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OVERVIEW OF COURSE 
This course will provide graduate students with comprehensive knowledge and understanding of 
students in American higher education. With this unit of analysis as the context, this course is 
designed to enhance students’ research skills and scholarly approach to their work. Students will 
be exposed to the existing research related to the effects of college experiences and environments 
on college students’ outcomes and will use that empirical research to inform interventions and 
policies we implement. Students will analyze their own campus environment as a way to 
understand how to analyze effective environments for the students they serve. Students will also 
utilize various research methods and methodologies to explore issues related to college students 
and to assist them in answering new questions that arise. This course is designed to provide 
current and future student affairs and higher education professionals with opportunities to 
develop a curiosity and knowledge base about how college affects students, to engage in the 
research process, and ultimately, to develop skills needed to be effective scholar-practitioners.  
 
With the purpose in mind, this course will explore several central questions: 

• What are the desired outcomes of American higher education? 
• How does college affect students?  
• How do who students are and the environments in which they are situated influence their 

collegiate experiences and outcomes? 
• How do we create educational environments that foster the desired outcomes of 

American higher education? 
• How do we create campus environments and educational interventions to meet the needs 

of students from multiple intersecting backgrounds? 
 
Note: America includes South, Central, and North America, including Canada and Greenland. 
However, this course primarily covers higher education in United States of America as a country. 
 
 
COURSE GOALS AND PROJECTED OUTCOMES 
This course is designed to address several ACPA and NASPA Professional Competency areas 
and learning outcomes as defined below. 
 
 



Assesment, Evaluation, and Research 
• Select AER methods, methodologies, designs, and tools that fit with research and 

evaluation questions and with assessment and review purposes.   
• Effectively articulate, interpret, and use results of AER reports and studies, including 

professional literature.   
• Assess trustworthiness and other aspects of quality in qualitative studies and assess the 

transferability of these findings to current work settings.   
• Assess quantitative designs and analysis techniques, including factors that might lead to 

measurement problems, such as those relating to sampling, validity, and reliability.   
• Explain the necessity to follow institutional and divisional procedures and policies (e.g. 

IRB approval, informed consent) with regard to ethical assessment, evaluation, and other 
research activities.   

• Effectively manage, align, and guide implementation of results of assessment, evaluation, 
and research reports and studies.   

• Discern and discuss the appropriate design(s) to use in AER efforts based on critical 
questions, necessary data, and intended audience(s).   
 

Organizational and Human Resources   
• Demonstrate an understanding of how physical space impacts the institution’s 

educational mission.   
• Provide constructive feedback in a timely manner.   

 
Leadership   

• Identify institutional traditions, mores, and organizational structures (e.g., hierarchy, 
networks, governing groups, technological resources, nature of power, policies, goals, 
agendas and resource allocation processes) and how they influence others to act in the 
organization.  
 

Social Justice and Inclusion 
• Identify institutional traditions, mores, and organizational structures (e.g., hierarchy, 

networks, governing groups, technological resources, nature of power, policies, goals, 
agendas and resource allocation processes) and how they influence others to act in the 
organization.   

• Understand how one is affected by and participates in maintaining systems of oppression, 
privilege, and power.   

• Recognize social systems and their influence on people of diverse backgrounds. 
 

Technology   
• Utilize multiple strategies for accessing and assessing information, critically considering 

the sources of information as well as the purposes or agendas that led to the 
dissemination of the data as presented.  

 
Advising and Supporting  

• Establish rapport with students, groups, colleagues, and others.   
• Appropriately challenge and support students and colleagues.  



 
Student Learning and Development   

• Articulate theories and models that describe the development of college students and the 
conditions and practices that facilitate holistic development.   

• Articulate how race, ethnicity, nationality, class, gender, age, sexual orientation, gender 
identity, disability, and religious beliefs can influence development during college years. 
  

• Identify dominant perspectives present in some models of student learning and 
development.   

 
Learning Outcomes 

1. Students will apply their knowledge of quantitative and qualitative methods to critique 
research related to college students in American higher education.   

