Proficient _____ 

Reflection _____ (complete) 
Instructor Initials: _____ 

 
The teacher understands how learners grow and develop, recognizing that patterns of learning and 
development vary individually within and across the cognitive, linguistic, social, emotional, and physical 
areas, and designs and implements developmentally appropriate and challenging learning experiences. 
 

 
Standard 1 - Learner Development Not Proficient Proficient 

Rationale demonstrates an understanding of learner development, 
providing appropriate learner characteristics for developmental 
stages of reading, writing, and word study for targeted audience, 
including a summary of appropriate learning experiences planned 
to meet those stages of development 

Below 7.5 points 7.5-10 points 

 
 
 
 
 
 
 
 
 
 

Reflection for Standard 1: 
On a separate page, describe how this artifact addresses Standard 1. 
You can access this information at the conclusion of your Standard 1 artifact (Unit Rationale).  
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