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Iowa State University 
SCHOOL OF EDUCATION 

 
HGED575: Organization & Administration in Higher Education 

Fall 2017 
Tuesdays, 9-11:50am 
Location: Lago 1520 

 
Instructor Information 
Dian Squire 
Visiting Assistant Professor, Higher Education and Student Affairs 
Email: dsquire@iastate.edu 
Office: Lago2622 
Office Hours by Appointment 
 
Course Description & Overview 
Higher education is currently faced with great challenges and growing skepticism from the public.  In 
particular, the increasingly entrenched national neoliberal regime and culture have reshaped how the 
public and the state consider and approach issues of affordability, diversity, and access–all key 
components to understanding educational justice.  Higher education is being confronted with a growing 
list of questions, such as:  

• What is the value of a college education? 
• Who has access to higher education and who makes those decisions? 
• Who is controlling our universities? 
• How do I create change in universities? 

These questions are shaping the terrain of the public debate and policymaking in higher education. 
 
We will reframe the discourse to consider current problems and the future of higher education in this class, 
by asking our own questions.  I offer four general questions to start our semester-long dialogical journey. 
 
Question 1: What’s the point?  What is the purpose of higher education?  The mission of the U.S. higher 
education system has evolved over time.  What should it be in today’s rapidly changing world? 
 
Question 2: Who benefits?  To whom and to what should higher education serve and be accountable?  Is 
it simply just another industry, or is it a public good?  Who should benefit, directly and indirectly, from 
this admirable American enterprise? 
 
Question 3: “The system is unjust, broken, corrupt, and needs to be changed.”  OK, how do we change it?  
How are priority issues determined and by whom?  Through what process and to what ends do we change 
the system of higher education in the U.S.?  How will changes be implemented?  How do we know 
selected changes will lead to desired outcomes? 
 
Question 4: How can we be the (scholar-)leaders we’ve been waiting for?  In many ways, the U.S. system 
of higher education is faced with an identity crisis and crossroads.  Do we paradoxically sit in the 
perceived safety of the Ivory Tower to observe and write on this critical moment, simply for the rewards 
of scholarly recognition and personal career advancement?  The academic life can too easily pacify us 
from being engaged in social justice struggles, even when these battles are before us. 
 
The course will have an emphasis on the history, administration, and organization of various types of U.S. 
postsecondary institutions. The course will take a critical analytical approach to examining the history of 
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postsecondary education and how this history has shaped current and future trends in the administration 
and organization of postsecondary institutional environments. As such, the course will explore how 
historical discourses of privilege, power, and oppression influence how one thinks about what 
postsecondary education is, who it is for, how it is organized, and what one's role as a student affairs 
educator can be as a result. 
 
Course Objectives 
Upon completion of the course, students will be expected to: 

1. Describe and critique organizational models and theoretical frameworks for understanding 
complex systems and institutions in higher education. 

2. Demonstrate an understanding of a current body of literature and are able to critically evaluate 
new practices and research in their field. 

3. Consider issues of accountability and sources of authority in higher education. 
4. Grapple with significant contemporary challenges, questions, and issues in the governance and 

leadership of postsecondary institutions. 
5. Articulate a personal philosophy and theory of power, politics, and/or policymaking in higher 

education. 
6. Effectively and civilly engage in public dialogue and debates on politics, power, and policy in 

higher education, both orally and in written forms, by drawing from a wide range of research and 
one’s personal philosophy. 

7. Propose potential strategic solutions, supported by evidence, for current pressing challenges 
facing higher education and the public sphere. 

8. Identify and acknowledge personal biases in public debates on higher education; and reflect on 
the values underlying these predispositions. 

 
Required Course Readings 
Kezar, A. (2014). How colleges change: Understanding, leading, and enacting change. New  

York, NY: Routledge. 
Manning, K. (2013). Organizational theory in higher education. New York, NY: Routledge.   

Available via eBook 
Wilder, C. S. (2013). Ebony & ivy: Race, slavery, and the troubled history of America's 

universities. New York, NY: Bloomsbury Press. 
 
Recommended Text   
American Psychological Association. (2010). Publication manual of the American Psychological  

Association (6th ed.). Washington, DC: Author. 
 