2. Students will identify characteristics of and trends related to college students in American 
higher education.   

3. Students will identify the influence of campus environments, policies, and practices on 
the success of diverse student populations.   

4. Students apply skills effective “scholar-practitioner” skills to enhance the success of 
students in American higher education.   

5. Students will identify the four types and impacts of campus environments and their 
impact on student learning and experiences. .   

6. Through a research paper, students will demonstrate their ability to engage in the 
scholarly process.   

7. Students will use oral and visual presentation skills effectively.   
8. Students will submit written assignments that are well-written, logical, organized and that 

are aligned with the referencing conventions of the Publication Manual of the American 
Psychological Association (6th Edition)   

 
 
REQUIRED TEXTS 
Mayhew, M. J., Bowman, N. A., Rockenbach, A. N., Seifert, T. A., Wolniak, G. C., Pascarella, 

E. T., & Terenzini, P. T. (2016). How college affects students: 21st century evidence that 
higher education works (Vol. 3). San Francisco, CA: John Wiley & Sons. 

 
 Renn, K.A. & Reason, R.D. (2012). College students in the United States: Characteristics, 

experiences, and outcomes. San Francisco, CA: Jossey-Bass. 
 
Strange, C. C. & Banning, J.H. (2015). Designing for learning: Creating campus environments 

for students success. San Francisco, CA: Jossey-Bass. 
 
All readings that are posted on the Blackboard site and that are distributed in class. Please note 
that some optional readings that are not assigned have also been posted on Blackboard for your 
reference. 
 
 
 



COURSE EXPECTATIONS  
Learning Community Expectations 
All participants in this course are members of a learning community. Our primary commitment is 
to learn from each other, from course materials, and from our work. While there are differences 
amongst us in our backgrounds, skills, interests, values, scholarly orientations, and experiences I 
hope we can create the type of learning environment that fosters success for all. To this end, I ask 
that all members of our community: 

• Share their energy, ideas, and experiences with the group 
• Challenge themselves and others throughout the semester 
• Know when to step up and when to step back in conversations 
• Assume that others have positive motives and are doing the best that they can to learn from 

and engage with the material 
• Look for the truth in what you oppose and the error in what you espouse 
• Express disagreement with respect 
• Use of technology (e.g., cell phones, laptops) respectfully and for course related purposes 

only (e.g., no email, Facebook, web browsing, etc.) 
 

Class Participation 
This course requires your active engagement in class activities, including interactive lectures, 
dyads, small group discussions and other interactive activities.  Our class discussions are an 
opportunity to raise questions, clarify understandings, challenge ideas and opinions 
constructively, and learn about others’ perspectives. Your comments, whether fully developed or 
still under construction, are welcome as we work together to understand the strengths and 
limitations of specific ideas and their utility. To participate effectively, you will need to read and 
to critically assess the arguments, practices, or ideas in the assigned texts. Noting key points, 
posing questions, and connecting ideas and concepts as you read will help you prepare to 
actively participate in class. 
 
Please review the schedule of readings in advance so that you will have time to fully prepare for 
each class meeting. The quality of our discussions relies on your ability to talk and think about 
the ideas we encounter.  
 
Absences 
Class attendance and engagement is critical our collective learning and to your success in this 
course. However, circumstances occasionally arise when your presence may be required 
elsewhere. Please be very selective in such occasions, and whenever possible, alert me in 
advance AND arrange to obtain notes, handouts, etc. and review class activities with one or 
(preferably) two classmates.  
 
 
ACCOMMODATIONS 
Iowa State University is committed to assuring that all educational activities are free from 
discrimination and harassment based on disability status. All students requesting 
accommodations are required to meet with staff in Student Disability Resources (SDR) to 
establish eligibility. A Student Academic Accommodation Request (SAAR) form will be 
provided to eligible students. The provision of reasonable accommodations in this course will be 



arranged after timely delivery of the SAAR form to the instructor. Students are encouraged to 
deliver completed SAAR forms as early in the semester as possible. SDR, a unit in the Dean of 
Students Office, is located in room 1076, Student Services Building or online at 
www.dso.iastate.edu/dr/. Contact SDR by e-mail at disabilityresources@iastate.edu or by phone 
at 515-294-7220 for additional information.  
 
