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CI 554: Reading & Responding to Literature for Children & Adolescents 
Fall 2017 

Mondays 5:10-8:00 PM 
2622 Lagomarcino Hall 

  
Instructor: Dr. Emily Hayden        Email: ehayden@iastate.edu 
Office: 1688 Lagomarcino Hall        Office hours: Before and after class 
Phone: 515.294.1952         Wednesdays, 4-5PM 
           and by appointment    
                              
 
 

“Children’s fiction is the most important fiction of all.” –Neil Gaiman 
 
Course Description 
Research and discussion of issues surrounding the classroom use of literature for children and young adults including censorship, diversity, 
selection, critical literacy, and the influences of technology. Prerequisites: Graduate Standing, Senior Status, or Teaching License. 
 
Knowledge Base(s) 
This graduate level course focuses on children's literature and its relationship to literacy development across the content areas in the preK-8 
classroom. Course content is informed by relevant theories, research, and practice pertaining to reading and responding to literature for children 
and adolescents. This work is presented in light of national (e.g., ILA/NCTE) and state (e.g., Iowa Core Curriculum) standards relative to the 
preparation of classroom teachers and reading specialists. Primary goals include: 
 
(a) expanding teacher candidates’ knowledge of children's literature across diverse genres (e.g., picture books, multicultural literature, historical 
fiction, realistic fiction, traditional literature, poetry); (b) enabling them to use a range of research-based strategies and instructional technology 
when designing and delivering effective literature-based instruction across the curriculum; (c) selecting developmentally appropriate materials for 
learners at various stages of reading and writing development; (d) differentiating instruction for students with diverse sociocultural and linguistic 
backgrounds; (e) and preparing them to address issues of censorship and stereotyping in literature when planning and delivering instruction.  
 
Course Objectives 
The above course goals are supported by the following objectives. Upon successful completion of this course, candidates will have: 
 

(a) Enhanced understanding of major literacy theories, research, standards, and policies relative to the use of literature for children and adolescents. 
(b) Developed an ability to analyze and select high quality and developmentally appropriate literature for children, their authors, and 

illustrators in a range of genres and age levels from preschool to 8th grade.  
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(c) Gained practical knowledge and experience in integrating literature across the curriculum with the goal of enhancing students’ learning and 
engagement. 

(d) Gained practical knowledge and experience in using a range of research-based strategies for planning, implementing, and evaluating literacy 
instruction for diverse students.  

(e) Explored critical issues pertaining to the use of literature across the curriculum including censorship, stereotyping, and diversity. 
(f) Enhanced understanding of the influences of information communication technologies on students’ reading and writing habits and practices. 

 
ISU Educator Preparation Program Conceptual Framework: 

The ISU educator preparation program is founded on the land grant commitment of access and opportunity when serving the people of Iowa, the 
nation, and the world. Like the University, the ISU educator preparation program is fundamentally grounded in the science and technology of 
living and learning. The themes of leadership, equity, critical thinking, and innovation are intentionally woven throughout the fabric of this 
program in order to help today’s learners achieve to their full potential. Additional information about the framework can be found 
at: http://www.education.iastate.edu/educator-preparation-resources/conceptual-framework/ 

Iowa State University Teaching Standards 
The Learner and Learning 
Standard #1: Learner Development. The teacher understands how learners grow and develop, recognizing that patterns of learning and 
development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements 
developmentally appropriate and challenging learning experiences. 
Standard #2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures and communities to ensure 
inclusive learning environments that enable each learner to meet high standards. 
Standard #3: Learning Environments. The teacher works with others to create environments that support individual and collaborative learning, 
and that encourage positive social interaction, active engagement in learning, and self-motivation. 
Content 
Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she 
teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
Standard #5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in 
critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 
Instructional Practices 
Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor 
learner progress, and to guide the teacher’s and learner’s decision making. 
Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing 
upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community 
context. 
Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep 
understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways. 

http://www.education.iastate.edu/educator-preparation-resources/conceptual-framework/
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Standard #8A: Technology. The teacher integrates current and emerging technology in instruction to encourage student creativity, problem 
solving, collaboration, and digital literacy.  Teachers practice and advocate safe, legal, and responsible use of information and technology. 
Professional Responsibility 
Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually 
evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the 
community), and adapts practice to meet the needs of each learner. 
Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student 
learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to 
advance the profession. 
 
Core Learning Outcomes 
Purpose 
The College of Human Sciences has established core learning outcomes to provide the unifying foundation critical to personal and professional 
success for all College of Human Sciences undergraduate students. 
Four components 
The core identifies the expected minimum outcomes for each undergraduate in the college: 
Communication 
Core learning outcomes 
Communicate with clear purpose, workable organization, and effective style in written, oral, visual, and electronic (WOVE) formats without 
distracting errors in usage or convention. 
Curriculum expectations 
Demonstrate the appropriate level of competence in each area of WOVE (as defined by ISU COMM) in at least one significant educational 
activity embedded in coursework at introductory, intermediate, and advanced levels. 
Self-assessment/self-reflection 
Core learning outcomes 
Consistently and realistically analyze and evaluate one's own knowledge, abilities, and actions in comparison to professional standards and create 
action plans to enhance personal and professional efficacy. 
Curriculum expectations 
Demonstrate the appropriate level of competence in at least one significant educational activity embedded in coursework at introductory, 
intermediate, and advanced levels. 
Critical thinking 
Core learning outcomes 
Generate, acquire and evaluate information based on scientific evidence, creative processes, and logical and ethical reasoning to make decisions 
and solve problems in one's personal, professional and community endeavors. 
Curriculum expectations 
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Demonstrate the appropriate level of competence in at least one significant educational activity embedded in coursework at introductory, 
intermediate, and advanced levels. 
Social justice 
Core learning outcomes 
Articulate and demonstrate a clear concept of a just society in which individuals and groups equitably share in societal benefits within a global 
community. 
Curriculum expectations 
Demonstrate the appropriate level of competence in at least one significant educational activity embedded in coursework at introductory, 
intermediate, and advanced levels. 
 