Brave Space and Diversity: 
This course will explore the many ways in which the diversity of group and individual identities and 
experiences shape the world and our university.  Over the last half-century, social, political, and economic 
changes have resulted in an ever-increasing diversity of students, faculty, and administrators within 
higher education, which is characterized by a complex diversity of institutional types and missions.  
While enriching the cultural and intellectual environment on campuses, demographic and social changes 
bring both challenges and opportunities to address the range of students’ educational and developmental 
needs.  Students in this course will explore and reflect on how diversity and social justice shape their 
identities as scholars and future practitioners. 
 
This course will not operate under the traditional notion of a safe space as most of us are accustomed.  
Instead, we will utilize the term Brave Space.  Education is not always a safe activity and in many 
instances, learning requires us to be uncomfortable in our previously held thoughts, ideas, and ways of 
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understanding and knowing.  In times of challenge and discomfort, we often have a “defensive tendency 
to discount, deflect, or retreat from a challenge” (Arao & Clemens, 2013, p. 135).  These are the moments 
when we must be meta-cognitive about the ways we are experiencing a situation.  Bravery in learning 
requires us to instead engage in genuine dialogue on social justice.  Arao and Clemens (2013) wrote, “that 
authentic learning about social justice often requires the very qualities of risk, difficulty, and controversy 
that are defined as incompatible with safety.  These kinds of challenges are particularly unavoidable in 
participant groups composed of target and agent group members.  In such settings, target and agent group 
members take risks by participating fully and truthfully, though these risks differ substantially by group 
membership and which identities hold the most salience for a given participant at a given time” (p. 139).  
Indeed, in traditional safe spaces, we might ask, “Who is this space safest for?”  This classroom will be a 
place where we discuss topics with care, respect, openness, support, and bravery.  With that in mind, we 
will spend some time at the beginning of the first class defining how our Brave Space will operate. 

General Course Expectations: 
Learning is a shared and communal process of dialogue.  Within this learning community and its spaces 
(i.e. classroom, learning portal, email, etc.), I expect us all to respect the diversity of knowledge assets – 
experiential, intellectual, and cultural – present and represented.  Accordingly, students are expected to: 

• Critically read all assigned readings prior to each class, and come to class with questions. 
• Be in attendance and fully present during class. 
• Be fully engaged in the progression and development of the class. 
• Actively engage in small and large group discussions in class and online in a thoughtful, informed, 

and professional manner. 
 

Additionally: 
• If you bring a cell phone or pager to class, please be sure it is either off or set to a silent mode.  

Should you need to respond to a call during class, please leave the room in an undisruptive 
manner.  Texting and/or instant messaging are not allowed during class as a matter of respect to 
the learning community. 

• Laptops and tablets are permissible for purposes of both taking and reviewing notes as well as to 
search for online resources that may contribute to the class dialogue.  Instant messaging, e-
mailing, etc., during class communicates disrespect to the rest of the class community, and are not 
permitted. 

• Email will be used as the primary mode of correspondence for this course.  It is imperative that 
you activate your ISU account and check it daily.  Please also check your ISU spam mail and 
mail foundry to ensure course related messages are not misdirected.  Additionally, Blackboard 
may be used as a source to update the class about course material and to distribute notices about 
class. 

• Liberal arts education places a strong emphasis on developing writing skills and the ability to 
communicate effectively.  Moreover, an inherent goal of this class is to prepare students to be 
scholars or scholar-practitioners.  All papers should be submitted in APA 6th edition format.  Key 
provisions are that papers should be 12 point Times New Roman font, double‐ spaced, with one-
inch margins.  Paper lengths do not include cover page or references.  Should papers have 
significant errors in APA formatting, they will not be accepted as complete.  The quality of 
writing is also of high importance.  You are strongly encouraged to submit drafts of papers to 
peers for initial feedback.  If you have significant concerns regarding your writing ability please 
consult the university Writing Center (http://www.wmc.dso.iastate.edu) for assistance. 

