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CI 204: Social Foundations of Education in the United States 
Fall 2017, School of Education, Iowa State University 

 
 
 
Teacher: Dr. Isaac Gottesman (Associate Professor)   Monday and Wednesday 
Email: isaacg@iastate.edu      Room: W0282 Lagomarcino 
Office: E155A Lagomarcino                 Section 8: 3:40- 4:55pm 
Office Hours: By Appointment     
   
 

About the Course 
 

CI 204: Social Foundations of Education in the United States is a core course for all students in K-12 or 
Secondary teacher preparation programs at Iowa State University.1  
 
The course has two central purposes2: 
 
• Drawing upon the disciplinary tools of the humanities and social sciences, social foundations aims to 

help pre-service teachers ask critical questions about and develop a nuanced understanding of:  
(a) Competing visions of the purpose(s) and practice(s) of education.  
(b) The array of cultural, economic, historical, political and social ideas and contexts that inform 
educational structures, policies, and practices, and shape the educational experiences of 
individuals and social groups, including along lines of race and ethnicity, gender and sexuality, 
social class, and (dis)ability. 

• In addition to informing the day-to-day practices of teaching, social foundations aims to foster a 
politically and socially conscious stance towards public schooling that enables teachers to act in 
particular places, such as their classrooms, schools, and communities, as informed and vociferous 
advocates for just social relations. 

 
These purposes may also be voiced as questions, including: 
 

• What is the purpose of public schooling? Who decides? Who should decide? 
• What shapes the educational experiences of individuals and social groups? 
• What are the responsibilities of teachers in public schools? 

 
In order to support an aligned experience for all CI 204 students: (1) All sections read intellectually 
challenging work in the field of education; (2) All sections engage in analytical writing as a way to 
process and reflect on course content; (3) All sections engage core foundational questions about the 

                                                 
1 CI 205 is the social foundations course for students in Early Childhood and Elementary Education teacher 
preparation programs. Although there are numerous similarities, the courses are designed specifically for their 
respective programs. 
2 Statement of compliance with state mandated large course assessment (Quirmbach): The purposes of CI 204— 
what may be referred to as “goals” or “learning objectives” depending on your interpretation of curriculum design 
literature— are grounded in and guided by scholarly literature in the fields of social foundations of education and 
teacher education. Course assessment, which includes analysis of written work, class discussions, and other course 
activities and assignments, is also grounded in and guided by scholarly literature in the fields of social foundations 
and teacher education as well as literature in the learning sciences. During the semester, CI 204 instructors meet 
regularly to plan, discuss, and generally reflect on the course. At the end of each semester, CI 204 instructors debrief 
and make appropriate changes to the next semester’s syllabus.  
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purpose of schooling and the role of the teacher in schools; (4) All sections engage the role(s) of race and 
ethnicity, political economy and social class, gender and sexuality, and conceptions of ability in 
informing schooling structures, policies, practices, and in shaping the experiences of individuals and 
social groups; (5) All sections connect local experiences in Iowa with a national narrative; and, (6) All 
sections use the same final essay assignment as a tool to process and reflect on core course ideas, and as 
an official artifact for the teacher education certification portfolio (more detail below). Thus, while each 
section receives the stamp of individual instructors, all sections are aligned by general principles, 
practices, and purposes. 
 
In addition to social foundations specific goals, the course also aims to help you improve your reading, 
writing, and critical thinking skills, all of which are essential for both your academic career as a student 
and your professional career as a teacher. This is one reason why the course has multiple writing 
assignments spread across the semester. This allows us to ‘assess’ your thinking and your ability to 
communicate ideas over time. This is also one reason why participation in class discussion and activities 
is important— we are listening to what you say, reflecting on your reasoning, and pushing and pulling the 
direction of class discussions and activities based upon this assessment. 
 
The course is particularly attuned to questions of equitable educational opportunity. Why, for instance, 
have some social groups historically had access to educational opportunities while others have not? What 
are the legacies of these historical struggles over access? What are contemporary struggles for access to 
educational opportunities? With the aid of maps, historical documents, and a range of school data we will 
also pay attention to schooling and issues of educational equity in Iowa. This focus on a place should help 
make concrete more abstract cultural, economic, historical, political, and social ideas and contexts. The 
focus on a place will also help you practice using inquiry tools (ranging from reading city and 
neighborhood maps to analyzing school data, demographic information and test results) that will help you 
develop an understanding of the places you teach, both in the program and as an in-service teacher. 
 
One final note about the intent of the course: the ideas in this course should stretch you mentally, exhaust 
you emotionally, and rattle your ideas about the world and what it means to be a teacher. Teaching is 
serious work. The intellectual press in this class will be high.  
 