University Policies 
Course Accommodations for Students: Iowa State University is committed to assuring that all educational activities are free from discrimination 
and harassment based on disability status. All students requesting accommodations are required to meet with staff in Student Disability Resources 
(SDR) to establish eligibility. A Student Academic Accommodation Request (SAAR) form will be provided to eligible students. The provision of 
reasonable accommodations in this course will be arranged after timely delivery of the SAAR form to the instructor.  Students are encouraged to 
deliver completed SAAR forms as early in the semester as possible.  SDR, a unit in the Dean of Students Office, is located in room 1076, Student 
Services Building or online at www.dso.iastate.edu/dr/.  Contact SDR by e-mail at disabilityresources@iastate.edu or by phone at 515-294-7220 
for additional information.  
 
Discrimination and Harassment:  Iowa State University prohibits discrimination, which can include disparate treatment directed toward an 
individual or group of individuals based on race, ethnicity, sex, pregnancy, color, religion, national origin, physical or mental disability, age (40 
and over), marital status, sexual orientation, gender identity, genetic information, status as a U.S Veteran (disabled, Vietnam, or other), or other 
protected class, that adversely affects their employment or education. For religion or disability, the law allows employees and students to request 
reasonable accommodations to continue their work or studies. 
 
Iowa State University also prohibits harassment, which can be a form of discrimination if it is unwelcome and is sufficiently severe or pervasive 
and objectively offensive so as to substantially interfere with a person's work or education. Harassment may include, but is not limited to, threats, 
physical contact or violence, pranks, jokes, bullying, epithets, derogatory comments, vandalism, or verbal, graphic, or written conduct directed at 
an individual or individuals because of their race, ethnicity, sex, pregnancy, color, religion, national origin, physical or mental disability, age, 
marital status, sexual orientation, gender identity, genetic information, or U.S. veteran status. Even if actions are not directed at specific persons, a 
hostile environment may be created when the conduct is sufficiently severe or pervasive and objectively offensive so as to substantially interfere 
with or limit the ability of an individual to work, study, or otherwise to participate in activities of the university. 
 
It is the university's goal to prevent the occurrence of discriminatory and harassing activity and to promptly stop such conduct. See additional 
information about Discrimination and Harassment at http://www.policy.iastate.edu/policy/discrimination#Statement for more details and a full 
explanation of the Discrimination and Harassment policies. 

http://www.dso.iastate.edu/dr/
mailto:disabilityresources@iastate.edu
http://www.policy.iastate.edu/policy/discrimination#Statement


5 
 

Religious Accommodation Information:  Iowa State University welcomes diversity of religious beliefs and practices, recognizing the 
contributions differing experiences and viewpoints can bring to the community. There may be times when an academic or work requirement 
conflicts with religious observances and practices. If that happens, students and employees may request reasonable accommodation for religious 
practices. In all cases, you must put your request in writing. The instructor or supervisor will review the situation in an effort to provide a 
reasonable accommodation when possible to do so without fundamentally altering a course or creating an undue burden for the instructor, 
supervisor, or department. 

For students, you should first discuss the conflict and your requested accommodation with your professor at the earliest possible time. You or your 
instructor may also seek assistance from the Dean of Students Office or the Office of Equal Opportunity. 

Academic Misconduct: Academic Misconduct in any form is in violation of Iowa State University Student Disciplinary Regulations and will not 
be tolerated.  

“Academic dishonesty occurs when a student uses or attempts to use unauthorized information in the taking of an exam; or submits as his or her 
own work, themes, reports, drawings, laboratory notes, or other products prepared by another person; or knowingly assists another student in 
such acts or plagiarism. Such behavior is abhorrent to the university, and students found responsible for academic dishonesty face expulsion, 
suspension, conduct probation, or reprimand.” (Iowa State University Bulletin, 2013-2014) Students are advised to pay particular attention to the 
information on plagiarism provided in the Bulletin (www.catalog.iastate.edu/academiclife)  

Students' work must be original for this course. Academic dishonesty includes things like using information from books, journals, or the Internet 
without giving proper credit (citation and reference); unauthorized use of information in taking an examination; or handing in a project as your 
own that was based on another person's project whether from current or previous semesters and even if the original project is substantially 
changed. Academic dishonesty also includes assisting another student in academic dishonesty (e.g., giving someone your project to use as a 
template). Please do your own work and be sure to give proper attribution when you use ideas and materials from other sources.  

This instructor will follow the policies on academic dishonesty and misconduct as adopted by the university. According to University policy, if an 
instructor believes a student has behaved dishonestly in his/her course, the first thing he/she is to do is “confront the student with the charge…and 
arrange a meeting…to discuss the charge and hear the student’s explanation” (Iowa State University Bulletin, 2011-
2012, www.catalog.iastate.edu/academiclife). If the student denies the charge, the instructor “may not assign the student a grade until the question 
of responsibility is resolved… The instructor shall consult with his/her department chair and report the incident in writing to the Dean of 
Students.” The Dean of Students will refer the case to the Office of Judicial Affairs to be investigated. TRANSLATION: DO NOT PLAGIARIZE! 
This typically includes failing the student in the course and reporting the infraction to the Dean of Students, which may result in expulsion from 
the University.  

See additional information about Academic Misconduct at http://www.dso.iastate.edu/ja/academic/misconduct.html for more details and a full 
explanation of the Academic Misconduct policies. 

http://www.dso.iastate.edu/sa/
http://www.eoc.iastate.edu/
http://www.catalog.iastate.edu/academiclife
http://www.catalog.iastate.edu/academiclife
http://www.dso.iastate.edu/ja/academic/misconduct.html
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For students and employees, it is advisable to confront any potential conflicts as early as possible rather than waiting until the deadline or event is 
upon you, leaving everyone little time to plan and consider alternatives in a comprehensive way. For students, this can be accomplished as soon as 
you receive the course syllabus. If an accommodation is given, students and employees may be required to complete coursework or work 
assignments in advance of an absence, which further demonstrates the need to address the conflict early. 