Those who have religious or cultural observations that conflict with class or with assignment due 
dates should inform the instructor in writing. I encourage you to honor your religious and 
cultural holidays/practices and will work with you to provide reasonable accommodations. 
 
 
HARASSMENT AND DISCRIMINATION 
Iowa State University strives to maintain our campus as a place of work and study for faculty, 
staff, and students that is free of all forms of prohibited discrimination and harassment based 
upon race, ethnicity, sex (including sexual assault), pregnancy, color, religion, national origin, 
physical or mental disability, age, marital status, sexual orientation, gender identity, genetic 
information, or status as a U.S. veteran. Any student who has concerns about such behavior 
should contact their instructor, Student Assistance at 515-294-1020 or email dso-
sas@iastate.edu, or the Office of Equal Opportunity and Compliance at 515-294-7612. 
 
 
ADDITIONAL RESOURCES 
You may find these on-campus and virtual resources helpful as you develop your work 
throughout the semester: 
 
ISU Writing and Media Center, 208 Carver Hall, (515) 294-5411, writectr@iastate.edu 
http://www.wmc.dso.iastate.edu/ 
 
ISU Center for Communication Excellence, Graduate College 
1137 Pearson Hall, (515) 294-4531 
http://cce.grad-college.iastate.edu/ 
 
 
ASSIGNMENTS, EVALUATION, AND GRADING 
Written Assignments and Due Dates 
All written assignments should adhere to the guidelines and reference formats specified in the 
Publication Manual of the American Psychological Association (6th ed.). All work must be word 
processed, double-spaced, using 12-point font and one inch, left-justified margins unless 
otherwise specified.  
 
Please plan to submit your work electronically as a Microsoft Word attachment to Blackboard 
unless the assignment instructions indicate otherwise. Your assignments should be submitted 
with the following nomenclature: Last Name_Assignment Name (e.g., Perez_Inputs Paper). 
 
It is also my expectation that you will meet each assignment submission deadline except when 
extreme and unforeseen circumstances arise. If this is the case, please alert me as soon as 



possible. Assignments that are submitted late will not receive full credit unless arrangements 
have been made with the instructor. 
 
Assignment Approach  
The series of assignments identified for this course create space for students to pursue more 
depth of study in particular content areas of interest. This is an opportunity to begin developing 
an area of expertise that connects to your professional goals. Full descriptions of assignments for 
the semester are in the Appendix of the syllabus.  
 
Assignments and Grade Distribution 
Attendance and Class Participation  10%  
 
Class Facilitation     10%   Due dates vary 
 
Assistantship/Worksite Analysis Paper 20%   Due October 18 
 

Student I-E-O Analysis Project 
Inputs Analysis Paper   15%   Due September 27 
Environments Analysis Paper  15%   Due November 8 
Outcomes Analysis Paper  20%   Due December 13 
I-E-O Analysis Presentation  10%   Due December 6 or 13 

 
 
Grading Scale 
A = 100 – 95  B+ = 89 – 87  C+ = 79 – 77  D = 69 – 60 
A- = 94 – 90  B = 86 – 84  C = 76 – 74  F = 59 & Below 
   B- = 83 – 80  C- = 73 – 70 
 
*NOTE REGARDING LETTER GRADES:  
Simply meeting the instructor’s expectations constitutes “B” work; going above and beyond is 
“A” work; and failing to meet the minimum expectations will result in a grade of “C” or lower. 
These expectations will be clearly communicated through the use of grading rubrics for each 
assignment that are intended to assess both the content (e.g., depth of analysis, understanding of 
course material) and quality of your writing (e.g., clarity, organization, use of APA style). 
 