Classroom Discussions: 
Classroom discussion, reflection, and sharing will be an integral aspect of this course. Therefore, your 
thoughtful contributions to and engagement in classroom discussions will be reflected in your final grade. 
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Full participation requires students come to class with all readings and assignments completed. This will 
afford students the opportunity to integrate their experiences and viewpoints with the selected course 
topics. The topics covered in this course will likely stimulate various perspectives. Therefore, students 
should be prepared to effectively organize and clearly articulate their viewpoints. Students are expected 
and encouraged to critically analyze all perspectives presented in this class. Debate and disagreement are 
welcomed and encouraged; however, respect for fellow colleagues’ perspectives and experiences is 
expected. Because discussion and active engagement is a large part of this course, students should do all 
that is necessary to attend every course meeting. Students missing more than one course meeting will 
not successfully complete the engagement port of this course and will see their overall grade 
reduced by at least one letter grade. Students missing more than two course meetings will receive a 
failing grade for the course.  
 
Academic Integrity: 
All students are expected to act with civility and personal integrity; respect other students' dignity, rights, 
and property; and help create and maintain an environment in which all can succeed through the fruits of 
their own efforts. Academic integrity includes a commitment to not engage in or tolerate acts of 
falsification, misrepresentation, or deception. Such acts of dishonesty violate the fundamental ethical 
principles of the university community and compromise the worth of work completed by others. Students 
charged with a breach of academic integrity will receive due process and, if the charge is found valid, 
academic sanctions may range, depending on the severity of the offense, from F for the assignment to F 
for the course. 
 
Students with Disabilities: 
Iowa State University complies with the Americans with Disabilities Act and Sect 504 of the 
Rehabilitation Act.  If you have a disability and anticipate needing accommodations in this course, please 
contact Dian to set up a meeting within the first two weeks of the semester or as soon as you become 
aware of your need.  Before meeting with Dian, you will need to obtain a SAAR form with 
recommendations for accommodations from the Disability Resources Office, located in Room 1076 on 
the main floor of the Student Services Building. Their telephone number is 515-294-7220 or email 
disabilityresources@iastate.edu. Retroactive requests for accommodations will not be honored. 
 
Harassment and Discrimination: 
Iowa State University strives to maintain our campus as a place of work and study for faculty, staff, and 
students that is free of all forms of prohibited discrimination and harassment based upon race, ethnicity, 
sex (including sexual assault), pregnancy, color, religion, national origin, physical or mental disability, 
age, marital status, sexual orientation, gender identity, genetic information, or status as a U.S. veteran. 
Any student who has concerns about such behavior should contact his/her instructor, Student Assistance 
at 515-294-1020 or email dso-sas@iastate.edu, or the Office of Equal Opportunity and Compliance at 
515-294-7612. 
 
Religious Accommodation: 
If an academic or work requirement conflicts with your religious practices and/or observances, you may 
request reasonable accommodations. Your request must be in writing, and your instructor or supervisor 
will review the request.  You or your instructor may also seek assistance from the Dean of Students 
Office or the Office of Equal Opportunity and Compliance. 
 
Student Athletes: 
If you are a student-athlete, you should inform me of any class days to be missed due to ISU sponsored 
varsity athletic events in which you are participating.  Please provide me with an absence policy form by 
the end of the first week of class.  You will need to make up any missed lectures, assignments, and/or 
exams. 

mailto:disabilityresources@iastate.edu
http://web.archive.org/web/20150910084409/http:/new.dso.iastate.edu/sa/
mailto:dso-sas%40iastate.edu
http://web.archive.org/web/20150910084409/http:/www.hrs.iastate.edu/hrs/node/99
http://new.dso.iastate.edu/
http://new.dso.iastate.edu/
http://www.hrs.iastate.edu/hrs/node/269


          © Dian Squire 5 

 
Use of Technology in the Classroom: 
Access to the Internet can be a valuable aid to the classroom learning environment. You may 
be encouraged to use a laptop, smart phone, or other device to explore concepts related to course 
discussions and in-class activity.  Keep in mind, however, that these technologies can be distracting – not 
only for you, but to others in the class.  Please avoid the temptation of Facebook, texting, or other off-
topic diversions. 
 
