
HGED 573: EQUITY, DIVERSITY, AND INCLUSION IN STUDENT AFFAIRS 
TUESDAY 1:10-4:00PM | LAGOMARCINO 2660 

FALL 2017 
 

INSTRUCTOR:   
Dr. Rosemary J. Perez, Ph.D. (Pronouns: she/her/hers) 
Assistant Professor 
Lagomarcino Hall 2623 
(515) 294-4447  
Email: rjperez@iastate.edu  
Office hours by appointment 
   

 
OVERVIEW OF COURSE 
“Education either functions as an instrument which is used to facilitate integration of the 
younger generation into the logic of the present system and bring about conformity or it becomes 
the practice of freedom, the means by which men and women [sic] deal critically and creatively 
with reality and discover how to participate in the transformation of their world.” 
- Paulo Freire, Pedagogy of the Oppressed 
 
This class will confront and seek to better understand oppression and inequities in our world as 
well as potential strategies for advancing social justice in student affairs.  The class will 
specifically focus on the roles that institutions/systems have in maintaining and dismantling 
injustices.  Each week the class will be engaged in activities and discussion about particular 
individual-level identities (e.g., race, gender, class) and systemic oppressions (e.g., racism, 
sexism, classism) with particular attention paid to how these identities intersect and the social 
and systemic implications for people with these identities (and those who stand in solidarity for 
their liberation).  By studying texts exploring critical social theories and the relationship between 
education, a field based and influenced by a range of other disciplines (including sociology, 
anthropology, art, STEM fields, and more) and social injustices, class participants will gain a 
better understanding of the mechanisms of oppression and possibilities for justice.  By the end of 
class, it is the hope that participants will be better suited to analyze the world broadly, and their 
spheres of influences specifically with an eye toward engaging in critical thought and praxis 
toward equity in student affairs.  As a microcosm of broader society, we will utilize Iowa State 
University and higher education and student affairs broadly as an incubator of study. 
 
This class is guided by several values and assumptions, which are grounded in a critical 
stance.  First, education is both an institution and process.  As such, education has the power to 
simultaneously maintain, reproduce, and challenge social inequalities and 
injustices.  Through this course, I hope you will be better able to analyze society's multiple 
intersection systems of oppression.  Second, the class privileges Freirean ideals of anti-
oppressive education, democracy, and communal self-determination; and therefore, views 
education as vital for a healthy democratic society and personal liberation.  Finally, the class 
recognizes the potential of human agency as a transformative force for social justice. 
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COURSE OBJECTIVES 
This course will provide a survey of influential scholarly texts and key theories on social 
inequalities.  Students will study and consider the relevance of these important works for the 
field of student affairs.  
 
Upon completion of the course, students will:  

1. Be familiar with a range of seminal works on social oppression and philosophies for 
social justice by influential and inspirational scholars.  

2. Be able to apply critical theories and perspectives to make some sense of social injustices 
and to creatively consider possible strategies for advancing social justice in higher 
education. 

3. Be able to apply critical social theories and perspectives to examine and deconstruct 
dominant contexts, texts, and practices in higher education. 

4. Gain a stronger understanding of their own complex social identities, positionalities, and 
personal values within the contexts of systemic oppression.  

5. Articulate a personal social justice philosophy and theory of educational practice.  
6. Identify sources of hope for transformative social change.   

 
 
COURSE COMPETENCIES 
This course is designed to address several ACPA and NASPA Professional Competency areas. 
By the conclusion of the course, students should be able to: 
 
Social Justice 

• Identify systems of socialization that influence one’s multiple identities (e.g. age, 
(dis)ability, gender, language, nationality, race, religion, sex, sexual orientation, and 
socioeconomic class) and how they impact one’s lived experiences. 

• Understand, how one is affected by and participates in maintaining systems of 
oppression, privilege and power. 

• Engage in critical reflection in order to identify one’s own prejudices and biases. 
• Participate in activities that assess and complicate one’s understanding of oppression, 

privilege and power. 
• Integrate knowledge of social justice, oppression, privilege and power into one’s practice. 
• Connect and build meaningful relationships with others while recognizing the multiple, 

intersecting identities people hold. 
• Articulate a foundational understanding of social justice and the role of higher education 

in furthering its goals. 
• [Begin to] Identify systemic barriers to social justice; Assess department’s role in 

addressing such barriers. 
 

Advising and Supporting 
• Exhibit culturally inclusive active listening skills (e.g., appropriately establishing 

interpersonal contact, paraphrasing, perception checking, summarizing, questioning, 
encouraging, avoid interrupting, clarifying). 

• Establish rapport with students, groups, colleagues, and others. 
• Recognize the strengths and limitations of one’s own worldview on communication with 
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others (e.g., how terminology could either liberate or constrain others with different 
gender identities, sexual orientations, abilities, cultural backgrounds, etc.). 

• Conscientiously use appropriate nonverbal communication. 
• Appropriately challenge and support students and colleagues. 
• Perceive and analyze unspoken dynamics in a group setting. 
• Manage interpersonal conflict between individuals and between groups. 

 
Student Learning and Development 

• Articulate how race, ethnicity, nationality, class, gender, age, sexual orientation, gender 
identity, disability, and religious belief can influence development during the college 
years. 
 

History, Philosophy, and Values 
• Articulate the history of the inclusion and exclusion of people with a variety of identities 

in higher education. 
 
Ethical Professional Practice and Personal Foundations 

• Articulate key elements of one’s set of personal beliefs and commitments (e.g., values, 
morals, goals, desires, self-definitions), as well as the source of each (e.g., self, peers, 
family, or one or more larger communities). 

• Articulate awareness and understanding of one’s attitudes, values, beliefs, assumptions, 
biases, and identity as it affects they affect one’s integrity and work with others. 

• Take responsibility to broaden perspectives by participating in activities that challenge 
one’s beliefs. 

• Identify the challenges associated with balancing personal and professional 
responsibilities, and recognize the intersection of one’s personal and professional life. 

• Recognize the importance of reflection in personal, professional, and ethical 
development. 

 
 
COURSE DESIGN 
I have developed the course to accomplish two things.  First, it will act as an introduction to 
seminal critical social theories that help to guide the field of education and provide theoretical 
groundings for understanding systems of oppression.  Second, the content of the course provides 
an introduction to work within the field of education (particularly higher education and student 
affairs) about various diverse communities, acting as case studies for better understanding some 
of these theories.   
 