Course organization 
 
Locating yourself in the conversation (Weeks 1-3): In this section, you will begin to engage 
conversations about the purpose of schooling and the role of the teacher in schools. A core part of this 
process is reflecting on your own educational experiences— how does your personal history, both inside 
and outside of schools, shape your thinking about the purpose of schooling and the role of the teacher in 
schools? 
 
Survey of History of Education in the U.S. (Weeks 4-11): This part of the course is focused on 
developing a basic understanding of the history of public schooling in the United States. We will do this 
by reading several pieces of historical scholarship that illuminate a variety of topics and tensions. 
Studying the history of education helps us understand why the current educational landscape looks the 
way it does. This is a crucial if we are to engage schooling in the present with any sophistication and hope 
of making schools healthier places for students, families, and communities. 
 
Contemporary Struggles in Education (Week 12-13): In this section, we will engage in conversation 
about specific contemporary issues in schooling, such as islamophobia, immigration, and hyper 
masculinity. 
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Literature about Youth (Week 14). For this week of the course, which falls after the Thanksgiving 
Break, you will have read one of three novels that focuses on youth identity and speaks to broader 
concerns about the relationship between structure and agency that we have engaged over the course of the 
semester. You will write a book review. 
 
Wrap-up (Weeks 15): During our first class of this week we will wrap-up the course and address final 
questions about the final reflective essay, which will become part of your teacher education portfolio. The 
final essay is due on the Thursday of this week. 
 

ISU Educator Preparation Standards 
 

CI 204 is aligned with the ISU Educator Preparation Program Conceptual Framework. The ISU educator 
preparation program is founded on the land grant commitment of access and opportunity when serving the 
people of Iowa, the nation, and the world. Like the University, the ISU educator preparation program is 
fundamentally grounded in the science and technology of living and learning. The themes of leadership, 
equity, critical thinking, and innovation are intentionally woven throughout the fabric of this program in 
order to help today’s learners achieve to their full potential. Additional information about the framework 
can be found at: http://www.education.iastate.edu/educator-preparation-resources/conceptual-framework/ 
 
The ISU Educator Preparation Program is also guided by the ISU Teacher Education Standards, which are 
aligned with the InTASC Standards (http://www.education.iastate.edu/educator-preparation-
resources/duplicate-of-area-of-study-teaching-and-learning/isu-teacher-education-standards.html). These 
standards and the various policy contexts in which they emerge will be discussed in class towards the end 
of the semester when we focus on contemporary education policy. Though not explicitly named in the 
InTASC Standards, it is the position of social foundations scholars and practitioners, as well as numerous 
other teacher education scholars and practitioners, that an understanding of the social foundations of 
education is necessary if teachers are to rigorously, equitably, and reflectively meet any of the 10 InTASC 
Standards.  
 
As with all courses in the School of Education, this course is also aligned with College of Human 
Sciences Core Learning Outcomes: http://www.hs.iastate.edu/academics/core-learning-outcomes/ 
 

Rules of the Game 
 

General 
 
Much of this material is controversial and sure to spark debate. This is good! However, this makes it 
especially important that we listen to each other, respond to arguments (not persons), and try to model the 
type of democratic discourse we would like to see thrive in the public. In other words, please be critical, 
but be thoughtful. 
 
Additionally, there is a lot of reading in this course, as well as a lot of writing. For class discussions to be 
educative it is important for everyone to complete the readings and other assigned material on time. 
Always bring copies of the readings to class. 
 
ISU Teacher Education Shared Course Expectations: 
This course incorporates shared behavioral expectations with other courses in the undergraduate teacher 
education program. Following these expectations is the responsibility of the student. Students are 
encouraged to raise any questions they may have regarding these expectations with the instructor. 
 

• Be there/stay there – Attend class  

http://www.education.iastate.edu/educator-preparation-resources/conceptual-framework/
http://www.education.iastate.edu/educator-preparation-resources/duplicate-of-area-of-study-teaching-and-learning/isu-teacher-education-standards.html)
http://www.education.iastate.edu/educator-preparation-resources/duplicate-of-area-of-study-teaching-and-learning/isu-teacher-education-standards.html)
http://www.hs.iastate.edu/academics/core-learning-outcomes/
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• Be prepared – Complete assignments on time 
• Be engaged – Participate in class 
• Be respectful – Treat others as you wish to be treated 
• Be ethical/professional – Prepare to be an educator 

 
Use of Electronic Devices 
You are NOT permitted to play with your phones in class. If you do so you will be called out and asked to 
put your phone away. If you are awaiting a call or text for emergency purposes, please put your phone on 
silent and leave the room to respond. Also, if you are comfortable doing so, please let me know at the 
beginning of class so I know why you are continuing to look at your phone, or why you left the room. 
 