Evaluation and Grading 
Assignment Expectations 
Assignments are due at the time specified in the course syllabus and should be submitted according to the 
directions provided.  Assignments are expected to be turned in on time so please plan appropriately to 
avoid unnecessary penalties.  Any assignment submitted after the due date will be reduced by a half letter 
grade.  An additional full letter grade reduction will be applied for each 24 hour period after the original 
time due.  Extensions will not be granted.  Note that the instructor will not hunt down missing 
assignments and it is your responsibility to ensure that they are turned in by the stated deadlines. 

 
Note that if an assignment fails to follow the instructions provided, a grade of zero will be assigned.  This 
includes adherence to page lengths and formatting as well as addressing the core content specified for 
each assignment.  Students are encouraged to consult with the instructor regarding any questions 
associated with assignments.  Additionally, most assignments will be submitted electronically through the 
Blackboard system with clear instructions on how to do so.  

 
For all assignments focused on writing, students will be provided feedback regarding content, structure, 
and grammar/ APA style.  It is the student’s responsibility to ensure that the feedback provided for an 
assignment is integrated into the next assignment.  If problems repeatedly appear across assignments, the 
percentage of point deduction will be increased. 

 
NOTE: Students should not exceed the suggested length of assignments as dictated by the full assignment 
descriptions.  Additionally, the suggested length does not include the title page or reference pages. 

 
All coursework and assignments must be completed by the end of the term as grades of incomplete are 
generally not assigned. 
 
 
Assignment Points 

Participation and attendance 
Engaged Scholarly Discussion (ESD) 
Issue Paper 
Reflection Paper  
Group Project Paper 

10 
30 
20 
30 
60 

 
Participation and attendance- 10pts 
 
Engaged scholarly discussion (ESD) – 30pts  
During the first class, each student will sign up for a class session where the students will be responsible 
for leading a 30-45 minute discussion on a current event/issue/question related to that day’s assigned 
readings. 
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DUE: At least 48 hours prior to the class session: Identify one relevant cultural artifact (e.g. 
Youtube video, music clip, blog post, current event, etc.) OR one article from a reputable news 
media source (e.g. Chronicle of Higher Education, Inside Higher Ed, Diverse Issues in Higher 
Education, NY Times, Washington Post, etc.) published within the last year.  Along with the 
artifact/article, include a brief description of why you selected the artifact/article along with 2 or 3 
questions related to the topic for the class to consider. 
 
All students are also expected each week to read and respond to the week’s postings on the 
Blackboard site, by 12 noon on the day of the respective class meeting; responses are expected to 
draw connections to the weekly readings. 

 
Learning outcomes for this assignment include: 

• Demonstrate an understanding of a current body of literature and critically evaluate new practices 
and research in the field 

• Draw from a wide range of research to effectively and civilly engage in public dialogue and 
debates related to contemporary organization and governance issues in higher education. 

 
Issue paper- 20 points 
 
Student affairs professionals are often called upon to prepare written documents explaining complex 
issues facing administrative units, proposals for new programs, or documentation of the need to continue 
existing programs. Since senior level administrators, faculty, or governing boards with little expertise in 
student affairs often read these papers, your ability to present arguments clearly, concisely, and 
convincingly (with appropriate documentation) is extremely important. 
 
For this assignment, you will write an issue paper. To accomplish this task, identify one important, 
current, compelling (or at least interesting!), and controversial issue in student affairs and collect 
resources addressing them. You are strongly encouraged to choose one issue relevant to the 
department/office you have chosen for your organizational analysis or from your assistantship or 
practicum. Be certain that a reasonable argument supporting and opposing a position on both issues can 
be made. For example, sexual assault and sexual harassment are not controversial issues. One cannot 
reasonably argue in support of sexual assault or harassment. 
One can, however, argue the merits of a particular policy for handling charges of sexual harassment or 
assault. 
 
You should focus on a policy or practice question, not a research question. In other words, 
“Should we have this policy?” vs. “Is this policy effective?” The latter is a research question. 
However, you might argue for a position (pro or con) based on the effectiveness (or lack of it) as 
supported by research (e.g., research supports the effectiveness of this approach, I agree with it 
philosophically, and therefore I support the position). I recommend that you talk with me about your 
topics before you commit to them. 
 