We will spend significant time working through the theories and then applying our knowledge of 
the theories to the college setting, sometimes utilizing ISU as an incubator of study.  At times, 
we will use our own experiences to explore these topics and will enter into a Brave Space (see 
below) to do so.  Because we all enter the classroom at different points in our development 
around these topics, it is important to be open about where we are coming from, what we are 
struggling with, and communicate with each other throughout the process of this course.  It is 
also important to remember that despite our “level of expertise,” we all have work to do.  This 
course is a place to do that work together. 
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If you are feeling overwhelmed with the readings, or conversely, if you are feeling 
underchallenged by the readings, please be in communication with your peers and myself about 
the ways we can slow down, better explain, and break down complex conversations.  You may 
also set up an appointment with me to ensure that you have a positive learning experience within 
the scope of this course’s objectives.  However, you should also know that learning is not easy, 
particularly when it challenges our long held assumptions and beliefs.  I expect you to challenge 
yourself, respectfully and appropriately challenge your peers, and engage in a developmental 
learning process together.  
 
"It is the mark of an educated mind to be able to entertain a thought without accepting it"  
- Aristotle  
 
 
BRAVE SPACE AND DIVERSITY 
This course will explore the many ways in which the diversity of group and individual identities 
and experiences shape the world and our university.  Over the last half-century, social, political, 
and economic changes have resulted in an ever-increasing diversity of students, faculty, and 
administrators within higher education, which is characterized by a complex diversity of 
institutional types and missions.  While enriching the cultural and intellectual environment on 
campuses, demographic and social changes bring both challenges and opportunities to address 
the range of students’ educational and developmental needs.  Students in this course will explore 
and reflect on how diversity and social justice shape their identities as scholars and future 
practitioners. 
 
This course will not operate under the traditional notion of a safe space as most of us are 
accustomed.  Instead, we will utilize the term Brave Space.  Education is not always a safe 
activity and in many instances, learning requires us to be uncomfortable in our previously held 
thoughts, ideas, and ways of understanding and knowing.  In times of challenge and discomfort, 
we often have a “defensive tendency to discount, deflect, or retreat from a challenge” (Arao & 
Clemens, 2013, p. 135).  These are the moments when we must be meta-cognitive about the 
ways we are experiencing a situation.  Bravery in learning requires us to instead engage in 
genuine dialogue on social justice.  Arao and Clemens (2013) wrote, “that authentic learning 
about social justice often requires the very qualities of risk, difficulty, and controversy that are 
defined as incompatible with safety.  These kinds of challenges are particularly unavoidable in 
participant groups composed of target and agent group members.  In such settings, target and 
agent group members take risks by participating fully and truthfully, though these risks differ 
substantially by group membership and which identities hold the most salience for a given 
participant at a given time” (p. 139).  Indeed, in traditional safe spaces, we might ask, “Who is 
this space safest for?”  This classroom will be a place where we discuss topics with care, respect, 
openness, support, and bravery.  With that in mind, we will spend some time at the beginning of 
the first class defining how our Brave Space will operate. 
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COURSE EXPECTATIONS  
Learning Community Expectations 
All participants in this course are members of a learning community. Our primary commitment is 
to learn from each other, from course materials, and from our work. While there are differences 
amongst us in our backgrounds, skills, interests, values, scholarly orientations, and experiences I 
hope we can create the type of learning environment that fosters success for all. To this end, I ask 
that all members of our community: 
• Share their energy, ideas, and experiences with the group 
• Challenge themselves throughout the semester 
• Know when to step up and when to step back in conversations 
• Assume that others have positive motives and are doing the best that they can to learn from 

and engage with the material 
• Look for the truth in what you oppose and the error in what you espouse 
• Express disagreement with respect 
• Use of technology (e.g., cell phones, laptops) respectfully and for course related purposes 

only (e.g., no email, Facebook, web browsing, etc.) 
 
Class Participation 
This course requires your active engagement in class activities, including interactive lectures, 
dyads, small group discussions and other interactive activities.  Our class discussions are an 
opportunity to raise questions, clarify understandings, challenge ideas and opinions 
constructively, and learn about others’ perspectives. Your comments, whether fully developed or 
still under construction, are welcome as we work together to understand the strengths and 
limitations of specific ideas and their utility. To participate effectively, you will need to read and 
to critically assess the arguments, practices, or ideas in the assigned texts. Noting key points, 
posing questions, and connecting ideas and concepts as you read will help you prepare to 
actively participate in class. 
 
Please review the schedule of readings in advance so that you will have time to fully prepare for 
each class meeting. The quality of our discussions relies on your ability to talk and think about 
the ideas we encounter. Your participation in this course will be graded and includes your 
engagement across learning teams, course activities, and class discussions. 
 
 
Absences 
Class attendance and engagement is critical our collective learning and to your success in this 
course. However, circumstances occasionally arise when your presence may be required 
elsewhere. Please be very selective in such occasions, and whenever possible, alert me in 
advance AND arrange to obtain notes, handouts, etc. and review class activities with one or 
(preferably) two classmates. Students missing more than one course meeting will not 
successfully complete the engagement portion of this course, which will negatively affect your 
participation grade, and in turn your final grade for the semester. 
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ACCOMMODATIONS 
Students with Disabilities 
Iowa State University complies with the Americans with Disabilities Act and Sect 504 of the 
Rehabilitation Act.  If you have a disability and anticipate needing accommodations in this 
course, please contact me to set up a meeting within the first two weeks of the semester or as 
soon as you become aware of your need.  Before meeting with me, you will need to obtain a 
SAAR form with recommendations for accommodations from the Disability Resources Office, 
located in Room 1076 on the main floor of the Student Services Building. Their telephone 
number is 515-294-7220 or email disabilityresources@iastate.edu. Retroactive requests for 
accommodations will not be honored. 
 
Religious Accommodation 
Those who have religious or cultural observations that conflict with class or with assignment due 
dates should inform the instructor in writing. I encourage you to honor your religious and 
cultural holidays/practices and will work with you to provide reasonable accommodations.  You 
or your instructor may also seek assistance from the Dean of Students Office or the Office of 
Equal Opportunity and Compliance. 
 
Student Athletes 
If you are a student-athlete, you should inform me of any class days to be missed due to ISU 
sponsored varsity athletic events in which you are participating.  Please provide me with an 
absence policy form by the end of the first week of class.  You will need to make up any missed 
lectures, assignments, and/or exams. 
 