If any student feels discriminated against because of religion, the individual(s) may contact the Office of Equal Opportunity and/or file a complaint 
under the Discrimination and Harassment policy. Inquiries can be directed to the Office of Equal Opportunity, 3410 Beardshear Hall,  
515 294-7612   eooffice@mail.iastate.edu 

Teacher Education Shared Course Expectations: 

This course incorporates shared behavioral expectations with other courses in the undergraduate teacher education program.  Following these 
expectations is the responsibility of the student. Students are encouraged to raise any questions they may have regarding these expectations with 
the instructor. 
  

BE THERE/STAY THERE – ATTEND CLASS 
BE PREPARED – COMPLETE ASSIGNMENTS ON TIME 
BE ENGAGED – PARTICIPATE IN CLASS 
BE RESPECTFUL – TREAT OTHERS AS YOU WISH TO BE TREATED 
BE ETHICAL/PROFESSIONAL – PREPARE TO BE AN EDUCATOR 
 

A few more words about respectful and professional courtesy and professional language. In the context of this class and in educational settings in 
general this means:  

• Take care in your word choices  
• Be formal when necessary 
• Be aware of what your body language is communicating and aware of the message you are sending if you roll your eyes and sigh after a 

statement has been made 
• Be respectful of the speaker. If you carry on running sidebar conversations throughout class you will lose points. 
• Speak for yourself, and no one else. Statements such as “the whole class thinks that…” carry very little weight and have a high potential to 

be incorrect and problematic for the person who delivers such statements. They also make you look bad. These types of statements invite 
trouble. Don’t use them. 

• The flip side of the coin is this: don’t let anyone else speak for you. 
• Take conflicts to the person BEFORE you bring others into it. Oftentimes misunderstandings can be solved quickly and simply by 

communicating with the other person involved. Conflicts can also be magnified by back chatter and indirectness. 
 
This is a partial list, but the bottom line is, keep your communication with me and with other members of this class professional at all times, even 

http://policy.iastate.edu/policy/discrimination/
mailto:eooffice@mail.iastate.edu
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at times when there may be disagreement over something. Please take care to use professional language at all levels of your communication with 
me and with the members of this class. This means that in all emails, written correspondence, face-to-face discussions, and telephone 
conversations I will expect you to use professional courtesy and professional language.  
 
It is expected that you will attend all class meetings, although one excused absence is allowed. An absence will be considered “excused” if you 
notify the instructor in advance of the absence and have a valid reason for the absence.  Additional absences or unexcused absences when the 
instructor is not informed will reduce your grade by one half of a letter grade (for example: A- to B+) on the final grade per each unexcused 
absence. 

Students who arrive more than 10 minutes late or leave before the end of class may be counted as absent at the discretion of the 
instructor.  In the event of an unavoidable absence, you will be responsible for information missed in class.  

Cell Phones/Text Messaging/Internet. Please be sure that your cell phone is silenced at the start of class and remains silenced. Do not peruse the 
internet, send emails or text messages during class unless these activities are related to class activities. Do not leave during class to use your cell 
phone. Professional behavior with these technologies is expected and required of you during every class meeting. No social media reading or 
posting during class time, including Twitter, Instagram, Facebook, or any other social media tool unless I specifically request this as part of our 
learning activities. 
 
However, if you have an emergency that requires you to have your phone available to you during class please let me know in advance. I do 
understand that there are family obligations that require availability. 
 
Late work 
Deadlines. Assignment dates are provided on the course calendar. If an assignment is submitted late, the overall grade will be reduced 10% for 
every day it is late. I will accept an assignment for partial credit up to five days late. After five days, you can turn in the assignment for feedback, 
but not for credit. 

Course Materials 
The materials listed below will guide class discussions, activities, and presentations. In addition, each week a student should bring a device 
capable of connecting to the Internet, either a laptop or tablet.  If you do not have access to a device, let me know, and we will work to check one 
out for you. 
 
Required Textbook 
Leland, C., Lewison, M., & Harste, J. (2013).  Teaching children’s literature: It’s critical! New York: Routledge. 

 
Required Children’s Literature 
Alexander. K. (2014). The crossover. Boston: Houghton Mifflin Harcourt Books for Young Readers. 
Applegate, K. (2012). The one and only Ivan. New York: Harper Collins.  
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Bell, C. (2014). El Deafo. New York, NY: Harry N. Abrams, Inc. 
Brown, D. (2015). Drowned city: Hurricane Katrina & New Orleans. New York, NY: Houghton Mifflin Harcourt.  
Clements, A. (1996). Frindle. New York, NY: Simon & Schuster. 
Collins, S. (2010). The hunger games part 1. New York: Scholastic Press. 
Gaiman, N. (2009). The graveyard book. London: A&C Black 
Gantos, J. (2014).  Joey Pigza swallowed the key. New York: Harper Collins.  
Levine, G.C. (2012). Ella enchanted. New York: Harper Collins.  
Lobel, A., & McFadden, B. (1970). Frog and toad are friends. New York, NY: Harper & Row. 
Murphy, J. (2003). The American plague: The true and terrifying story of the yellow fever epidemic of 1793. Boston: Houghton Mifflin Harcourt 

Books for Young Readers. 
Schlitz, L.A. (2011). Good masters! Sweet ladies! Voices from a medieval village. Somerville, MA: Candlewick Press.   
Palacio, R.J. (2012). Wonder. New York: Alfred A. Knopf Publishers.  
Pallotta, J. (2009). Who would win? Killer whale vs. great white shark. New York, NY: Scholastic. 
Park, L.S. (2011). A long walk to water. Boston: Houghton Mifflin Harcourt Books for Young Readers. 
Pilkey, D. (1997). The adventures of Captain Underpants. New York, NY: Scholastic. 
Ryan, P. M. (2002). Esperanza rising. New York: Scholastic. 
Rylant, C. (1990). Henry and Mudge: The first book of their adventures. New York: Simon & Schuster.  
Woodson, J. (2014). Brown girl dreaming. New York: Penguin. 
Yang, G. L. (2007). American born Chinese. Macmillan. 
 