Laptops and tablets are permitted if you are using them to read course material or take notes. You are not 
permitted to use laptops or tablets for any other purpose (unless noted by the instructor: e.g. doing 
specific research in class as part of an in-class activity).  
 
Absences 
Everyone receives two free absences. As noted below in the section on grades, each additional absence is 
worth 2 points of your participation grade (10 total participation grade points). However, if you miss more 
than 7 total classes you will NOT pass the course. If you are not in class you cannot participate in class 
discussions, which are central to the course.  
 
Academic Misconduct 
Academic Misconduct in any form is in violation of Iowa State University Student Disciplinary 
Regulations and will not be tolerated.  
“Academic dishonesty occurs when a student uses or attempts to use unauthorized information in the 
taking of an exam; or submits as his or her own work, themes, reports, drawings, laboratory notes, or 
other products prepared by another person; or knowingly assists another student in such acts or 
plagiarism. Such behavior is abhorrent to the university, and students found responsible for academic 
dishonesty face expulsion, suspension, conduct probation, or reprimand.” (Iowa State University 
Bulletin, 2013-2014) Students are advised to pay particular attention to the information on plagiarism 
provided in the Bulletin (www.catalog.iastate.edu/academiclife)  
 
Students' work must be original for this course. Academic dishonesty includes things like using 
information from books, journals, or the Internet without giving proper credit (citation and reference); 
unauthorized use of information in taking an examination; or handing in a project as your own that was 
based on another person's project whether from current or previous semesters and even if the original 
project is substantially changed. Academic dishonesty also includes assisting another student in academic 
dishonesty (e.g., giving someone your project to use as a template). Please do your own work and be sure 
to give proper attribution when you use ideas and materials from other sources.  
 
XXXX will follow the policies on academic dishonesty and misconduct as adopted by the university. 
According to University policy, if an instructor believes a student has behaved dishonestly in his/her 
course, the first thing he/she is to do is “confront the student with the charge…and arrange a meeting…to 
discuss the charge and hear the student’s explanation” (Iowa State University Bulletin, 2011-
2012, www.catalog.iastate.edu/academiclife). If the student denies the charge, the instructor “may not 
assign the student a grade until the question of responsibility is resolved… The instructor shall consult 
with his/her department chair and report the incident in writing to the Dean of Students.” The Dean of 
Students will refer the case to the Office of Judicial Affairs to be investigated. TRANSLATION: DO 
NOT PLAGIARIZE! This typically includes failing the student in the course and reporting the infraction 
to the Dean of Students, which may result in expulsion from the University.  

http://www.catalog.iastate.edu/academiclife
http://www.catalog.iastate.edu/academiclife


 5 

 
See additional information about Academic Misconduct 
at http://www.dso.iastate.edu/ja/academic/misconduct.html for more details and a full explanation of the 
Academic Misconduct policies. 
 
Disability Accommodation 
Iowa State University is committed to assuring that all educational activities are free from discrimination 
and harassment based on disability status. All students requesting accommodations are required to meet 
with staff in Student Disability Resources (SDR) to establish eligibility. A Student Academic 
Accommodation Request (SAAR) form will be provided to eligible students. The provision of reasonable 
accommodations in this course will be arranged after timely delivery of the SAAR form to the 
instructor. Students are encouraged to deliver completed SAAR forms as early in the semester as 
possible. SDR, a unit in the Dean of Students Office, is located in room 1076, Student Services Building 
or online at www.dso.iastate.edu/dr/.  Contact SDR by e-mail at disabilityresources@iastate.edu or by 
phone at 515-294-7220 for additional information.  
 
Religious Accommodation 
Iowa State University welcomes diversity of religious beliefs and practices, recognizing the contributions 
differing experiences and viewpoints can bring to the community. There may be times when an academic 
or work requirement conflicts with religious observances and practices. If that happens, students and 
employees may request reasonable accommodation for religious practices. In all cases, you must put your 
request in writing. The instructor or supervisor will review the situation in an effort to provide a 
reasonable accommodation when possible to do so without fundamentally altering a course or creating an 
undue burden for the instructor, supervisor, or department. 
 
For students, you should first discuss the conflict and your requested accommodation with your professor 
at the earliest possible time. You or your instructor may also seek assistance from the Dean of Students 
Office or the Office of Equal Opportunity. 
 