 
HARASSMENT AND DISCRIMINATION 
Iowa State University strives to maintain our campus as a place of work and study for faculty, 
staff, and students that is free of all forms of prohibited discrimination and harassment based 
upon race, ethnicity, sex (including sexual assault), pregnancy, color, religion, national origin, 
physical or mental disability, age, marital status, sexual orientation, gender identity, genetic 
information, or status as a U.S. veteran. Any student who has concerns about such behavior 
should contact his/her instructor, Student Assistance at 515-294-1020 or email dso-
sas@iastate.edu, or the Office of Equal Opportunity and Compliance at 515-294-7612. 
 
 
ADDITIONAL RESOURCES 
You may find these on-campus and virtual resources helpful as you develop your work 
throughout the semester: 
 
ISU Writing and Media Center, 300 Carver Hall, (515) 294-5411 
http://www.dso.iastate.edu/wmc 
 
ISU Graduate College, 1137 Pearson Hall, (515) 294-4531   
http://acp.grad-college.iastate.edu/?q=resources 
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REQUIRED TEXTS 
Ahmed, S. (2012). On being included. Durham, NC: Duke University Press.  
 
Marine, S. (2011). Special Issue: Stonewall's Legacy--Bisexual, Gay, Lesbian, and Transgender  

Students in Higher Education. ASHE Higher Education Report, 37(4), 1-145. (Available 
on university library website) 
 

All readings that are posted on the Blackboard site and that are distributed in class. Please note 
that some optional readings that are not assigned have also been posted on Blackboard for your 
reference. 
 
 
COURSE SETUP AND LEARNING TEAMS 
As you know, there are two sections of this class running concurrently.  The topics of the course 
are the same, most of the content is similar, but because of the personal nature of thinking about 
diversity, equity, inclusion, and social justice, the discussions will be different.  Throughout the 
semester, the two sections will meet together in order to integrate and synthesize thinking across 
groups of students.  These cross-section meetings are listed in the syllabus along with room 
changes.  
 
Since collaborative learning is an important component of this course, students will be required 
to participate on a learning team.  Time will be set aside during each session for learning teams 
to meet.  Ideally, students will find that their learning teams provide a forum for sharing ideas, 
providing alternative interpretations, and developing arguments for class discussions and 
assignments.  For this course, learning teams will have up to four members and will span course 
section enrollment.   During each small group session, students will be expected to share their 
responses to the readings with learning team members.  We suggest that you utilize your praxis 
journals as a jumping off point for discussion and exchange your praxis journals with your team 
members at the beginning of each meeting. We hope you all are able to engage in challenge and 
supporting behavior to get the most out of this class. Meetings will take place starting in Week 3 
from 1:10-1:40pm. Groups must meet in Lago and be in their assigned classroom by 1:40. 
 
 
ASSIGNMENTS, EVALUATION, AND GRADING 
Written Assignments and Due Dates 
All written assignments should adhere to the guidelines and reference formats specified in the 
Publication Manual of the American Psychological Association (6th ed.). All work must be word 
processed, double-spaced, using 12-point font and one inch, left-justified margins unless 
otherwise specified. Students should not exceed the suggested length of assignments as dictated 
by the full assignment descriptions.  Additionally, the suggested length does not include the title 
page or reference pages. 
 
For all assignments focused on writing, students will be provided feedback regarding content, 
structure, and grammar/ APA style.  It is the student’s responsibility to ensure that the feedback 
provided for an assignment is integrated into the next assignment.   
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Please plan to submit your work electronically as a Microsoft Word attachment to Blackboard 
unless the assignment instructions indicate otherwise. Your assignments should be submitted 
with the following nomenclature: Last Name_Assignment Name (e.g., Perez_Social Justice 
Perspective). 
 
It is also my expectation that you will meet each assignment submission deadline except when 
extreme and unforeseen circumstances arise. If this is the case, please alert me as soon as 
possible. Assignments that are submitted late will not receive full credit unless arrangements 
have been made with the instructor. 
 
Assignment Approach 
The series of assignments identified for this course create space for students to pursue more 
depth of study in particular content areas of interest.  This is an opportunity to begin developing 
an area of expertise that connects to your professional goals.  Full descriptions of assignments for 
the semester are in the Appendix of the syllabus. 
 
Assignments and Grade Distribution 
Assignment      Point Value  Due Dates  
Participation     10 points 
 
Articulation of a Social Justice Perspective 40 points  October 31 
 
Praxis Journal     100 points   August 29 (Entry 1) 

(10 points/entry)   October 10 (Entries 2-5) 
December 5 (Entries 6-10) 

 
Gallery Walk      25 points  Due December 12 
 
Final Paper     25 points  Due December 12 
 
 
Grading Scale 
A  = 100 – 94  B+ = 89 – 87*  C+ = 79 – 77  D = 69 – 60 
A-  =  93 – 90  B   = 86 – 84  C   = 76 – 74  F = 59 & Below 
   B-  = 83 – 80  C-  = 73 – 70 
 
*NOTE REGARDING LETTER GRADES:  
Simply meeting the instructor’s expectations constitutes “B” work; going above and beyond is 
“A” work; and failing to meet the minimum expectations will result in a grade of “C” or lower. 
These expectations will be clearly communicated through the use of grading rubrics for each 
assignment that are intended to assess both the content (e.g., depth of analysis, understanding of 
course material) and quality of your writing (e.g., clarity, organization, use of APA style). 
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ACADEMIC INTEGRITY 
All students are expected to act with civility and personal integrity; respect other students' 
dignity, rights, and property; and help create and maintain an environment in which all can 
succeed through their own efforts. Academic integrity includes a commitment to not engage in or 
tolerate acts of falsification, misrepresentation, plagiarism, or deception. Such acts of dishonesty 
violate the fundamental ethical principles of the university community and compromise the 
worth of work completed by others. Furthermore, it would be hypocritical to embrace these 
expectations as learning outcomes for college students and be unwilling to learn about and 
actively practice them ourselves in graduate education and in professional settings.  
 
Students charged with a breach of academic integrity will receive due process and, if the charge 
is found valid, academic sanctions may range, depending on the severity of the offense, from F 
for the assignment to F for the course. Please review the Conduct Code at www.dso.iastate.edu/ja 
for more details and a full explanation of the Academic Misconduct policies. 
 
 
COURSE OUTLINE 
 
DATE READINGS READING AND 

ASSIGNMENT INFO 
8/22 Getting Started 

 
Arao, B. & Clemens, K. (2013).  From safe spaces to brave spaces: A 
new way to frame dialogue around diversity and social justice. The 
Art of Effective Facilitation: Reflections from Social Justice 
Educators. Stylus Publishing, Sterling, VA, 135-150. 
 