Choose one from each of these popular series: 
Who was … by varied authors:  http://www.whowasbookseries.com/who-was/  
I survived … by Lauren Tarshis 
 
In addition to these required texts, you will select texts particular to your own interests on three occasions: 

Banned Book Week (Sept 25) 
Classic Children’s Literature (October 2) 
Fairy Tales (October 16) 
 
Grading Policies and Guidelines 
All written work should be typed (double-spaced, 12 pt. font, one inch margins, & page numbered) and carefully proofread and edited PLEASE 
USE the spell/grammar check function on your document before turning it in! Use APA format. The guidelines for determining your final grade 
are outlined below. 
 

Assignments 
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Assignments Points Possible 
Class Attendance/Participation/Twitter 150 (10 /Wk; 15 total) 
Book Blessing 50 
Banned Book Response 40 
Critical Engagements 200 (50pts/engagement; 4 total) 
Literature Circles 260 (20 pts/wk; 15 total) 
Project Proposal 100 
Final Project 200 

 
Total 1000 points 

PERFORMANCE STANDARDS 
POINTS         GRADE                POINTS                           GRADE                 
94-100   A   74-76   C 
90-93   A-   70-73   C-     
87-89   B+   67-69   D+ 
84-86   B   64-66   D 
80-83   B-   60-63   D- 
77-79   C+   below 60%  F 

 
 

Class Participation/Twitter Logs (150 points; 10 points each week) 
Twitter 
@Emily4Hayden 
#CI554F17 
 
There is never enough class time. Given this reality, we will extend classroom conversations to the Twitter-sphere. I will also invite you to 
contribute to our class back channel, which requires a Twitter handle to participate. Annoying 140 character limit aside, I find that using Twitter 
for professional purposes is a rewarding, enriching experience.  It is also a way to promote visibility of your practice/research and develop a 
professional social media presence. Using the hashtag #CI554F17 is the only way to archive our conversation, so please use it with each 
course-related tweet you generate. Each week, you will submit either a screenshot or a link (click copy link to Tweet) via Blackboard of your 
Twitter conversation that should in some way enhance the conversation of the class topic each week (worth 5 points per week).  You might post a 
resource, ask a question, or provide a personal connection.   
 
Additionally, you will be required to actively participate in class each week. This participation is worth 5 points per week.  Remember, classwork 
(Twitter logs and class participation cannot be made up, so you need to come each week). 



10 
 

 
Book Blessing (50 points) 

 
Book Blessing (from Maximizing Motivation for Literacy learning: Grades K-6 (Marinak, B. A., Gambrell, L. B., & Mazzoni, S. A.) 

Preparing: 

Gather 10-15 books and other texts from a range of reading levels, and plan to share some interesting tidbit of information that will make your 
classmates (and in the future, students) want to know the rest of the story. Select a variety of high-interest books and materials to share with your 
students. Plan for 10 minutes of sharing time. 

Include a range of genres: 40% informational texts, 40% narrative, and 20% representing other genres: poetry, articles, joke and riddle books, 
recipes, etc. 

Be sure to include books that will be appropriate for the range of reading levels that you will have in your class: easier reading to complex and 
challenging. 

Balance longer books such as chapter books and “one-sit” books—books that can be read in one sitting. 

Presenting in class: 

Bring a copy of each book/text that you will share during your time. 

Introduce each book briefly, giving title and author, commenting on topic, cover, or author as you tell about or read “just a little bit” from each 
book. For example, sometimes just reading the first paragraph of a book is enough to make children want to read the book. Sometimes you might 
bless a book that is by one of your favorite authors---tell what you like about that author. If you have read the book yourself, you might want to 
just tell a few things you remember about the book. 

Although it is not absolutely necessary that you read all these books before sharing them, you should scan or skim-read each one to find something 
of interest to share or read to the children. 

Turn in on Blackboard, prior to presentation:  

Write-up (500 word minimum). Tell the grade level you planned for, describe your selection process, provide all titles in APA reference format. 

Banned Book Response (40 points) 
Banned Book: Response to Parent/Administrator  
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At some point in your career, you will likely encounter a disgruntled parent/administrator who is vexed by your decision to read a particular book 
with your students.  This assignment provides you with the space to consider the rhetoric and the stance you will take by having you craft a 
research-supported response to a parent/administrator in which you defend your book selection.  
The book at the crux of your letter should be the one you selected to read during Banned Book Week (week of September 25). To buttress your 
argument, your letter will weave in research and data salient to your message. Your letter should contain the following elements: 
A. (Briefly) Introduce yourself. Please make clear in this section the age group of the class you teach. 
B. Acknowledge the concern. Make clear with which banned book the parent/administrator has taken issue, as well as providing a brief (1-2 
sentence) overview of the text. This paragraph should make explicit the concern(s) the parent/administrator has voiced. Think of this paragraph as 
an “active listening” segment of the letter.  
C. Research-Infused Response. Provide at least three reasons why you selected this particular book for your class. Your response should reference 
at least two articles read either in this class or another class with a similar scope. You may also elect to conduct independent research to locate 
articles to weave into your response. Where applicable, justify your responses with other germane pieces of evidence (ie, data from the National 
Bullying Prevention Center, American Foundation for Suicide Prevention, Publisher’s Weekly, NAEP, etc). Remember, your aim is to help a 
parent/administrator understand your instructional choice(s) by situating your reasoning in the relevant literature and statistics. Show that you are 
well versed in the scholarship/contextual realities of your field, and use that knowledge to strengthen your argument. Your argument should make 
clear your positionality with regard to the issues at hand. 
D. Rhetoric. Have you presented a cohesive, clear argument that explains your instructional choices as one befitting the students of your class? 
Your teaching philosophies? Have you presented your argument while still respecting/acknowledging the parent/administrator’s concerns? Is your 
rhetoric persuasive? Sincere? Sufficiently substantiated?  
E. Length. No more than 2 double-spaced pages in length. The longer your letter, the more your reader will disengage as he/she reads through it. 
Strive to be concise. Aim to make each word count. 
F. Works Cited. 2-3 research articles cited APA style. Additional sources cited appropriately.  
 