 
ACADEMIC INTEGRITY 
All students are expected to act with civility and personal integrity; respect other students' 
dignity, rights, and property; and help create and maintain an environment in which all can 
succeed through their own efforts. Academic integrity includes a commitment to not engage in or 
tolerate acts of falsification, misrepresentation, plagiarism, or deception. Such acts of dishonesty 
violate the fundamental ethical principles of the university community and compromise the 
worth of work completed by others. Furthermore, it would be hypocritical to embrace these 
expectations as learning outcomes for college students and be unwilling to learn about and 
actively practice them ourselves in graduate education and in professional settings.  
 



Students charged with a breach of academic integrity will receive due process and, if the charge 
is found valid, academic sanctions may range, depending on the severity of the offense, from F 
for the assignment to F for the course. Please review the Conduct Code at www.dso.iastate.edu/ja 
for more details and a full explanation of the Academic Misconduct policies. 
 
 
COURSE OUTLINE 
 

Class Sessions: Topical Focus Readings & Assignment Due Dates 

August 23 
Session 1 
Course Introduction  
• Course overview 
• Introduction to studying college 

student outcomes in American higher 
education 

 

Mayhew, et al., Chapter 1 (pp. 1-21) 

Renn & Reason, Preface (pp. ix – xvii) 

August 30 
Session 2 
Overview of American Higher Education 

• Purposes 
• Desired outcomes 
• Institutional types 

 

Bowen, H. (1999). The intended outcomes of higher education. In J. 
Bess & D. Webster (Eds.), Foundations of American higher 
education (pp. 285-294). Needham Heights, MA: Simon & 
Schuster Custom Publishing. 

 
Kezar, A. (2004). Obtaining integrity? Reviewing and examining the 

charter between higher education and society. The Review of 
Higher Education, 27(4), 429-459.  

 
Hurtado, S. (2007). Linking diversity with the educational and civic 

missions of higher education. The Review of Higher 
Education, 30(2), 185-196. 

 
Basic Carnegie Classification Descriptions: 

http://carnegieclassifications.iu.edu/descriptions/ 
 
Gasman, M., & Conrad, C. F. (2013). Minority serving institutions: 

Educating all students. Retrieved from 
http://www.gse.upenn.edu/pdf/cmsi/msis_educating_all_stude
nts.pdf 

 
For the future: 
Gildersleeve, R. E., Kuntz, A. M., Pasque, P. A., & Carducci, R. 

(2010). The role of critical inquiry in (re)constructing the 
public agenda for higher education:  Confronting the 
conservative modernization of the academy. The Review of 
Higher Education, 34(1), 85-121. 

 
Rowley, L. L. & Hurtado, S. (2003). The non-monetary benefits of 

undergraduate education. In Lewis, D. R. & Hearn, J. (Eds.) 
The public research university (pp. 207-229). Lanham, MD: 
University Press of America. 

 
Scott, J. C. (2006). The Mission of the university: Medieval to 



postmodern transformations. The Journal of Higher 
Education, 77(1), 1-39. 

September 6 
Session 3 
Who is Coming to College? 

• College Student Characteristics 
• College Choice 
• Student Enrollment Patterns 

 

Renn & Reason 
• Chapter 1: Characteristics of College Students in the United 

States (pp. 3-27) 
• The College Choice Process (pp. 28-44) 
• Student Enrollment Patterns (pp. 45-59) 

 
Acevedo-Gil, N. (2017): College-conocimiento: Toward an 

interdisciplinary college choice framework for Latinx 
students. Race Ethnicity and Education, DOI: 
10.1080/13613324.2017.1343294 

 
Cox, R. D. (2016). Complicating Conditions: Obstacles and 

Interruptions to Low-Income Students’ College “Choices.” 
Journal of Higher Education, 87(1), 1-26.  

 
For the future: 
Engberg, M. E., & Gilbert, A. J. (2014). The counseling opportunity 

structure: Examining correlates of four-year college-going 
rates. Research in Higher Education, 55(3), 219-244. 

 
George Mwangi, C.A. (2014). Working with diverse student 

populations. In J.D. Mathis, R.M. Rall & T.M. Laudino 
(Eds.), Fundamentals of college admission counseling: A 
textbook for graduate students and practicing counselors (4th 
ed., pp. 234-250). Arlington, VA: NACAC. 