Manning, K. (May/June, 2009). Philosophical underpinnings of 
student affairs work on difference. About Campus, 14 (2), 11-17. 
 
Rhoads R. A., & Black, M. A. (1995). Student affairs practitioners as 
transformative educators: Advancing a critical cultural perspective. 
Journal of College Student Development, 36(5), 413-321. 
 
Tatum, B. D. (2010). Who am I? In M. Adams, W. J. Blumenfeld, R. 
Castañeda, H. W. Hackmann, M. L. Peters, & X. Zúñiga (Eds.), 
Readings for diversity and social justice  (3rd ed., pp. 6-8). New 
York, NY: Routledge. (Blackboard) 
 
Hill Collins, P. (2010). Toward a new vision. In M. Adams, W. J. 
Blumenfeld, R. Castañeda, H. W. Hackmann, M. L. Peters, & X. 
Zúñiga (Eds.), Readings for diversity and social justice  (3rd ed., pp. 
604-609). New York, NY: Routledge. (Blackboard) 
 
Read Social Justice and Inclusion competencies: 
http://www.naspa.org/images/uploads/main/ACPA_NASPA_Professi
onal_Competencies_FINAL.pdf 
 
ACPA Strategic Imperative for Racial Justice and Decolonization 

Readings listed to the 
left. Please read before 
class starts. In this 
column, you will find 
suggested reading 
order. 
 
Read Arao & Clemens. 
Then read Tatum, Hill 
Collins, Manning, and 
Rhoads and Black. 
Finish with 
competencies and 
Strategic Imperative. 
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http://www.myacpa.org/strategic-imperative-racial-justice-
decolonization 
 

8/29 What is diversity, equity, and inclusion? 
 
Garces, L. M., & Jayakumar, U. M. (2014). Dynamic diversity 
toward a contextual understanding of critical mass. Educational 
Researcher, 43(3), 115-124. 
 
Gurin, P., Dey, E., Hurtado, S., & Gurin, G. (2002). Diversity and 
higher education: Theory and impact on educational outcomes. 
Harvard educational review, 72(3), 330-367. 
 
Bell, L. A. (2013) Theoretical foundations. In M. Adams, W. J. 
Blumenfeld, R. Castañeda, H. W. Hackmann, M. L. Peters, & X. 
Zúñiga (Eds.), Readings for diversity and social justice  (3rd ed., pp. 
21-26). New York, NY: Routledge. (Blackboard) 
 
Stewart, D. L. (2008). Confronting the politics of multicultural 
competence. About Campus, 13(1), 10-17. 
 
Watch:  
http://videos.myacpa.org/social-justice-inclusion-competencies-part-
one 
 
http://videos.myacpa.org/social-justice-inclusion-competencies-part-
two 
 
For the future: 
Morrish, L., & O'Mara, K. (2011). Queering the discourse of 
diversity. Journal of Homosexuality, 58(6-7), 974-991. 
 

Read Readings for 
Diversity and Social 
Justice, then Gurin, 
then Garces, then 
Stewart, then watch 
videos.  
 
Assignment due: 
First praxis journal 
prompt due 

9/5 Introduction to Theory 
 
Leonardo, Z. (2004). Critical social theory and transformative 
knowledge: The functions of criticism in quality education. 
Educational Researcher, 33, 11-18.  
 
Levinson, et al., Intro and Ch. 2, 4 
 
Spade, Introduction on Neoliberalism (Blackboard) 
 
Watch the Following Video: Why Ordinary People Need to 
Understand Power 
 
For the future: 
Yosso (2005) Who’s culture has capital? A critical race theory 
discussion of community cultural wealth. Race, Ethnicity, and 
Education, 8(1), 69-91. 
 

Watch video. Then read 
Levinson Intro, then 
Leonardo, then 
Levinson 2 and 4. 
Finish with Spade 



11 
 

9/12 Intersectionality as a Framework for Doing Student Affairs 
Work and Understanding the Student Experience 
 
Crenshaw, K. (1991). Mapping the margins: Intersectionality, identity 
politics, and violence against women of color. Stanford law review, 
1241-1299. 
 
Jones, S. R. (2009). Constructing identities at the intersections: An 
autoethnographic exploration of multiple dimensions of identity. 
Journal of college student development, 50(3), 287-304. 
 
Nicolazzo, Z. (2016). ‘It’s a hard line to walk’: Black non-binary 
trans* collegians’ perspectives on passing, realness, and trans*-
normativity. International Journal of Qualitative Studies in 
Education, 1-16. 
 

Read Crenshaw, then 
Jones, then Nicolazzo 
 
Joint Class: Location 
TBA 

9/19 Racial Formation 
Why Do Millennials Not Understand Racism? 
(http://www.slate.com/articles/news_and_politics/politics/2014/05/mi
llennials_racism_and_mtv_poll_young_people_are_confused_about_
bias_prejudice.html) (Bouie) 
 
Patton, L. D. (2016). Disrupting Postsecondary Prose Toward a 
Critical Race Theory of Higher Education. Urban Education, 51(3), 
315-342. 
 
Tatum, B. D. (2013). Defining racism: Can we talk? In M. Adams, 
W. J. Blumenfeld, R. Castañeda, H. W. Hackmann, M. L. Peters, & 
X. Zúñiga (Eds.), Readings for diversity and social justice  (3rd ed., 
pp. 65-68). New York, NY: Routledge. (Blackboard) 
 
Winant, Ch. 2 & 8 (Blackboard) – Skim including PPT 
 
Listen to Scene on the Radio’s podcast “Seeing White” Part 1 & 2 
 

Skim Winant and PPT 
first. Then read Tatum 
and Bouie. Listen to 
“Seeing White” 
podcasts, then read 
Patton 

9/26 Whiteness 
 
Bondi, S. (2012). Students and institutions protecting Whiteness as 
property: A critical race theory analysis of student affairs preparation. 
Journal of Student Affairs Research and Practice, 49(4), 397–414. 
 
DiAngelo, R. (2011). White fragility. The International Journal of 
Critical Pedagogy, 3(3). 
 
McIntosh, P. (1998). White privilege: Unpacking the invisible 
knapsack. (Download from Google Scholar) 
 
Hikido, A., & Murray, S. B. (2016). Whitened rainbows: how white 
college students protect whiteness through diversity discourses. Race 
Ethnicity and Education, 19(2), 389-411. 
 