Critical Engagements (200 points; 50/Critical Engagement) 

Monthly, you will submit a two page, double-spaced, 12-point font (700 words) critical engagement. This assignment allows you to personally and 
professionally grapple with course readings; and it provides me with an opportunity to understand how you are individually making sense of the 
materials. Your writing should synthesize the readings from the weeks occurring prior. You will complete four Critical Engagements throughout 
the semester. In these writings, you should aim to critique, draw connections, evaluate, and extend upon readings. The parameters of this 
assignment are fairly loose because what’s most important is your critically engaging with course materials, and that may (and should) shape-shift 
based on your personal readings, experiences, and/or sociocultural positionalities. I want to see that you are thinking and asking questions: 
both of the text AND of yourself in your role as a teacher. Regardless of your angles, each response should provide at least 3 pieces of textual 
evidence that support your claims and should include appropriate APA citations and references.  I hope that these writings will help you develop a 
sense of what topics most capture your attention, and that this realization will inform your final project. Please upload your Critical Engagements 
to Blackboard prior to the class for which it is due.  See rubric in Appendix.  
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We will practice this activity in the first weeks of class so that you will have a better sense of my expectations for this assignment. When we 
practice we will use this website as a framework for looking at the Children’s/YA readings:  

http://www.teachingforchange.org/selecting-anti-bias-books 

I encourage you to use this framework for helping you think about all of the Children’s/YA readings we will encounter in this class. 

Literature Circles (260 total:  20 pts per week) 
 

Each week, we will discuss the children’s literature through literature circles.  Each week you are responsible for creating some sort of handout to 
bring to the group discussion (uploaded to Blackboard).  Each week, you will rotate roles and be sure to state your role on handout. The handout 
should be uploaded to Blackboard prior to the class it is due and be equal to at least one double-spaced, 12pt. Times New Roman page (350 
words). See the description of these roles in Figure 1 from Bromley et al. (2014).   
 
Grading for assignment: 
 
Fully Developed (Roughly equivalent to 1pg. double-spaced)…………………………….5 pts. 
Relevant to Assigned Role and Role Stated……………………………………….……….5 pts. 
Furthers Conversation of Material in Text…………………………………………………5 pts. 
Relevant to Text and Shows Knowledge of Text…………………………………………..5 pts. 

http://www.teachingforchange.org/selecting-anti-bias-books
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Each person in the group should plan to present for 3-4 minutes and make their handout to support such discussion. Then, each group will make 
a text set and find a “golden line” to share with the rest of the class according to the following guidelines: 
 

• Provide a Text Set 
o Create a text set of five books that could accompany the book. Define “text” however you wish. However, at least one text should 

be an expository or non-fiction text. This list should take a broad definition of text (consider conventional and multimodal) and 
include links to the text, citation of the text, and a short explanation of why it was included.  

o The text set and Golden Line will be uploaded each week to the class Blackboard Site. 
• Golden Line 

o At the end of your literature discussion, try to find a “golden line” to share with the rest of the class. This may be an interesting 
quote, a change in thinking, or a lingering question your group found through their discussion. 

Final Proposal (100 pts) and Final Project (200 pts) 
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Website.  As a culminating project in this class, you will use all that you have learned throughout the semester to create a children’s literature 
website with the purpose of showcasing your teaching philosophy regarding children’s literature to current/future employers. Your site should be 
focused around a broad theme that highlights an interpersonal issue, social justice concern, or an issue that has a direct connection to the lives of 
students, families, or the community. You can also choose to focus on an author, illustrator or genre. You can do an author or illustrator if the 
author or illustrator has writer or illustrated 20 or more books that are connected thematically. A genre study should focus on a specific genre of 
children’s literature (poetry, historical fiction, etc.) You will present your website to the class as your final exam. A rubric will be provided in 
class. Your website should include the following: 
 

• Guiding Inquiry Question: This website should be based on a question you have about the theme of your website.  Then, the website 
itself should be an exploration of that inquiry. For instance, you might wonder “How can I use children’s literature to explore social action 
in the classroom?” Then, your other elements of the website should help to answer this question. (20 points) 

• Multimodal Elements: Your website should reflect multimodality and include at least three different digital elements (audio, visuals, 
hyperlinks, video, podcasts, etc.). (25 points) 

• Teaching Philosophy: You should have a page on your website that includes a statement of your philosophy on teaching 
children’s/adolescent literature. (25 pts) 

• Children’s/Adolescent Literature: You should have a page that reviews at least 10 children’s literature books.  You may include books 
you have done for your lit picks. Each book should include a compelling statement, pedagogical possibility, and a context text and texture 
text that could be used with the book. These should not be books we have read in class together. (30 points) 

• Resources Page: In your discussions throughout the website, you should include at least 10 articles to undergird your arguments.  The 
references page should include an APA reference as well as an annotated statement below the reference (see annotated bibliography).  
These resources should be used parenthetically throughout the website as well. (30 points) 

• Pedagogical Application: This page will tell how you will apply your inquiry question in a future classroom using the resources 
developed in your website. This page must include at least one lesson plan related to your inquiry as well as a student product that might 
be created with that lesson plan. (25 points) 

• Teaching Strategies: List, define, and cite at least five strategies for teaching children’s literature you have learned this semester and 
organize into appropriate categories. (25 points) 

• Presentation: You will present your website on the final exam day of class. This presentation will adhere to a 5-minute guideline, be 
professional in nature, and highlight all of the above in an effective, creative design. (20 points). 

 
Proposal. (submitted prior to beginning work on website). For the proposal, you will submit a two-page, double spaced Word document 
(Times New Roman, size 12 font, 700 words minimum) outlining how you plan to address each of the preceding requirements. This plan should 
include at least half of the required citations, including their annotation, strategies, and children’s literature picks. You should also address which 
tool will be used to create the website and a graphic depiction of how the website will look. In addition, include a short description of your 
teaching philosophy and pedagogical application. 
 