Browsing literature from our field will help spark your ideas. In addition to journals such as 
Journal of College Student Development, Journal of Student Affairs Research and Practice, 
(formerly known as the NASPA Journal), Journal of Higher Education, Journal of College 
Student Affairs, and Journal of College and University Student Housing, you may also get ideas from 
non-refereed publications such as About Campus, Inside Higher Ed, and the Chronicle of 
Higher Education. You might also interview a practitioner about your chosen topic. 
Your issue paper must include at least three references and at least two should be from a refereed journal. 
At least one citation in both papers must be from the JCSD, JSARP/NASPA Journal, or 
JHE. Since a major purpose of this assignment is to introduce you to the profession’s literature 
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base, citations from the popular press (e.g., newspapers and magazines) and websites (e.g., 
Wikipedia) should be avoided and will not count toward the three required references. 
 
You will write your issue paper using this format: 

• Briefly explain the issue, making clear the particular question at hand (e.g., Should we have this 
policy?). The issue should be clear to the reader in the first paragraph. Being able to pose a 
question to which one can reasonably argue yes or no is a good indication of having focused on a 
particular issue and not just be swimming in a large topic. 

• What is the most compelling argument supporting a position on the issue? 
• What is the most compelling argument opposing that position on the issue? (Note: this bullet and 

the previous one can appear in either order.) 
• What is your position on the issue? Make a convincing case to explain why you have taken that 

position. 
• To which functional area(s) is this issue most relevant? 
• What are the implications of your position for student affairs practice? 

 
One purpose of this assignment is to learn to write in APA style; therefore, your paper (including 
references and citations) must follow APA guidelines as published in the Publication Manual of the 
American Psychological Association. Issue papers may not exceed 1,000 words (excluding the reference 
list). Do not include a cover page. Use the word count function of your word processor and type the word 
count at the end of the body of the paper, prior to the reference list (e.g., word count = 998). 
Hint on word count: Do not waste words by including the full title of an article, book chapter, or book in 
your paper. The reader can go to your reference list to get the full information about the sources you cite. 
For example, 
 

DON’T do this: Dr. Dafina-Lazarus Stewart in zir book, Multicultural Student Services on 
Campus: Building Bridges, Re-visioning Community (2011) includes several chapters that 
outline the expanding role of multicultural affairs offices on campus. (word count = 
30) 
 
DO this: An edited volume by Stewart (2011) includes several chapters that outline the expanding 
role of multicultural affairs offices on campus. (word count = 20) 

 
Your writing style and analytic abilities are critical in these papers. For tips on style, consult 
Chapters 3 and 4 of the APA manual or a writing guide like Strunk’s (2015) The Elements of 
Style or Zinsser’s (2006) On Writing Well. 
 
Your issue paper will be graded on the clarity of the issue and positions argued, strength of the arguments 
made, implications drawn, quality of writing (i.e., graduate-level writing that is free of 
APA, grammar, spelling, syntax, logic, organization, clarity, and style errors). Choose an appropriate title 
for your issue paper. 
 
Reflection Paper, 5 pages max – 30pts 
This course addresses four key concepts: power, privilege, politics, and policy.  For many, these notions 
can elicit a range of images and emotions. 
 
In this brief self-reflective essay, address the following questions: 

1. How do power and privilege affect the way that decisions are made in organizations?  What are 
you experiences with this aspect of organizations and administration? 

2. In what ways do politics influence policy and decision-making in higher education?  How have 
you see politics play our in your experiences? 
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3. What feelings do these four concepts elicit for you and your personal career development?  
 
You are encouraged to share anecdotes of observations and experiences in this essay.  You may want to 
draw from your readings to help make sense of these questions. 
 
Learning outcome for this assignment include: 

• Students will begin articulating a personal philosophy and theory of privilege, power, politics, 
and/or policymaking in higher education. 