Listen to Seeing White 
episodes first. Then 
read DiAngelo, 
McIntosh, Bondi, and 
Hikido & Murray 
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Listen to Scene on the Radio’s podcast “Seeing White” Part 3 & 7 
 
For the future: 
Cabrera, N. L. (2014). But we’re not laughing: White male college 
students’ racial joking and what this says about “post-racial” 
discourse. Journal of College Student Development, 55(1), 1-15. 
 
Linder, C. (2015). Navigating Guilt, Shame, and Fear of Appearing 
Racist: A Conceptual Model of Antiracist White Feminist Identity 
Development. Journal of College Student Development, 56(6), 535-
550. 
 
Lipsitz (1998). The possessive investment in Whiteness. Intro and 
Ch. 1  
 

10/2 School of Education Documentary Film Series Viewing and 
Discussion of 13th by Ava Duvernay 
Trailer: https://www.youtube.com/watch?v=V66F3WU2CKk&t=2s 
  

Location: TBA 

10/3 Racism, Color-Blind Racism, and Critical Race Theory 
 
11 Terms You Should Know to Better Understand Structural Racism 
from The Aspen Institute (https://www.aspeninstitute.org/blog-
posts/structural-racism-definition/) 
 
Bonilla-Silva (2003). The central frames of color-blind racism. 
(Blackboard) 
 
Hernández, E. (2016). Utilizing critical race theory to examine 
race/ethnicity, racism, and power in student development theory and 
research. Journal of College Student Development, 57(2), 168-180 
 
Ladson-Billings, G. (1998). Just what is critical race theory  
and what’s it doing in a nice field like education?  
Qualitative Studies in Education, 11 (1), 7-24.  
 
Watch this video: 
http://videos.myacpa.org/product/interview-with-kimberly-griffin 
 
For later: 
Hamer, J. F., & Lang, C. (2015). Race, Structural Violence, and the 
Neoliberal University: The Challenges of Inhabitation. Critical 
Sociology, 41(6), 897-912. 
 
Harper, S. R. (2012). Race without racism: How higher education 
researchers minimize racist institutional norms. The Review of Higher 
Education, 36(1), 9-29. 
 
Hernández, E. (2016). Utilizing critical race theory to examine 
race/ethnicity, racism, and power in student development theory and 
research. Journal of College Student Development, 57(2), 168-180. 

Review structural 
racism definition first. 
Then, read Ladson-
Billings, Bonilla-Silva, 
and then Hernández. 
Watch the video last. 
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Museus, S. D., Yee, A. L., Lambe, S. A. (2011). Multiracial in a 
monoracial world: Student stories of racial dissolution on the 
colorblind campus. About Campus, 16(4), 20-25. 
 
Park, J. (2008). Race and the Greek system in the 21st century: 
Centering the voices of Asian American women. Journal of Student 
Affairs Research and Practice, 45(1), 103-132. 
 
Poon, O., Squire, D., Kodama, C., Byrd, A., Chan, J., Manzano, L., ... 
& Bishundat, D. (2016). A Critical Review of the Model Minority 
Myth in Selected Literature on Asian Americans and Pacific Islanders 
in Higher Education. Review of Educational Research, 86(2), 469-
502. 
 

10/10 Queering student affairs: Deconstructing genderism, 
heterosexism, transphobia, and cissexism 
 
Marine, S. (2011). Special Issue: Stonewall's Legacy--Bisexual, Gay, 
Lesbian, and Transgender Students in Higher Education. ASHE 
Higher Education Report, 37(4), 1-145.  
 
Renn, K. A. (2010). LGBT and queer research in higher education the 
state and status of the field. Educational Researcher, 39(2), 132-141. 
 
Squire, D., & Beck, B. (2016). Developmental pathways to trans 
inclusion on college campuses. Washington, DC: ACPA-College 
Student Educators International. 
 
Stryker, S. (2008). An introduction to transgender terms and 
concepts. Transgender History, Berkeley: Seal Studies. (Download at 
https://uniteyouthdublin.files.wordpress.com/2015/01/transgender-
history-by-susan-stryker.pdf) Chapter 1 only 
 
Two spirit/LGBTQ+ Native Americans in Higher Education 
document (Blackboard).  
 
For the future:  
Abes, E.  (2008) Applying queer theory in practice with college 
students. Journal of LGBT Youth, 5(1), 57-77 
 
Dugan, J. P., Kusel, M. L., & Simounet, D. M. (2012). Transgender 
college students: An exploratory study of perceptions, engagement, 
and educational outcomes. Journal of College Student Development, 
53(5), 719-736. 
 
Beemyn, B. G. (2005). Making campuses more inclusive of 
transgender students. Journal of Gay & Lesbian Issues in Education, 
3(1), 77-87. 
 
Garvey, J. C., Taylor, J. L., & Rankin, S. (2015). An examination of 

Joint Class: Location 
TBA; Dian out of town 
 
Read Stryker first, then 
Marine, then Renn. 
Others read in any 
order. 
 
Assignment due: 
Praxis journals 2-5 
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campus climate for LGBTQ community college students. Community 
College Journal of Research and Practice, 39(6), 527-541. 
 
Hyemingway, Z. T. (2016). Leveraging access. Retrieved from: 
https://brownboispeaks.com/2016/06/24/leveraging-access/ 
 
Jourian, T. J., Simmons, S. L., & Devaney, K. C. (2015). “We are not 
expected” trans* educators (re)claiming space and voice in higher 
education and student affairs. TSQ: Transgender Studies Quarterly, 
2(3), 431-446. 
 
Marine, S. B. & Niccolazo, Z. (2014). Names that matter: Exploring 
the tensions of campus LGBTQ centers and trans inclusion. Journal 
of Diversity in Higher Education, 7(4), 265–281. 
 
Pryor, J. T. (2015). Out in the classroom: Transgender student 
experiences at a large public university. Journal of College Student 
Development, 56 (5), 440-455. 
 
Vaccaro, A. & Mena, J. (2011) It's not burnout, it's more: Queer 
college activists of color and mental health. Journal of Gay & 
Lesbian Mental Health, 15(4), 339-367 
 

10/17 Disability Justice: Moving beyond accommodation 
 
Copley, T. Y. (2011). What disability justice has to offer social 
justice. Retrieved from: 
http://www.grassrootsfundraising.org/2011/11/11-3-what-disability-
justice-has-to-offer-social-justice-by-theo-yang-copley/ 
 
Evans, N. J., & Herriott, T. K. (2009). Philosophical and theoretical 
approaches to disability. In J. L. Higbee & A. A. Mitchell (Eds.), 
Making good on the promise: Student affairs professionals with 
disabilities (pp. 27-40). Lanham, MD: American College Personnel 
Association. 
 