 
Osei-Kofi, N., Torres, L. E., & Lui, J. (2013). Practices of whiteness: 

Racialization in college admissions viewbooks. Race Ethnicity 
and Education, 16(3), 386-405. 

 
Squire, D. D., & Mobley Jr, S. D. (2015). Negotiating race and sexual 

orientation in the college choice process of Black gay males. 
The Urban Review, 47(3), 466-491. 

 
ASSIGNMENT DUE: Student I-E-O Project Prospectus 
 

September 13 
Session 4 
Campus Ecology & Physical 
Environments 

 

Renn & Reason, Chapter 5 (pp. 82-113) 
 
Strange  & Banning 

• Chapter 1 (pp. 9-47) 
• Chapter 5 (pp. 143-185) 

 
Troyer, D. (2005). Imagine if we could start over: Designing a college 

from scratch. About Campus, 10(4), 4-9. 
 
Misencik, K. E., O’Connor, J. S., & Young, J. (2005). A learning 

place: Ten years in the life of a new kind of campus center. 
About Campus, 10(3), 8-16. 

 

September 20 
Session 5 

Strange & Banning, Chapter 2 (pp. 49-77) 



Human Aggregate Environments 
 Smart, J. C., Feldman, K. A., & Ethington, C. A. (2006, July). 

Holland’s theory and patterns of college student success. 
In Commissioned report for the national symposium on 
postsecondary success: Spearheading a dialogue on student 
success. Washington DC: The National Postsecondary 
Education Cooperative. 

Gurin, P., Dey, E. L., Hurtado, S., & Gurin, G. (2002). Diversity and 
higher education: Theory and impact on educational 
outcomes. Harvard Educational Review, 72, 330-365. 

For the future: 
Pittenger, D. J. (1993) Measuring the MBTI...And coming up short. 

Downloaded from 
http://www.indiana.edu/~jobtalk/Articles/develop/mbti.pdf  

 
Jaeger, A. (2003). Job competencies and the curriculum: An inquiry 

into emotional intelligence in graduate professional education. 
Research in Higher Education, 44, 515-539.  

 

September 27 
Session 6 
Organizational Environments 

 

Strange & Banning, Chapter 3 (pp. 79-112) 

 
Godwin, G. J., & Markham, W. T. (1996). First encounters of the 

bureaucratic kind: Early freshman experiences with a campus 
bureaucracy. Journal of Higher Education, 67, 660-691. 

 
Berger, J.B. (2000). Organizational behaviors at colleges and student 

outcomes: A new perspective on college impact. Review of 
Higher Education, 23 (2), 177-198.  

 
Rhoads (2009). Learning from students as agents of social change: 

Toward an emancipatory vision of the university. Journal of 
Change Management, 9(3), 309-322. 

 
For the future: 
Barnhardt, C. L. (2015). Campus educational contexts and civic 

participation: Organizational links to collective action. The 
Journal of Higher Education, 86(1), 38-70. 

 
Birnbaum, R. (2004). The end of shared governance: Looking ahead or 

looking back. New directions for higher education, 2004(127), 
5-22. 

 
ASSIGNMENT DUE: Inputs Analysis Paper 
 

October 4 
Session 7 
Socially Constructed Environments 

 

Strange & Banning, Chapter 4 (pp. 113-133) 
 
Magolda, P. M. (2001). What our rituals tell us about community on 

campus: A look at the campus tour. About Campus, 1-7.  
 
Thornton, C. H. & Jaeger, A. J. (2007). The ceremonies and symbols of 

citizenship. About Campus, 12(1), 15-20.  
 
Hurtado, S., Alvarez, C. L., Guillermo-Wann, C., Cuellar, M., & 

Arellano, L. (2012). A model for diverse learning 



environments: The scholarship on creating and assessing 
conditions for student success. In J. C. Smart & M. B. Paulsen 
(Eds.), Higher education: Handbook of theory and research 
(Vol. 27, pp. 41-122). Netherlands: Springer. 