 
Group Project Paper, 15-20 pages– 60pts 
Organizational Analysis 
You and your group will act as a consulting team tasked with improving the organizational structures of 
ISU.  Your job is to identify a campus office at ISU or otherwise and complete an organizational analysis 
in order to improve their ability to meet stated mission and goals.  This analysis must include the 
following components: 

1. Introduction 
2. Problem Statement 
3. Literature Review (you may draw from your issue paper) 

a. What does the research say about this problem/programs? 
b. What does it NOT say?  What are the gaps? 
c. Conceptual framework you are working from 

4. Campus Overview 
5. Organizational structure of office/policy being analyzed 

a. Key constituents 
b. Description of office 

6. Analysis of office based on frameworks we have studied 
7. Proposed Solution statement 

a. Integrating internal research to support argument  
b. Integrating external research to support argument 

8. Proposed implementation plan and impact (influenced by How College Change) 
a. Implementation timeline 
b. Involvement in implementation 
c. Expected impact of plan 

 
To complete this project completely, you must: 

1. Interview at least two key constituents who have deep knowledge about the topic you are 
analyzing.  These constituents would likely be those who work in the office you are analyzing.  

2. Interview at least one person who would be affected by the change you propose.  
3. Review institutional/department documents such as mission statements, past programming 

schedules, or strategic plans.  These artifacts should be cited in your paper when making your 
argument.   

4. Read additional outside research to support your argument, proposed changes, and to support 
your expected impact statement. 

 
Learning outcomes for this assignment include: 

1. Demonstrate an understanding of a current body of literature and critically evaluate new practices 
and research in the field. 

2. Describe and critique organizational models and frameworks for understanding complex systems 
and institutions in higher education. 

3. Draw from a wide range of research to effectively and civilly engage in public dialogue and 
debates related to contemporary organization and governance issues in higher education. 
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4. Generally assess institutional contexts of governance and decision-making. 
5. Propose potential strategic solutions, supported by evidence, for current pressing challenges 

facing higher education and the public sphere. 
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August 22- 
Week 1 

Introduction to Organization and Administration and Foundations of 
HE 
 
Readings: 

• Carpenter-Hubin and Snover (2017) Key leadership positions and 
performance expectations. (Blackboard) 

• Giroux, H. A. (2015) Democracy in crisis, the specter of 
authoritarianism, and the future of higher education. Journal of 
Critical Scholarship on Higher Education and Student Affairs, 
1(1), 101-113. 

• Henderson and Powers (2017). Understanding the range of 
postsecondary institutions and programs. (Blackboard) 

• Higher Education in America, Chapter 1, The American system 
of higher education (available online at ProQuest EBook Central) 

 

 

August 29- 
Week 2 

History of Higher Education 
 
Readings:  

• Ebony and Ivy, Part I 
 

 

September 5- 
Week 3 

History of Higher Education 
 
Readings: 

• Ebony and Ivy, Part II 
• American Higher Education in the 21st Century, Chapter 1, The 

ten generations of American higher education 
 

 

September 
12- 
Week 4 

The Purpose of Higher Education-  Public Good 
 
Readings: 

• Higher Education in America, Chapter 2, Purposes, Goals, and 
the Limits to Growth (online) 

• Higher Education for the Public Good, Chapter 1, 2, 19 
(Blackboard) 
 

ESD 1 

September 
19- Week 5 

The Purpose of Higher Education- College Access 
 
Readings: 

• Bragg, D. D. (2013). Pathways to college for underserved and 
nontraditional students.  In L. W. Perna and A. P. Jones (Eds.), 
The State of College Access and Completion. New York, NY: 
Routledge. 

• Flores, S. (2010). State DREAM Acts: The effect of in-state 
resident tuition politics and undocumented Latino students. 
Review of Higher Education, 33(2), 239-283. 

• L. W. Perna and A. P. Jones (Eds.), The State of College Access 
and Completion. New York, NY: Routledge. Chapter 1 and 5 
(Blackboard) 
 
 

ESD 2 
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September 
26- Week 6 

Organizational Contexts and Frameworks 
 
Readings: 

• Organizational Theory in Higher Education, Chapters 1-11, skim 
cases 

• How Colleges Work, Chapter 1 (Blackboard) 
• American Higher Education in the 21st Century¸ Chapter 17 

 

ESD 3 

October 3- 
Week 7 

Organizational Contexts and Frameworks 
 
Readings: 

• Organizational Theory in Higher Education, Chapters 12-18, 
skim cases 

• Holvino, E. (2010). Intersections: The simultaneity of race, 
gender and class in organization studies. Gender, Work and 
Organization, 17(3), 248-277.  