Ford, A. H. (2009). It’s not just about racism, but ableism. Retrieved 
from: http://diverseeducation.com/article/12436/ 
 
Hutcheon, E. J. & Wolbring, G. (2012). Voices of “disabled” post 
secondary students: Examining higher education “disability” policy 
using an ableism lens, Journal of Diversity in Higher Education ,5(1), 
39–49. 
 
McRuer, R. (2012). Cripping queer politics, or the dangers of 
neoliberalism. Retreived from: http://sfonline.barnard.edu/a-new-
queer-agenda/cripping-queer-politics-or-the-dangers-of-
neoliberalism/  
 
Pilner, S. M. & Johnson, J. R., (2013). Historical, theoretical, and 
foundational principle of universal instructional design in higher 

Read Evans & Herriot, 
then Pilner, then others 
in any order. 
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education. In M. Adams, W. J. Blumenfeld, R. Castañeda, H. W. 
Hackmann, M. L. Peters, & X. Zúñiga (Eds.), Readings for diversity 
and social justice  (3rd ed., pp. 478-481). New York, NY: Routledge. 
(Blackboard) 
 
For the future: 
McCarthy, D. (2007). Teaching self-advocacy to students with 
disabilities. About Campus, 12(5), 10-16. 
 
Harley, D. A., Nowak, T. M., Gassaway, L. J., & Savage, T. A. 
(2002). Lesbian, gay, bisexual, and transgender college students with 
disabilities: A look at multiple cultural identities. Psychology in the 
Schools, 39, 525-538. 
 
Stapleton, L. (2015). When being deaf is centered: d/Deaf women of 
color’s experiences with racial/ethnic and d/Deaf identities in college. 
Journal of College Student Development, 56(6), 568-584. 
 

10/24 Religious Oppression and Privilege 
 
Ali, S. R., & Bagheri, E. (2009). Practical suggestions to 
accommodate the needs of Muslim students on campus. In S. K. 
Watt, E. E. Fairchild, & K. M. Goodman (Eds.), Intersections of 
religious privilege: Difficult dialogues and student affairs practice. 
New Directions in Student Services, no. 125, pp. 47-54. San 
Francisco: Jossey-Bass. 
 
Blumenfeld, W. J. (2013). Christian privilege and the promotion of 
“secular” and not-so “secular” mainline Christianity in public 
schooling and in the larger society. In M. Adams, W. J. Blumenfeld, 
R. Castañeda, H. W. Hackmann, M. L. Peters, & X. Zúñiga (Eds.), 
Readings for diversity and social justice (3rd ed., pp. 244-250). New 
York, NY: Routledge.  
 
Blumenfeld, W. J., & Klein, J. R. (2009). Working with Jewish 
undergraduates. In S. K.Watt, E. E. Fairchild, & K. M. Goodman 
(Eds.), Intersections of religious privilege: Difficult dialogues and 
student affairs practice. New Directions in Student Services, no. 125, 
pp. 33-38. San Francisco: Jossey-Bass. 
 
Goodman, K. M., & Mueller, J. A. (2009). Invisible, marginalized, 
and stigmatized: Understanding and addressing the needs of atheist 
students. In S. K. Watt, E. E. Fairchild, & K. M. Goodman (Eds.), 
Intersections of religious privilege: Difficult dialogues and student 
affairs practice. New Directions in Student Services, no. 125, pp. 55-
63. San Francisco: Jossey-Bass. 
 
Schlosser, L. Z. (2013). Christian privilege: Breaking a sacred taboo. 
In M. Adams, W. J. Blumenfeld, R. Castañeda, H. W. Hackmann, M. 
L. Peters, & X. Zúñiga (Eds.), Readings for diversity and social 
justice (3rd ed., pp. 243-244). New York, NY: Routledge. 

Read Blumenfeld first, 
Schlosser second, and 
Seifert third. Read the 
rest in any order. 
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Seifert, T. (2007). Understanding Christian privilege: Managing the 
tensions of spiritual plurality. About Campus, 12 (2), 10-17. 
 

10/31 Socioeconomic Diversity and Classism 
 
Mantsios, G. (2003). Class in America: Myths and realities. In M. S. 
Kimmel & A. L. Ferber (Eds.), Privilege: A reader (pp. 33-50). 
Boulder, CO: Westview. 
 
Martin, G. L. (2015). “Always in my face”: An exploration of social 
class consciousness, salience, and values. Journal of College Student 
Development, 56(5), 471-487. 
 
Oldfield, K. (2007). Humble and hopeful: Welcoming first-generation 
poor and working class students to college. About Campus, 11(6), 2-
12. 
 
Oliver, M. L., & Shapiro, T. M. (2013). Race, wealth, and equality. In 
M. Adams, W. J. Blumenfeld, R. Castañeda, H. W. Hackmann, M. L. 
Peters, & X. Zúñiga (Eds.), Readings for diversity and social justice 
(3rd ed., pp. 164-171). New York, NY: Routledge. 
 
Schwartz, J. L., Donovan, J., & Guido-DiBrito, F. (2009). Stories of 
social class: Selfidentified Mexican male college students crack the 
silence. Journal of College Student Development, 50, 50-66. 
 

Read Mantsios, then 
Oliver and Shapiro. 
Read the rest in any 
order. 
 
Assignment due: 
Articulation of a social 
justice perspective 

11/7 NO CLASS - NODA and Association for the Study of Higher 
Education (ASHE) Annual Meeting 
 
Meet in your learning pod to talk about the first part of Ahmed.  
Read Ahmed, Intro to Chapter 3 
 

 

11/14 Internationalization of Higher Education and the International 
Student Experience 
 
Barnhart, C., Ramos, M., & Reyes, K. A. (2013). Equity and 
inclusion in practice: Administrative responsibility for fostering 
undocumented students’ learning. About Campus, 18(2), 20-26. 
 
Fries-Britt, S., George Mwangi, C. A., & Peralta, A. M. (2014). 
Learning race in a U.S. context: An emergent framework on the 
perceptions of race among foreign-born students of color. Journal of 
Diversity in Higher Education, 7 (1), 1-13. 
 