 
For the future: 
Garvey, J. C., Taylor, J. L., & Rankin, S. (2015). An examination of 

campus climate for LGBTQ community college students. 
Community College Journal of Research and Practice, 39(6), 
527-541. 

 
Rockenbach, A. B., & Mayhew, M. J. (2014). The campus spiritual 

climate: Predictors of satisfaction among students with diverse 
worldviews. Journal of College Student Development, 55(1), 
41-62. 

 
Sallee, M. W. (2013). Gender norms and institutional culture: The 

family-friendly versus father-friendly university. Journal of 
Higher Education, 84(3), 363-396. 

 
Worthington, R. L., Navarro, R. L., Loewy, M., & Hart, J. (2008). 

Color-blind racial attitudes, social dominance orientation, 
racial-ethnic group membership and college students' 
perceptions of campus climate. Journal of Diversity in Higher 
Education, 1(1), 8. 

 

October 11 
Session 8 
Academic Outcomes: Verbal, 
Quantitative, Subject Matter Competence 
 

Mayhew, et al., Chapter 2 (pp. 23-103) 
 
Read one additional article cited in the chapter that is relevant to your 
I-E-O project 

October 18 
Session 9 
Cognitive and Intellectual Development 
 

Mayhew, et al., Chapter 3 (pp. 105-158) 
 

Read one additional article cited in the chapter that is relevant to your 
I-E-O project 
 
ASSIGNMENT DUE: Assistantship/Worksite Analysis Paper 
 

October 25 
Session 10 
Psychosocial Change 
 
 

Mayhew, et al., Chapter 4 (pp. 159-247) 
 
Read one additional article cited in the chapter that is relevant to your 
I-E-O project 
 

November 1 
Session 11 
Attitudes and Values 
 

Mayhew, et al., Chapter 5 (pp. 249-330) 
 
Read one additional article cited in the chapter that is relevant to your 
I-E-O project 
 

November 8 – NO CLASS 
ASHE Conference 

ASSIGNMENT DUE: Environments Analysis Paper 

November 15 Renn & Reason, Chapter 8 (pp. 173-196) 



Session 12 
Attainment and Persistence  

 

 
Mayhew, et al., Chapter 7 (pp. 361-420) 
 
Read one additional article cited in the chapter that is relevant to your 
I-E-O project 
 
 

November 22 – NO CLASS 
Thanksgiving Break 

 

November 29  
Session 1 
Long Term Impact 

• Career and Economic Impacts 
• Post-collegiate Quality of Life 

 

Mayhew, et al. 
• Chapter 8 (pp. 421-486) 
• Chapter 9 (pp. 487-552) 

 
Read one additional article cited in the chapter that is relevant to your 
I-E-O project 
 

December 6 
Final Class Presentations 

 

December 13 
Final Class Presentations 

ASSIGNMENT DUE: Outcomes Analysis Paper 

 
  



APPENDIX: ASSIGNMENT INSTRUCTIONS 
 

CLASS FACILITATION (DUE DATE VARIES) 
 
Rationale 
Within a scholarly community, there is shared responsibility for facilitating and contributing to 
individual and group learning. As the designated discussion leaders, students will have the 
opportunity to shape how members of the course engage with the material and deepen their 
understanding of it. Moreover, students will have the opportunity to practice and to improve their 
group facilitation skills. 
 
 
Assignment 
A pair of students will be responsible for facilitating 45-50 minutes of class by drawing from the 
assigned readings for a particular class meeting. Prior to serving as the discussion leader, you 
will need to: 
 

• Communicate the general focus of and approach to your time as discussion leader. Please 
email this information to Dr. Perez by the Sunday before class at 12:00 pm. She will 
provide feedback as needed. 

 
• Submit your final facilitation outline and any accompanying materials (e.g., readings, 

video clips, activity description) to Blackboard before 1:10 pm on the date you are 
assigned lead class. 

 
In class, you have the freedom to facilitate the group in whatever way(s) you think will help 
members of the learning community engage with the course material. You do not have to cover 
all of the assigned readings during your facilitation. 
 