Grading of proposal: 
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Two-page, double spaced Word document………………………………………………..10 pts. 
Description of teaching philosophy………………………………………………………..10 pts. 
Description of pedagogical application……………………………………………………10 pts. 
Half required citations, including annotation……………………………………………...30 pts. 
Half required strategies…………………………………………………………………….10 pts. 
Half required children’s literature picks………………………………………………… ..20 pts. 
Description and depiction of website………………………………………………………10 pts. 
 

Tentative Course Schedule 

The nature of this course, and my own commitment to the value of co-constructing curriculum with my students, means that the schedule may 
change as necessary to accommodate for students’ progress, needs, and preferences. Consequently, this schedule is a living document.  Finalized 
agendas will be provided weekly. 
 

Date Topics Genre Readings Due Assignments Due 

8-21 
Wk 1 

Syllabus Overview  
 
What is children’s 
literature? A history 
 
A critical lens for this 
class 
  

 Read before class: 
TCL: Preface & Ch 1; Bromley et al. (2014) 
 
We will read in class:  
NPR Article: “Through The Looking Glass: How 
Children's Books Have Grown Up” 
 
NCTE’s position statement:  
Guideline on Preparing Teachers with Knowledge 
of Children's and Adolescent Literature. 
 
Optional but recommended reading/viewing on 
your own: Almost every Asian stereotype you can 
think of, in one Fox News segment 
Almost every Asian stereotype you can think of, 
in one Fox News Segment 

Sign up for: 
Lit Circle 
Book Blessing 
 
Do this for next week’s class: Read and 
critique these two pieces 
1. Intro/Preface/Ch 1, Kohl’s (2007) Should 
We Burn Babar? 
AND 
2.“Windows, Mirrors, and Sliding Glass 
Doors” (Sims Bishop, 1990) 
 
Use the Critical Engagements format found 
on p. ## of the syllabus AND  
http://www.teachingforchange.org/selecting-
anti-bias-books 
 
BE PREPARED TO DISCUSS YOUR 
CRITIQUE IN CLASS NEXT WEEK!  

http://www.npr.org/sections/ed/2016/05/10/476490413/through-the-looking-glass-how-childrens-books-have-grown-up
http://www.npr.org/sections/ed/2016/05/10/476490413/through-the-looking-glass-how-childrens-books-have-grown-up
http://www.ncte.org/positions/statements/chiladollitguideline
http://www.ncte.org/positions/statements/chiladollitguideline
http://www.ncte.org/positions/statements/chiladollitguideline
http://www.ncte.org/positions/statements/chiladollitguideline
https://www.youtube.com/watch?v=PJmnLzw8NA4
https://www.youtube.com/watch?v=PJmnLzw8NA4
https://www.psdschools.org/webfm/8559
https://www.psdschools.org/webfm/8559
http://www.teachingforchange.org/selecting-anti-bias-books
http://www.teachingforchange.org/selecting-anti-bias-books
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8-28 
 
Wk 2 

Text Selection 
 
Teaching Reading 
with Literature  

Picture 
Books 

The One & Only Ivan 
AND 
Henry & Mudge 
 
“The Importance of a Best-Fit Book” (Weaver, 
2012) 
 
 “Promoting Self Questioning Through Picture 
Book Illustrations”  
(Lohfink, 2012) 
 
TCL: Ch 3 
Common Core State Standards Reading Standards  
(pp. 10-17, 35-40) 
 
Skim CCSS Appendix A 
Skim CCSS Appendix B 

 
 
Share Critical Engagement 
 
Lit Circle 
 
Book Blessing (2) 
 
 
 

9-4 Labor Day  No Class meeting  
9-11 
 
Wk 3 

We Need Diverse 
Books Movement 
 
Text Selection 

Realistic 
Fiction/ 
Identity 
and 
Difference  

The Crossover 
[@kwamealexander] 
AND 
A Long Walk to Water 
 
NCTE’s position statement: Resolution on the 
Need for Diverse Children's and Young Adult 
Books. 
 
Check out:  
WNDB Tumblr  
[@Elloellenoh] 
 
TCL: Ch 4 

 
 
 
Lit Circle 
 
Book Blessing (2) 
 

9-18 
Wk 4 

Critical Literacy  
 
Supporting Literature 
Discussions 

 Wonder  
AND 
Joey Pigza Swallowed the Key 

 
Lit Circle 
 
Book Blessing (2) 

http://www.corestandards.org/wp-content/uploads/ELA_Standards1.pdf
http://www.corestandards.org/wp-content/uploads/Appendix-A-New-Research-on-Text-Complexity.pdf
http://www.corestandards.org/assets/Appendix_B.pdf
http://www.ncte.org/positions/statements/diverse-books
http://www.ncte.org/positions/statements/diverse-books
http://www.ncte.org/positions/statements/diverse-books
http://weneeddiversebooks.org/mission-statement/
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Perry, (2012). What is Literacy? – A Critical 
Overview of Sociocultural 
Perspectives. 
 
“Critical literacy in a primary multiliteracies 
classroom: The hurricane group” (Silvers, Shorey, 
& Crafton, 2010). 
 
“Exploring Critical Literacy: You can hear a pin 
drop”  
(Leland, Harste, Ociepka, Lewison, & Vasquez, 
1999). 
 