For students and employees, it is advisable to confront any potential conflicts as early as possible rather 
than waiting until the deadline or event is upon you, leaving everyone little time to plan and consider 
alternatives in a comprehensive way. For students, this can be accomplished as soon as you receive the 
course syllabus. If an accommodation is given, students and employees may be required to complete 
coursework or work assignments in advance of an absence, which further demonstrates the need to 
address the conflict early. 
 
If any student feels discriminated against because of religion, the individual(s) may contact the Office of 
Equal Opportunity and/or file a complaint under the Discrimination and Harassment policy. 
 Inquiries can be directed to the Office of Equal Opportunity 
3410 Beardshear Hall 
515 294-7612 
eooffice@mail.iastate.edu 
 
Discrimination and Harassment 
Iowa State University prohibits discrimination, which can include disparate treatment directed toward an 
individual or group of individuals based on race, ethnicity, sex, pregnancy, color, religion, national origin, 
physical or mental disability, age (40 and over), marital status, sexual orientation, gender identity, genetic 
information, status as a U.S Veteran (disabled, Vietnam, or other), or other protected class, that adversely 
affects their employment or education. For religion or disability, the law allows employees and students 
to request reasonable accommodations to continue their work or studies. 
 

http://www.dso.iastate.edu/ja/academic/misconduct.html
http://www.dso.iastate.edu/dr/
mailto:disabilityresources@iastate.edu
http://www.dso.iastate.edu/sa/
http://www.dso.iastate.edu/sa/
http://www.eoc.iastate.edu/
http://policy.iastate.edu/policy/discrimination/
mailto:eooffice@mail.iastate.edu
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Iowa State University also prohibits harassment, which can be a form of discrimination if it is unwelcome 
and is sufficiently severe or pervasive and objectively offensive so as to substantially interfere with a 
person's work or education. Harassment may include, but is not limited to, threats, physical contact or 
violence, pranks, jokes, bullying, epithets, derogatory comments, vandalism, or verbal, graphic, or written 
conduct directed at an individual or individuals because of their race, ethnicity, sex, pregnancy, color, 
religion, national origin, physical or mental disability, age, marital status, sexual orientation, gender 
identity, genetic information, or U.S. veteran status. Even if actions are not directed at specific persons, a 
hostile environment may be created when the conduct is sufficiently severe or pervasive and objectively 
offensive so as to substantially interfere with or limit the ability of an individual to work, study, or 
otherwise to participate in activities of the university. 
 
It is the university's goal to prevent the occurrence of discriminatory and harassing activity and to 
promptly stop such conduct. See additional information about Discrimination and Harassment 
at http://www.policy.iastate.edu/policy/discrimination#Statement for more details and a full explanation 
of the Discrimination and Harassment policies. 
 
Dead Week 
This class follows the Iowa State University Dead Week policy as noted in section 10.6.4 of the Faculty 
Handbook http://www.provost.iastate.edu/resources/faculty-handbook . 
 
Addressing Course Concerns 
If you experience any of the problems noted above or have any concerns about the course please speak 
with your instructor as soon as possible. If you are uncomfortable speaking with the instructor, for any 
reason, please contact the course supervisor, Dr. Isaac Gottesman (isaacg@iastate.edu).  
 
If you are uncomfortable approaching Dr. Gottesman (who in this instance also happens to be the course 
instructor!) please contact Dr. Christa Jackson, Team Lead for K-12 and Secondary Teacher Education 
(jacksonc@iastate.edu). 
 
If you are uncomfortable contacting Dr. Jackson, or if you simply prefer to directly contact the university, 
please do so by sending an email to: academicissues@iastate.edu.  

 
Readings 

 
All course readings listed in the syllabus will be uploaded as PDFs in Blackboard or otherwise 
distributed. The one exception is that you will need to purchase one of the following three pieces of 
fiction. Do not purchase until you are assigned one of the books later in the semester. 

 
• I. W. Gregario (2015). None of the above. New York: Balzar + 

Bray. https://www.harpercollins.com/9780062335319/none-of-the-above 
 

• Angie Thomas (2017). The hate u give. New York: Balzar + Bray. 
https://www.harpercollins.com/9780062498533/the-hate-u-give 
 

• Alice Pung (2014). Lucy and Linh. New York: Alfred A. Knopf. 
http://www.penguinrandomhouse.com/books/535804/lucy-and-linh-by-alice-
pung/9780399550485/ 

 
The instructor reserves the right to change the readings listed on the syllabus. This may happen for any 
number of reasons (e.g. class discussion warrants, new article or other publication that speaks to class 
content). You will be given fair warning if any readings change. 