 
Evaluative Criteria (10% Final Grade) 
Your grade will be determined by:  

• The timeliness and thoughtfulness of your pre-class preparation 
• Your demonstrated knowledge of the course material 
• Your ability to facilitate/engage the group 
• Your ability to provoke thought and enhance understanding of the assigned readings 

 
Additionally, you will receive peer feedback on your performance as a discussion leader. 
  



ASSISTANTSHIP/WORK SITE ANALYSIS PAPER (DUE OCTOBER 18)1 
 
 
Rationale 
As educators, we often spend time considering how we create educational environments that 
promote student learning and development. In the process of doing so, it is imperative that we 
critically examine the environments in which we are situated. This assignment is designed to 
provide the opportunity to evaluate one educational environment through multiple lenses. 
 
 
Assignment 
Using the theoretical constructs associated with each of the four perspectives discussed in the 
first half of Strange and Banning (2015), you will write a paper describing your current 
assistantship/job site and your person-environment fit. You will conduct an analysis of your 
assistantship or job site regarding each of the specific components of the environment (i.e., 
physical, human aggregate, organizational, constructed) and its impact on student 
learning/experience. Following this analysis, you will determine the degree of person- 
environment fit between you and your work site with regard to these aspects of the environment. 
This paper should be between 8-12 pages in length (excluding cover page, figures, tables and/or 
references).  
 
An overview of the major components of your paper is detailed below: 
 
Introduction: Provide a brief description of your assistantship/job site (i.e., site name, 
purpose/role, place within the larger organization), as well as a brief description of your job 
responsibilities. How does your unit “fit” into the larger institution? What is its overall mission 
or more specific goals and objectives?  
 
Physical environment: The second section of this paper should address the following questions: 
What does your assistantship/job site look like (i.e., describe the physical environment-is it 
“efficient” or well-utilized? What influences do the amenities, proxemics, and other constructs of 
the physical environment have on your behavior, on the behavior of the other employees with 
whom you work, and on the student learning/experience?  
 
Human aggregate: The third section of this paper should address the following questions: 
Describe the human aggregate of your assistantship/job site. What are the pertinent demographic, 
personality, and other characteristics of the group of people with whom you work? To what 
extent is the human aggregate environment differentiated and consistent? What, if any 
subcultures exist? What effect do they have on student learning and experiences?  
 
Structural/Organizational: The fourth section of this paper should address the following 
questions: How would you describe the anatomy of the organization (complexity, centrality, 
formality, etc.)? To what extent is your setting characterized by a dynamic or static 
organizational pattern? Does it tend to encourage or discourage innovation? What about other 

                                                
1 This assignment was designed by Dr. Ann Gansemer-Topf 
2 This project was adapted from assignments by Dr. Julie Posselt & Dr. Awilda Rodriguez 



organizational dynamics? How does the structure/organization impact student learning and 
experiences?  
 
Constructed: The fifth section of this paper should address the following questions: What is the 
predominant "image" of your assistantship/work setting? How do the concepts of "need" and 
"press" relate to your assistantship/job site? What sort of "social climate" or environmental 
personality is evident? Have your perceptions about your assistantship/ job site remained stable, 
or have they changed over time? How does the constructed environment influence student 
learning and experiences?  
 
Summary: Provide a 1-2 paragraph conclusion that summarizes how your assistantship/work 
place influences student learning/experiences and ultimately student success.  
 
 
Evaluative Criteria (20% Final Grade) 
Your paper will be evaluated based on accurate use and integration of theoretical concepts, depth 
and quality of analysis, your use of course materials, the organization and quality of your 
writing, and your adherence to APA guidelines.  
  



STUDENT INPUTS-ENVIRONMENT-OUTPUTS ANALYSIS PROJECT 2 
 
 
Rationale 
The literature that attends to characteristics, experiences, and outcomes for students in American 
higher education is vast. This assignment is designed to allow for a more focused exploration of 
the literature relevant to a specific group of college students (e.g., Black men, international 
students, student veterans, undocumented students) that is of interest to you. By developing an 
understanding of the literature, you will be better position to leverage its strengths to inform 
higher education policy and practice that affects the group of students you choose to study. 
 