TLC: Ch 5 

 

9-25 
Wk 5 

Censorship: banned/ 
challenged books 
 

Banned 
Books 

Captain Underpants 
AND 
Frindle 
 
Banned Book(s) of your Choice  
Check out: 
ALA’s top 100 most banned books  
 
NCTE Position Statement Regarding Rating or 
“Red-Flagging” Books 
 
TCL: Ch 9 
 
Spandel; Ch. 9  

Critical Engagement 1 due 
 
Lit Circle 
 
Book Blessing (2) 
 

http://jolle.coe.uga.edu/wp-content/uploads/2012/06/What-is-Literacy_KPerry.pdf
http://jolle.coe.uga.edu/wp-content/uploads/2012/06/What-is-Literacy_KPerry.pdf
http://jolle.coe.uga.edu/wp-content/uploads/2012/06/What-is-Literacy_KPerry.pdf
http://www.ala.org/bbooks/frequentlychallengedbooks/top100
http://www.ncte.org/positions/statements/rating-books
http://www.ncte.org/positions/statements/rating-books
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10-2 
Wk 6 

Responding to 
Literature:  
Classic Award 
Winners 
 
Images, 
Comprehension, 
Doodle Buddy 

Classic 
Award-
Winners 
 

Frog and Toad are Friends  
& 
One award winning classic book of your choice 
 
Caldecott Winners (1938-present)  
 
Newberry (1922-present) 
 
Coretta Scott King (1970-present) 
 
National Book Award Winners (1950-present) 
 
TCL: Ch 10 

Banned Book Assignment due 
 
Lit Circle 
 
Book Blessing (2) 
 
 

10-9 
Wk 7 

Language Study  
 
CCSS 
 
 

21st 
Century 
Award 
Winners 
 

Brown Girl Dreaming [@JackieWoodson] 
AND 
An American Plague 
TCL: Ch 8  
 
King & Brown, 2014 
 
CCSS Language Standards 
(pp. 25-29; 51-55) 

 
 
Lit Circle 
 
Book Blessing (2) 

http://www.ala.org/alsc/awardsgrants/bookmedia/caldecottmedal/caldecottwinners/caldecottmedal
http://www.ala.org/alsc/awardsgrants/bookmedia/newberymedal/newberyhonors/newberymedal#20s
http://www.ala.org/emiert/coretta-scott-king-book-awards-all-recipients-1970-present
http://www.nationalbook.org/nbawinners_category.html#cbh
http://www.corestandards.org/wp-content/uploads/ELA_Standards1.pdf
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10-16 
Wk 8 

Historical Roots: 
Folktales, Fairytales, 
Myths 
 
Focused Inquiries  
 

Folktales, 
Fairy 
Tales, 
Myths  

Ella Enchanted 
AND 
A fairy tale of your choice 
 
“Ella evolving: Cinderella stories and the 
construction of gender-appropriate behavior” 
(Parsons, 2004) 
 
Read & bring 3 published fairies tales to class 
 
NCTE Position Statement:  
Guidelines for a Gender-Balanced Curriculum in 
English Language Arts Pre-K to Grade 6 and 7-12 
  
TCL: Ch. 6 

Critical Engagement 2 
 
 
Lit Circle 
 
Book Blessing (2) 
 

 
10-23 
 
Wk 9 

 
Characters & Events 
in Historical Fiction 
 
 
Writing Response 
Techniques 
 
 

 
Historical 
Fiction 

Esperanza Rising 
AND 
Who was …. (choose one from this series) 
 
“From Silence to a Whisper to Active 
Participation: Using Literature Circles with ELL 
Students” (Carrison & Ernst-Slavit, 2005)  
 
“Principles of Effective Writing Instruction” 
(Zumbrunn & Krause, 2012) 
 
CCSS Writing Standards 
(pp. 18-19, 41-42) 
 
“When English Language Learners Write" 
(Samway, 2006) 
(Introduction, Ch 6) 

 
Lit Circle 
 
Book Blessing (2) 
 
 
 

10-30 
 
Wk 
10 

Engagement and 
Motivation 
 
Readers’ Theatre/ 

Poems/ 
Plays 
 
 

Good Masters! Sweet Ladies! 
AND 
Your choice of book from the “I Survived …” 
series 

Final Project Proposal Due 
 
Lit Circle 
Book Blessing (2) 

http://www.ncte.org/positions/statements/genderbalancedprek6
http://www.ncte.org/positions/statements/genderbalancedprek6
http://www.ncte.org/positions/statements/genderbalancedprek6
http://www.ncte.org/positions/statements/genderbalanced712
http://www.corestandards.org/wp-content/uploads/ELA_Standards1.pdf
http://pd.heinemann.com/shared/onlineresources/E00633/chapter6.pdf
http://pd.heinemann.com/shared/onlineresources/E00633/chapter6.pdf
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Performance 
 
Poetry and Social 
Justice 

  
“Motivating Boys to Read: Inquiry, Modeling, & 
Choice Matter” (Fisher & Frey, 2012) 
 
Ch. 4 “Standing Up in Troubled Times” 

 

11-6 
 
Wk 
11 
 

Art and Image: 
Picture 
Books 
 
Read Alouds 
 
 

Fantasy  The Graveyard Book  
 
Bring read aloud-oriented  emergent,  early 
picture book, or chapter book with pictures of 
your choice. Some ideas can be found on NCTE 
Guideline: Read Together: Parents and Educators 
Working Together for Literacy 
 
“Reading Culturally Relevant Literature Aloud to 
Urban Youths” (Verden, 2012) 
 
“For Young Children, Pictures in Storybooks are 
Rarely Worth A Thousand Words” (Schickedanz 
& Collins, 2012) 
 
TCL: Ch 2 

 
Critical Engagement 3 
 
Lit Circle 
 
Book Blessing (2) 
 

11-13 
 
Wk 
12 

Dystopia/ 
Science Fiction 
 
Multimodal 
Responses to 
Literature 
 

 Hunger Games 
 
NCTE’s position statement on Multimodal 
Literacies 
 
“Class on fire: Using the Hunger Games trilogy to 
encourage social action” (Simmons, 2012). 
 