http://www.policy.iastate.edu/policy/discrimination#Statement
http://www.provost.iastate.edu/resources/faculty-handbook
mailto:isaacg@iastate.edu
mailto:pcarlson@iastate.edu
mailto:academicissues@iastate.edu
https://www.harpercollins.com/9780062335319/none-of-the-above
https://www.harpercollins.com/9780062498533/the-hate-u-give
http://www.penguinrandomhouse.com/books/535804/lucy-and-linh-by-alice-pung/9780399550485/
http://www.penguinrandomhouse.com/books/535804/lucy-and-linh-by-alice-pung/9780399550485/


 7 

 
You are required to bring the assigned reading to class. This is NOT optional.  
 
You may bring readings on your laptop or tablets (phones are not acceptable for this purpose); however, 
laptops and tablets may ONLY be used for reading course materials and taking notes (or if otherwise 
permitted by the instructor, e.g., in class activities). Inappropriate use of laptops or tablets will be called 
out and you will be asked to put away your electronic device. 
 
Note on reading: Reading closely and carefully is difficult. Because of this, we will talk quite a bit about 
how we read and make meaning out of different kinds of texts (essays, quantitative data, historical 
documents and historical scholarship, qualitative journal articles, etc.). 
 

Assignments 
 
Writing is difficult— it takes time and practice. If you feel that you are struggling with writing and would 
like extra help, please take advantage of the ISU Writing and Media Center (in 300 Carver Hall). This 
space is intentionally designed to help support your writing: http://www.dso.iastate.edu/wmc 
 
There are four different writing assignments in the course:  
 
(1) Educational autobiography 
(2) Response papers (5) 
(3) Book review 
(4) Final reflection 
 
A detailed description of response papers and the final reflection are at the end of the week-to-week 
schedule. Assignment descriptions for the educational autobiography and the book review will be handed 
out in class. It is possible that due dates may change (only pushed back, never pushed forward) if I deem 
it necessary for pedagogical reasons. 
 
All papers should be single-spaced, 12-point font, Times New Roman, 1-inch margins all-around. At the 
top of the paper in the left-hand corner write your name and under that write the assignment (e.g. 
Response #1). Do not write a title for your paper— use that space to write! All writing assignments are 
due at the beginning of class (paper copies only, no electronic copies accepted) on the due date listed. 
This is because each of the writing assignments is meant to help you think through the readings and/or 
ideas under consideration for the day they are assigned. An assignment is late if it is not turned in at the 
beginning of class (this includes the final paper). For every 24-hour block of time an assignment is late it 
will lose a point. If you know you are going to be absent, please let me know ahead of time and email me 
the paper before the beginning of the class you will miss. For absence due to illness, that prevents you 
from coming to class, please email me the paper before class. Obviously, for extreme personal reasons for 
missing class (such as serious illness, family emergencies, etc.) please notify me as soon as possible so 
we can discuss options for turning in work. 
 

Grades 
 
Participation: 10 points  

Everyone receives two free absences. Each additional absence is worth 2 points of your 
participation grade. If you miss class more than seven times, you will NOT pass the course. 

Educational autobiography: 10 points 
Response papers: 50 points (10 points per paper) 
Book review: 15 points 

http://www.dso.iastate.edu/wmc
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Final reflection: 15 points 
 
Grades: 
A:   94-100 points 
A-:  90-93 
B+: 87-89 
B:   83-86 
B-:  80-82 
C+: 77-79 
C:   73-76 
C-:  70-72 
D+: 67-69 
D:   63-66 
D-:  60-62 
F:    59 and Below 
 
 

Week-to-Week Course Schedule 
 
Week 1: Social Foundations of Education 
 

Monday (August 21): Introduction to course 
 

• No Reading 
 

Wednesday (August 23): Teaching and Democracy 
 

• William Ayers (2010), “Introduction” from To teach: The journey of a teacher (New 
York: Teachers College Press; 3rd Edition), 1-12 

• Ozlem Sensoy & Robin DiAngelo (2017), “Culture and socialization,” from Is everyone 
really equal? Introduction to key concepts in social justice education (New York: 
Teachers College Press), 35-49 

 
Week 2: Locating Ourselves in the Educational Landscape 
 

Monday (August 28): Asset-centered teaching in a deficit-centered system 
 

• Luis C Moll, Cathy Amanti, Deborah Neff, and Norma Gonzalez (1992), “Funds of 
knowledge for teaching: Using a qualitative approach to connect homes and classrooms,” 
Theory Into Practice, 31(2), 132-141 

• Sonia Nieto (2003), “Profoundly multicultural questions,” Educational Leadership, 
60(4), 6-10 

 
Wednesday (August 30): Educational Autobiographies (note: Grad Council) 

 
• No Reading 
• Due: Educational Autobiography 

 
Week 3: The Social Construction of Race 
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Monday (September 4): No Class, Labor Day 
 

Wednesday (September 6): The Social Construction of Race 
 

• Dorothy Roberts (2011), “The invention of race” and “Separating racial science from 
racism” from Fatal Invention: How science, politics, and big business re-created race in 
the Twenty-first century (New York: The New Press), 4-54 

• Due: Paper #1 
 
Week 4: History of Public Schooling in the U.S. 
 