 
Assignment 
You will write three papers during the semester following Astin’s (1993) Inputs-Environments-
Outcomes (I-E-O model), which will combine into your final paper and presentation for the 
class. Specifically, you will work individually or with a partner to develop expertise about a 
particular group of college students of your choosing (e.g., multiracial students, transgender 
students, rural students, commuter students,). Each paper should also include what scholars call a 
search for “disconfirming evidence”—evidence that does not support the general trend—such as 
by identifying within-group diversity. Although we are reading How College Affects Students 
this semester, your paper should not duplicate the analysis of Mayhew et al. (2016) and should 
reflect your unique understanding of the literature.  
 
Note: Your assignment should be developed with a partner, unless preference for an individual 
project is expressed when you submit your prospectus. 
 
This assignment has five components you must complete: 

1) I-E-O Prospectus (Ungraded) 
Your prospectus should briefly describe the group of students you would like to focus on 
for the purposes of this project and why you are interested in learning more about this 
particular group. Your prospectus should also indicate if you are working with a partner 
or individually. 
 

2) Inputs Analysis Paper (15% of Final Grade) 
Your first paper for this assignment will focus on trends about your selected group’s 
college choices, access, and enrollment, and be grounded in a review the current 
literature on this topic. You should also identify and discuss at least one major issue of 
policy or institutional practice that is affecting this group’s access and enrollment. Your 
paper should be 5-10 pages (double-spaced) exclusive of cover sheet, references, and 
any tables or figures.  
 

3) Environments Analysis Paper (15% of Final Grade) 
Your second paper for this assignment will focus on college environments (i.e., 
experiences) of your selected group. Using additional research literature, you will 

                                                
2 This project was adapted from assignments by Dr. Julie Posselt & Dr. Awilda Rodriguez 



document and critically discuss experiences that are common for students from this 
group, while also analyzing within- group diversity in experiences. Your paper should be 
5-10 pages (double-spaced) exclusive of cover sheet, references, and any tables or 
figures.  
 

4) Outcomes Analysis Paper (20% of Final Grade) 
Your third paper for this assignment will bring together the first two papers with a new, 
third section focused on selected college outcomes for your selected group. Attention 
should be paid to how colleges could better serve your selected group of students, given 
the common inputs and experiences you identified in Papers 1 and 2. This paper, which 
will include revised versions of Paper 1 & 2, should be no longer than 25 pages long 
(double spaced) excluding cover sheet tables, figures, images, or references. 
 

5) I-E-O Analysis Presentation (10% of Final Grade) 
You will present the results of your I-E-O analysis in a 15-minute presentation during 
one of the final weeks of the semester. Please create a one-page handout summarizing 
the important points, statistics, and areas of intervention needed.   

 
 
Evaluative Criteria  
Inputs and Environments Papers 
Your papers will be evaluated based on your abilities to draw from an array of sources to convey 
your understanding of your selected student group’s “inputs” or “environments”, the depth and 
quality of analysis, your abilities to make connections to policy and/or practice, the organization 
and quality of your writing, and your adherence to APA guidelines.  
 
Outcomes Analysis Paper 
Your “outcomes” analysis paper will be evaluated based on your abilities to draw from an array 
of sources to convey your understanding of your selected student group using the I-E-O model, 
the depth and quality of analysis, your abilities to make connections to policy and/or practice 
based on your analysis, the organization and quality of your writing, and your adherence to APA 
guidelines. 
 
I-E-O Analysis Presentation 
Your I-E-O presentation will be evaluated based on how well you demonstrate mastery of the 
material, how clearly you present the content of your paper and recommendations for policy and 
practice, how well you engage with the audience (e.g., responding to questions, utilizing 
supporting materials), and the quality of your 1-page summary handout. 
 
 
Due Dates 
 I-E-O Prospectus     Due September 6 
 Inputs Analysis Paper     Due September 27 
 Environments Analysis Paper    Due November 8 
 Outcomes Analysis Paper    Due December 13 
 I-E-O Analysis Presentation    Due December 6 or 13 