• Acker, J. (2006). Inequality regimes: Gender, class, and race in 
organizations. Gender and Society, 20(4), 441-464. 

 

ESD 4 

October 10- 
Week 8 

No Class 
 

 

October 17- 
Week 9 

Organizational Culture and Change 
 
Readings:  

• How Colleges Change, Preface and Part 1 
• Tierney, W. G. (1988). Organizational culture in higher 

education: Defining the essentials. The Journal of Higher 
Education, 59(1), 2-21.  

• Kezar, A. (2014). Higher education change and social networks: 
A review of research. Journal of Higher Education, 85(1), 91-
125. 

 

ESD 5 

October 24- 
Week 10 

Understanding change 
 
Readings:  

• How Colleges Change, Part 2 
 

ESD 6 

October 31- 
Week 11 

Students Organizing Change 
 
Readings: 

• Ferguson (2017), We Demand, Chapter 4 and Conclusion 
• Maira, S., & Sze, J. (2012). Dispatches from pepper spray 

university: Privatization, repression, and revolts. American 
Quarterly, 64 (2), 315-330.  

• Rhoads, R. A. (2009). Learning from students as agents of social 
change: Toward an emancipatory vision of the university. Journal 
of Change Management, 9 (3), 309-322.  

 

ESD 7 

November 7- 
Week 12 

No Class- ASHE/NODA 
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November 
14- Week 13 

Shared Governance and Working with Faculty 
Readings: 

• American Higher Education in the 21st Century, Chapter 4 (Harsh 
realities: The professoriate in the 21st Century), Chapter 6 (The 
intersecting authority of boards, presidents, and faculty: Toward 
shared leadership) 

• Eckel, P. D. (2000). The role of shared governance in institutional 
hard decisions: Enabler or antagonist? The Review of Higher 
Education, 24(1), 15-39.  

• Magolda, P. M. (2005). Proceed with caution: Uncommon 
wisdom about academic and student affairs partnerships. About 
Campus, 9(6), 16-21.  

 
 

ESD 8 

November 
21- Week 14 

No Class- Thanksgiving 
 

 

November 
28- Week 15 

Critical Perspectives for Campus Praxis 
 
Readings:  

• Hamer, J. F., & Lang, C. (2015). Race, Structural Violence, and 
the Neoliberal University: The Challenges of Inhabitation. Critical 
Sociology, 41(6), 897-912. 

• Harper, S. R., & Hurtado, S. (2007). Nine themes in campus racial 
climates and implications for institutional transformation. New 
Directions for Student Services, 120, 7-24.  

• Squire, D., Williams, B., & Tuitt, F. (Under review). Plantation 
politics in higher education: An introduction and example. 
(Blackboard) 

• Tuck, E. & Yang, K. W.  (2012). Decolonization is not a 
metaphor. Decolonization: Indigeneity, Education & Society, 1(1), 
1-40). 

 
Recommended reading: 

• Nicolazzo, Z. (2017). Imagining a trans* epistemology: What 
liberation thinks like in postsecondary education. Urban 
Education, 1-26. 
DOI: https://doi.org/10.1177/0042085917697203 

 

ESD 9 

December 5- 
Week 16 

Critical Hope for Transformative Social Justice in Higher Education 
 
Readings: 

• Chickering, A. W. (2003). Reclaiming our soul: Democracy  
and higher education. (Blackboard) 

• Duncan-Andrade, J. M. R. (2009). Note to educators: Hope 
required when growing roses in concrete. Harvard Educational 
Review, 79(2), 181-194.  

• Stockdill & Danico (2012). The ivory tower paradox: Higher 
education as a site of oppression and resistance. (Blackboard) 

 
 

ESD 10 

https://doi.org/10.1177/0042085917697203
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December 12 Final projects due  