Monday (September 11): Framing the History of Education 
 

• Howard Zinn (2015), “Columbus, the Indians, and human progress,” from A people’s 
history of the United States, 35th Anniversary Edition (New York: HarperPerennial), 1-22 

 
Wednesday (September 13): The Early Republic and Common School Movement 

 
• Johann N. Neem (2017), “Citizenship and self-culture,” from Democracy’s schools: The 

rise of public education in America (Baltimore: Johns Hopkins University Press), 5-30 
 
Week 5: History of Public Schooling in the U.S. 
 

Monday (September 18): Women and Education in the Antebellum  
 

• Margaret A. Nash, “A means of honorable support: Art and music in women’s education 
in the mid-nineteenth century,” History of Education Quarterly, 53(1), 45-63 

• Paper #2 Due 
  

Wednesday (September 20): African American Education after Slavery (Grad Council) 
 

• Ronald E. Butchart (2010), “Black hope, white power: Emancipation, reconstruction, and 
the legacy of unequal schooling in the US South, 1861-1880,” Paedagogica Historica, 
46(1-2), 33-50 

 
Week 6: History of Public Schooling in the U.S. 
 

Monday (September 25): Native Americans and Boarding Schools 
 

• Jacqueline Fear-Segal & Susan D. Rose (2016), “Introduction,” & Louellyn White, 
“White power and the performance of assimilation: Lincoln Institute and Carlisle Indian 
School,” in J. Fear-Segal & S. D. Rose, Eds., Carlsile Indian Industrial School: 
Indigenous histories, memories, & reclamations (Lincoln: University of Nebraska Press), 
1-16, 106-123 

 
Wednesday (September 27): Women Teachers and Labor Organizing 

  
• Karen Leroux (2006), “’Lady teachers’ and the genteel roots of teacher organizations in 

the Gilded Age cities,” History of Education Quarterly, 46(2), 164-191 
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Week 7: History of Public Schooling in the U.S. 
 

Monday (October 2): Disability, Society, and Schooling 
 

• Michael Grossberg (2011), “From feeble-minded to mentally retarded: Child protection 
and the changing place of disabled children in the mid-twentieth century United States,” 
Paedagogica Historica, 47(6), 729-747 

• Paper #3: Due 
 

Wednesday (October 4): White Supremacy and Public Education 
 

• Adam Laats (2012), “Red schoolhouse, burning cross: The Ku Klux Klan of the 1920s 
and educational reform,” History of Education Quarterly, 52(3), 323-350 

 
Week 8: History of Public Schooling in the U.S. 
 

Monday (October 9): Education for Empire in Hawaii  
 

• Clif Stratton (2016), “Hawaiian cosmopolitans and the American Pacific,” from 
Education for empire: American schools, race, and the paths of good citizenship 
(Berkeley: University of California Press), 85-117   

 
Wednesday (October 11): Segregation of Mexican-American Youth in California 

 
• David G. Garcia & Tara J. Yosso (2013), “’Strictly in the capacity of servant”: The 

interconnection between residential and school segregation in Oxnard, California, 1934-
1954,” History of Education Quarterly, 53(1), 64-89 

 
Week 9: History of Schooling in the U.S. 
 

Monday (October 16): Brown v. Board of Education 
   

• Brown v. Board Decision: Opinion 
http://www.law.cornell.edu/supct/html/historics/USSC_CR_0347_0483_ZS.html 

• In class, Eyes on the Prize 
 

Wednesday (October 18): Busing and School Segregation in the North 

• Mathew Delmont (2016), “The lasting legacy of the Boston busing crisis,” The Atlantic 
(March 29) https://www.theatlantic.com/politics/archive/2016/03/the-boston-busing-
crisis-was-never-intended-to-work/474264/ 

 
Week 10: History of Schooling in the U.S. 
 