Lee, J. J., & Rice, C. (2007). Welcome to America? International 
student perceptions of discrimination. Higher Education, 53(3), 381-
409. 
 
Institute of International Education (2015). Open Doors Press Release 
and Presentation. Retrieved from http://www.iie.org/en/Research-

Read Institute for 
International Education, 
Read Lee and Rice, 
then Barnhart, and then 
Fries-Britt, et al. 
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and-Publications/Open-Doors#.V5KhWGMshw8 
 
For the future: 
Lehto, X. Y., Cai, L. A., Fu, X., & Chen, Y. (2014). International 
interactions outside the classroom: Narratives on a US campus. 
Journal of College Student Development, 55(8), 837-853. 
 
Muñoz, S. (2013). “I just can’t stand being like this anymore”: 
Dilemmas, stressors, and motivators for undocumented Mexican 
women in higher education. Journal of Student Affairs Research and 
Practice, 50(3), 233–249. 
 
Squire, D. D., Williams, T. E., Cartwright, M., Jourian, T. J., Monter, 
M., & Weatherford, A. (2015). Exploring Gender Through Education 
Abroad Programs: A Graduate Student Case Study. Journal of 
Student Affairs Research and Practice, 52(3), 262-274. 
 

11/21 NO CLASS –  Thanksgiving Break 
 
Finish Ahmed book over break 
 

 

11/28 Praxis 
 
Indigenous Action Media (2014). Accomplices not allies. Retrieved 
from: http://www.indigenousaction.org/wp-
content/uploads/Accomplices-Not-Allies-print.pdf 
 
Manning, K. (1994). Liberation theology and Student Affairs. 
Journal of College Student Development, 35, 94-97. 
 
Nash, R. (2010). What is the best way to be a social justice 
advocate?: Communication strategies for effective social justice 
advocacy. About Campus, 15(2), 11-19. 
 
The loud silence when trans women of color are killed. Retrieved 
from: http://blacklivesmatter.com/the-loud-silence-when-trans-
women-of-color-are-killed/ 
 
Also read one or more of the following: 
Cabrera, N. (2012). Working through whiteness: White male college 
students challenging racism. The Review of Higher Education. 35(3), 
375-401 
 
Chen, A. C. R., & Rhoads, R. A. (2016). Undocumented Student 
Allies and Transformative Resistance: An Ethnographic Case Study. 
The Review of Higher Education, 39(4), 515-542 
 
Linder, C. (2015). Navigating fear, guilt, and shame: A conceptual 
model of White anti-racist women’s identity development. Journal of 
College Student Development, 56(6), 535-550. 
 

Read Manning, then 
Nash, then Indigenous 
Action Media, and The 
Loud Silence. Then 
read at least one 
additional article. 
 
Joint Class: Meet in 
Pearson 2115 
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Linder, C., & Johnson, R. C. (2015). Exploring the complexities of 
men as allies in feminist movements. Journal of Critical Thought and 
Praxis, 4(1). 
 
For the future: 
Kumashiro, K. K. (2000). Toward a theory of anti-oppressive 
education. Review of Educational research, 70(1), 25-53. 
 

12/5 Praxis and Campus Activism 
 
Ferguson, R. (2017). We demand: The university and student 
protests. Oakland, CA: University of California Press. Chapter 4 and 
Conclusion (Blackboard) 
 
Harrison, L. M. (2010). Consequences and strategies student affairs 
professionals engage in their advocacy roles, Journal of Student 
Affairs Research and Practice, 47(2), 197-214. 
 
Kezar, A. (2010). Faculty and staff partnering with student activists: 
Unexplored terrains of interaction and development. Journal of 
College Student Development, 51(5), 451-480. 
 
Patel, L. (2015). Desiring diversity and backlash: White property 
rights in higher education. The Urban Review, 47(4), 657-675. 
 
The Movement for Black Lives.  Political Power. Retrieved from 
https://policy.m4bl.org/political-power/  
 
Read: http://chronicle.com/article/When-Does-a-Student-
Affairs/237069?cid=at&utm_source=at&utm_medium=en&elqTrack
Id=710bb05cc1844569bd218bfadf1c3e2e&elq=d95e429055c646d78
4d88c0f3b5b1e4e&elqaid=9782&elqat=1&elqCampaignId=3515 
 
For the future: 
Jones, V., & Squire, D. (Unpublished). Disengaging whiteness and 
examining power in campus activism: Reuniting communities of 
color through a critical race analysis of tempered radicalism. 
(Blackboard). 
 

Read Ferguson first 
 
Assignment due: 
Praxis journals 6-10 

12/12 Finals Week 
Gallery Walk 
 

Assignments due: 
Gallery Walk 
Final Paper 
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APPENDIX: ASSIGNMENT INSTRUCTIONS 
 

Praxis Journal 
 

In his seminal work, Pedagogy of the Oppressed, Paulo Freire (1970/1993) wrote, “Reflection—
true reflection—leads to action. On the other hand, when the situation calls for action, that action 
will constitute an authentic praxis only if its consequences become the object of critical 
reflection" (p. 66). With this in mind, this assignment will encourage you to critically reflect in 
order to make connections between your learning, our ongoing dialogue, and your practice as an 
educator and engaged citizen. 
 
Your praxis journal should be comprised of no less than ten journal entries. Aside from your first 
and last journal entries, which should address the specific prompts detailed below, your journal 
entries should center on course content, readings, conversations, and/or outside material related 
to the course.  
 
Each journal entry should be at one page in length (single spaced) and your praxis journal should 
be maintained in a one Word document that you will submit to Blackboard throughout the 
semester. Although you should write no less than ten journal entries, and each journal entry 
should be at least one page in length, you are more than welcome to write more and/or longer 
journals if that assists in your ability to make sense of the course content. 
 
For your first praxis journal entry, you should address the following prompts: 

• What do the words ‘equity, diversity, and inclusion’ and the phrase ‘social justice’ mean 
to you? 

• What is your connection (or lack thereof) to notions of privilege and oppression? 
• What are you hoping to gain from this course? (Note: you should go deeper than saying, 

“I hope to learn more about diversity and social justice.”) 
• What are you hopeful and/or nervous about at the outset of this course? 

 
For your last praxis journal, you should address the following prompts: 

• How has your thinking changed about the meaning of the words ‘equity, diversity, and 
inclusion’ and the phrase ‘social justice’? 

• How have you seen your praxis shifting over the course of the semester? 
• In what ways are you able to influence change on this campus or others?  
• What have you gained as a result of taking this course? 