Monday (October 23): Struggle for Student Rights 
 

• Gael Graham (2004), “Flaunting the Freak Flag: Karr v. Schmidt and the Great Hair 
Debate in American High Schools, 1965-1975,” Journal of American History, 91(2), 
522-543 

http://www.law.cornell.edu/supct/html/historics/USSC_CR_0347_0483_ZS.html
https://www.theatlantic.com/politics/archive/2016/03/the-boston-busing-crisis-was-never-intended-to-work/474264/
https://www.theatlantic.com/politics/archive/2016/03/the-boston-busing-crisis-was-never-intended-to-work/474264/
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• Tinker v. Des Moines Independent Community School District 
(1969)    https://www.law.cornell.edu/supremecourt/text/393/503 

• Due: Paper #4 
 

Wednesday (October 25): Struggle for the Rights of Gay and Lesbian Teachers 
 

• Karen Graves, “Political pawns in an educational endgame: Reflections on Bryant, 
Briggs, and some twentieth-century school questions,” History of Education Quarterly, 
53(1), 1-20 

 
Week 11: History of Schooling in the U.S. 
 

Monday (October 30): Federal Education Policy from Reagan to Trump  
 

• Diane Ravitch (2013), “The context for corporate reform”, “Who are the corporate 
reformers”, and “The language of corporate reform”, from Reign of Error: The hoax of 
the privatization movement and the danger to America’s public schools (New York: 
Knopf), 10-43 

• Diane Ravitch (2017), “Don’t like Betsy DeVos? Blame the Democrats,” New Republic 
(May 23, 2017) https://newrepublic.com/article/142364/dont-like-betsy-devos-blame-
democrats 

 
Wednesday (November 1): No Class, History of Education Society Annual Meeting  

  
Week 12: Contemporary Struggles in Schools   
 

Monday (November 6): Masculinity 
  

• No reading: In class, The Mask You Live In (2015) 
 

Wednesday (November 8): Xenophobia and Islamophobia 
 

• Monisha Bajaj, Ameena Ghaffer-Kucher, & Karishma Desai, “Brown bodies and 
xenophobic bullying in US schools: Critical analysis and strategies for action,” Harvard 
Educational Review, 86(4), 481-505 

• Due: Paper #5 
 

Week 13: Contemporary Struggles in Schools 
 

Monday (November 13): Immigration and Schooling 
 

• TBA 
 

Wednesday (November 15): Student and Teacher Activism (Grad Council) 
 

• TBA 
 
Thanksgiving Break: No Class 
 
Week 14: Youth, Literature, Identity, Structure, and Agency 

https://www.law.cornell.edu/supremecourt/text/393/503
https://newrepublic.com/article/142364/dont-like-betsy-devos-blame-democrats
https://newrepublic.com/article/142364/dont-like-betsy-devos-blame-democrats
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Tuesday (November 27): Discussion of Books 

• Read Assigned Book 
• Due: Book Review 

 
Thursday (November 29): Culturally Sustaining Pedagogy 

 
• TBA 

 
Week 15: Wrap-Up 
 

Tuesday (December 4): Final Questions 
 

• Wrap-Up 
 

Thursday (December 6): Turn in Papers (Grad Council) 
 

• Final Papers Due  
 

Finals Week (November 11-15) 
 

There is no class during finals. The final paper is due at the end of dead week so that you can 
upload your artifact (the final paper plus one of your response papers) for your portfolio by the 
end of the semester. Final papers will be available for pick-up for uploading by the Friday 
morning of finals week. While there is no class during finals week, the instructor will be available 
to meet with students about the course during the designated finals time. 

 
Autobiography Assignment 

 
The autobiography is intended to help you reflect on your own schooling experiences. These could be 
quite long; however, write only 2–2.5 (and meet the previously stated general paper formatting 
requirements). Each individual instructor will provide more specific details about what they would like to 
see you discuss in your autobiography. 
 
Grading Criteria 

 
• 10 points: Exceptional paper. 
• 9 points: The paper is well written; demonstrates close, thoughtful engagement with the material; 

answers the questions; and, explains reasoning.  
• 7-8 points: The paper is generally well written; somewhat demonstrates close, thoughtful 

engagement with the material; somewhat answers the questions; and, somewhat explains 
reasoning. 

• 0-6 points: The paper is poorly written; does not exhibit a close, thoughtful engagement with the 
material; does not answer the questions; and, the reasoning is unclear. 

 
Response Paper Assignments 

 
You will write five response papers over the course of the semester. Each paper is worth 10 points. Papers 
are due at the beginning of class on the dates marked on the week-to-week schedule. All response papers 
should be .75-1.0 single spaced pages in length and comply with the formatting guidelines stated earlier in 
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the syllabus. The paper has two specific prompts that you should use to structure the paper.  
 
Prompts  
 
(1) Summary. What is the article about? What is the author trying to communicate to the reader? Be sure 
to state the author’s main argument and main points. Be succinct. This should be one solid paragraph. 
 
(2) Reflection. What questions does the article raise for you? Does it change or push your thinking about 
schooling? Does it resonate? Does it shape the way you think about your future role as a teacher? Does it 
cause you to reflect differently on your own schooling experiences? What are the implications of this 
article, in other words, so what? Be sure to explain why. Do not simply list questions that the text raises or 
issues the text makes you think about. We want to hear you reflect. As one instructor of this course nicely 
put it, “begin to move beyond your experience as a student and begin walking the path of understanding 
what you read as a future TEACHER. This will be difficult, but not impossible” (Fairchild, 2013) 
 
Grading Criteria 
 

• 10 points: Exceptional paper 
• 9 points: The paper is well written; demonstrates close, thoughtful engagement with the material; 

answers the questions; and, explains reasoning. 
• 7-8 points: The paper is generally well written; somewhat demonstrates close, thoughtful 

engagement with the material; somewhat answers the questions; and, somewhat explains 
reasoning. 

• 0-6 points: The paper is poorly written; does not exhibit a close, thoughtful engagement with the 
material; does not answer the questions; and, the reasoning is unclear. 

 
Final Reflection 

 
Rationale (for the assignment as part of e-portfolio) 

 
The School of Education demonstrates to the Iowa Department of Education that each student 
recommended for initial teacher licensure has an understanding of the following 10 standards: (1) Learner 
Development; (2) Learning Differences; (3) Learning Environments; (4) Content Knowledge; (5) 
Application of Content; (6) Assessment; (7) Planning for Instruction; (8) Instructional Strategies; (8a) 
Technology; (9) Professional Learning and Ethical Practice; (10) Leadership and Collaboration. 
 
For initial licensure, students need to demonstrate an understanding of the 10 standards listed above with 
two artifacts for each standard (for a total of 20 artifacts).  
 
CI 204 introduces concepts and issues related to a variety of these standards as well as many significant 
issues not covered in the standards. However, for purposes of the Iowa State University Teacher 
Education Program e-portfolio, CI 204 supplies the artifact for standard 9, which states: 
 
“The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her 
practice, particularly the effects of his/her choices and actions on others (learners, families, other 
professionals, and the community), and adapts practice to meet the needs of each learner.” 
 
You will demonstrate your understanding of Standard 9 with your final reflective essay, A full 
assignment description and scoring rubric is below. 
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The following webpage has more information on the e-portfolio 
requirement: http://www.teacher.hs.iastate.edu/eportfolio.php 
 
Description of Final Reflection Assignment 

 
Over the course of the semester we have studied multiple aspects of the relationship between school and 
society and the foundations of education in the U.S. In this final reflective essay, please engage the 
following prompts: 
 
(1) Critically reflect on the autobiography you wrote at the beginning of the semester. What would you 
add or change? How has course material pushed and pulled your thinking about your own educational 
experiences?  
 
(2) Critically reflect on what issues in the foundations of education you recognize a need to develop a 
deeper understanding of as you continue down the path of becoming a teacher.  
 
In your response to these two prompts please reference relevant class readings, activities, and discussions. 
You need to substantively engage at least 4 course readings to pass the assignment. Do not use outside 
readings. No bibliography required; however, be sure to cite readings in the text, e.g., if you are 
discussing Dorothy Roberts, make that explicit, and if you are quoting specific pages, note the pages in 
parentheses. 
 
Paper length and formatting: 2.5-3 pages, single-spaced and comply with the formatting requirements 
noted earlier in the syllabus. 
Points possible: 15 
Passing: 11 
 
Grading Criteria 
 

• 15 points: Exceptional paper 
• 14 points: The paper is well written; demonstrates close, thoughtful engagement with the 

material; answers the questions; and, explains reasoning. 
• 11-13 points: The paper is generally well written; somewhat demonstrates close, thoughtful 

engagement with the material; somewhat answers the questions; and, somewhat explains 
reasoning. 

• 0-10 points: The paper is poorly written; does not exhibit a close, thoughtful engagement with the 
material; does not answer the questions; and, the reasoning is unclear. 

 
 

Scoring Sheet for Final Reflection: CI 204 
 

 
Name         Total Points (out of 15) ________ 
 
        Approved to be used as an 
Artifact for Standard 9 (passing is 11 points) 
Section             

 
 

http://www.teacher.hs.iastate.edu/eportfolio.php