 
All other journal entries should be framed through the course content and dialogue. Although 
there are no specific dates by which you need to write each of these journal entries, you are 
encouraged to write consistently throughout the course and to use these to guide your learning 
team discussions. You will submit your entire praxis journals the following dates: 

• Entry 1   August 29 
• Entries 2-5  October 10 
• Entries 6-10  December 5 

 
You should access your journals in class, as they may also serve as a springboard for our in-class 
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dialogues, providing you a foundation from which to speak and be actively involved in 
discussion. This will also allow you a way to integrate your own personal experiences and 
thinking with the course readings and discussions. Although you will never be forced to share 
what you have written, you will be encouraged to think about how you connect with the course 
content (and how the course content connects with you and your experiences). Thus, your praxis 
journal is one site for these connections, so having them with you to draw from and/or extend 
your thinking will allow a potential avenue for dialogue. 
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Articulation of a Social Justice Perspective (Due October 31) 
 

One of the outcomes of this course is to articulate a social justice perspective.  The development 
of a critical worldview involves the ability to deconstruct systems of power and oppression in 
multiple aspects of one’s life including in how one lead’s groups, conducts research, does work, 
engages with communities, creates programs and processes, and more.  This perspective is never 
perfect, forever being formulated, and requiring of much development across time.  However, we 
all must start somewhere! 
 
You will write a reflective and forward-looking social justice statement.  Based on your personal 
experiences, your reflections on the course readings, and thinking about your future, you will 
write a 5-page (double spaced) social justice statement.  In this statement, you should address the 
following questions (attempt to not be entirely linear): 
 

1. What does social justice mean to you?  What about your social identities and positionality 
brought you to that meaning? 

2. Based on your current understandings or power, oppression, inequity, justice and our 
current historical context, what does it mean to be somebody with a developing critical 
worldview? 

3. How will you or have you begun to implement critical thought and praxis into your every 
day life?  In your career? 

4. How will you continue to engage in a critical worldview development? 
5. What continuing questions do you have about critical social theories? 
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Photovoice Project Instructions 
 

Theories are useful tools for understanding how intangible social structures and systems operate 
in our lives, relationships, and social experiences leading to material outcomes.  This semester-
long project will allow you to apply the theories, philosophies, and literature discussed in class to 
better analyze and understand your lived experiences at ISU.  In this project, you will explore 
both your dominant and subordinated intersecting identities.  Through photography, you 
will “paint a picture” of your experiences on campus by applying theoretical analysis to your 
experience, examining systemic oppressions, and creating opportunity for campus change. 
 
The university is an example of a complex institution that encompasses a multitude of academic, 
economic, and social systems, spaces, and places.  Students, with their diverse backgrounds and 
identities interact with and encounter complex systems of education in innumerable ways.  
Through this project, you will analyze your student experience at ISU. 
 
Photovoice is a narrative research technique that utilizes photography as a medium allowing 
research participants to share their experiences and how they make meaning of their experiences.  
You will freely express, describe, and reflect on your experiences of being a ISU student through 
photography.  At the end of the semester, you will present highlights of your photography and 
reflections during an art gallery show. 
  
You are also required to submit a final paper that applies theories and readings from the semester 
to analyze your experience. 
 
Instructions for Photovoice  
Please answer the following questions by taking pictures.  The photos you capture can be set on 
or off campus but should relate to the student experience.  You are encouraged to be as creative 
as possible in your photography to capture emotions, ideas, and observations of your 
experiences, from the everyday ordinary occurrences to the exciting, satisfying, frustrating, and 
anything in between.  

• What does it mean to be a ISU student, for you?  
• How do your various identities (race/ethnicity, gender, class, religious, academic, family, 

hometown, etc.) intersect and shape/influence your experiences (positive and 
difficult/challenging) at ISU?   

• How do your dominant and/or privileged identities play a role in the experience you have 
at ISU?  

• How do you maintain Whiteness, able-ism, racism, sexism, genderism, etc? 
• What physical and environmental traits, if any, influence your experiences as a ISU 

student?  
• Who, if anyone, plays significant roles in influencing your experiences as a ISU student?  

 
Required Project Components:  
Gallery Walk (Due December 12)  
You are required to create a poster board or other creative display to be shown as part of an 
Gallery Walk. This presentation should showcase a handful of poignant photographs and provide 
a context and analysis for those photos.  The overall design of this display will be your choice.  
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During the final class of the semester, students will present photos from their semester-long 
photo voice project. This presentation is intended to be an opportunity for you to 
comprehensively examine ISU as a social institution (process and place) that produces, 
reproduces, and challenges systemic inequalities and injustices.  Your presentation will take 
place during the gallery walk.  Your analysis of the data from the semester-long photo voice 
project should serve as the main substance of the presentation.  Be sure to integrate key ideas 
from the course readings into your analysis.  Does the data demonstrate or challenge concepts 
presented by the semester’s readings?  
 
Your presentation should demonstrate:  

• Familiarity with a range of readings from the semester.  
• An ability to apply critical theories and perspectives to make some sense of social 

injustices and to creatively consider possible strategies for advancing social justice.  
• An ability to apply critical social theories and perspectives to examine and deconstruct 

dominant contexts, texts, and practices.  
• A clear understanding of your own complex social identities, positionalities, and personal 

values within the contexts of systemic oppression.  
• A capacity to identify sources of hope for transformative social change.  

 
 
Final Paper (Due December 12) 
This paper is intended to be an opportunity for you to comprehensively examine education as a 
social institution (process and place) that produces, reproduces, challenges, and/or transforms 
systemic inequalities and injustices. Your analysis of the data from the semester-long photo 
voice project should serve as the main substance of the paper. Be sure to integrate key ideas from 
the course readings into your analysis. Does the data demonstrate or challenge concepts 
presented by the semester’s readings? Your paper should clearly demonstrate:  

• Familiarity with a range of readings from the semester. You are expected to engage in 
and apply at least five readings from the semester.  

• An ability to apply critical theories and perspectives.  
• A clear understanding of your own complex social identities, positionalities, and personal 

values within the contexts of systemic oppression. Discuss how your own identities may 
have interacted with and/or influenced the student participant’s engagement in the 
project. (Researcher’s positionality)  

 
Implicitly or directly, the paper should also demonstrate:  

• Your personal social justice philosophy and theory of educational practice.  
• A capacity to identify sources of hope for transformative social change.  

 
Your paper should be 5-7 pages (double spaced excluding cover page and references) and should 
be in APA format. 
 