Curwood article 
 
TCL: Ch 7 

 
 
Lit Circle 
 
Book Blessing (2) 
 

11-20 NO CLASS: 
Holiday Break 

   

https://www.bankstreet.edu/literacy-guide/early-literacy-development/emergent-readers-and-writers/
https://www.bankstreet.edu/literacy-guide/early-literacy-development/early-readers/
https://www.bankstreet.edu/literacy-guide/early-literacy-development/early-readers/
http://www.ncte.org/positions/statements/readtogether
http://www.ncte.org/positions/statements/readtogether
http://www.ncte.org/positions/statements/readtogether
http://www.ncte.org/positions/statements/multimodalliteracies
http://www.ncte.org/positions/statements/multimodalliteracies


21 
 

11-27 
 
Wk 
13 

Multimodal 
Literacies in the 
Digital Age 
 
Digital Text (Comic 
Life) 

Graphic 
Novels 

American Born Chinese  
AND 
El Deafo 
 
Sams & Allman (2015) 
 
Jimenez & Meyer (2016) 
 
NCTE position statement on graphic novel 

 
 
Lit Circle 
 
Book Blessing (2) 
 

12-4 
Wk 
14 

Informational Genre 
 
Newsela 
 

Non-
fiction 

Drowned City by Brown 
AND 
Who Would Win? Killer Whale vs. Great White 
Shark 
 
“Teaching for Synthesis of Informational Texts 
with Read Alouds” (Cummins & Stallmeyer-
Gerard, 2011)  
 
“Open Up the Ceiling on the Common Core State 
Standards” (Valentino Drew, 2013) 

Critical Engagement 4 
 
Lit Circle 
 
Book Blessing (1) 
 

12-11 
Wk 
15 

Final Class  Project Presentations During Regular Class Time Final Project Due 
(all materials uploaded before class)  
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Appendix 
CI 554 Critical Engagements Rubric 

 
Exemplary                 Accomplished                 Developing                           Beginning                       Unacceptable 

 9-10 7-8 5-6 3-4 0-2 
 
 

Focus 
 

 
▪ Develops a central thesis 
connecting multiple 
readings 
▪ Topic developed in 
thesis is completely 
addressed with evidence 
from readings. 
▪ Topic brought to 
effective conclusion. 

 
▪ Thesis connecting 
multiple readings is mostly 
addressed. 
▪ Topic developed in thesis 
is mostly addressed with 
evidence from readings. 
▪ Topic brought to mostly 
effective conclusion. 

 
▪ Thesis connecting 
multiple readings is 
partially addressed. 
▪ Topic developed in 
thesis is partially 
addressed with 
evidence from 
readings. 
▪ Topic brought to 
somewhat effective 
conclusion. 

 
▪ Thesis unclearly 
addressed 
▪ Topic developed in 
thesis is unclearly 
addressed with 
evidence from 
readings. 
▪ Topic brought to 
unclear conclusion. 

 
▪ A central thesis 
connecting multiple 
readings is not 
developed 
▪ No developed 
introduction. 
▪ No developed 
conclusion. 

 
 

Organization 
 & Development 

 

▪ Body ¶s provide 
convincing & detailed 
evidence/examples 
▪ Effective, 
comprehensive 
examination of content  
▪ Includes organized 
development of ideas (2 
full pages or more; 
follows guidelines) 

▪ Detailed 
evidence/examples in body 
¶s with only occasional 
lapses 
▪ Near comprehensive 
examination of content 
▪ Includes mostly 
organized development of 
ideas  (less than 2 full 
pages; follows guidelines) 

▪ Body ¶s contain 
adequate but 
inconsistent levels of 
detailed evidence 
▪ General but mostly 
comprehensive 
examination of content 
▪ Missing some 
development 
 (1 page; follows some 
guidelines) 

▪ Inadequate 
evidence/ examples in 
body ¶s or confusing 
explanations 
▪ Incomplete 
examination of 
content 
▪ Missing most 
development 
(less than 1 page; 
follows some 
guidelines) 

▪ Body ¶s provide 
random or no evidence, 
discussion, or 
explanation 
▪ Important content is 
missing  
▪ No logical 
development of ideas.  
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Style & 
Sentence 
Structure 

 
 

▪ Effective, appropriate 
diction 
▪ Consistently smooth, 
readable syntax 
▪ Appropriate voice and 
tone 
▪ Free of sentence faults 
and errors  

▪ Mostly effective, 
appropriate diction 
▪ Mostly smooth, readable 
syntax ▪ Mostly appropriate 
voice and tone 
▪ Infrequent sentence faults 
and errors  

▪ Occasionally 
ineffective, 
inappropriate diction 
▪ Occasionally tangled 
syntax  
▪ Occasionally 
inconsistent tone and 
voice 
▪ Occasional sentence 
faults and errors 

▪ Often limited, 
frequently imprecise 
diction 
▪ Mostly simple, 
rarely varied sentence 
length & structure 
▪ Frequently 
inconsistent tone 
inappropriate voice 
▪ Distracting, 
unidiomatic 
expressions & syntax 
▪ Frequent errors  

▪ Limited, imprecise 
diction prevents 
communication of 
complex ideas 
▪ Unsophisticated or no 
variation in sentence 
length & structure  
▪Inconsistent, 
inappropriate tone and 
voice 
▪ Unreadable  
▪ Widespread errors  

 

 
Grammar & 
Mechanics 

 

▪ Free of grammatical 
errors 
▪ Free of usage and 
mechanical errors   
▪ Consistent APA 
document design (title 
page & reference page) 
▪ No consistent APA 
errors  

▪ Few grammatical errors 
▪ Infrequent usage and 
mechanical errors  
▪ Mostly consistent APA 
document design  
▪ One to two different 
consistent APA errors  

▪ Some grammatical 
errors 
▪ Some usage or 
mechanical errors  
▪ Occasionally 
inconsistent APA 
document design  
▪ Three different 
consistent errors 

▪ Distracting number 
of grammatical errors 
▪ Distracting number 
of usage or 
mechanical errors 
▪ Mostly inconsistent 
APA document 
design  
▪ Multiple APA 
Errors 

▪ Excessive errors in 
grammar or mechanical 
conventions  
▪ Distorted, obscured, 
or incomprehensible 
meaning 
▪ No APA document 
design   
▪ Multiple APA errors 

 
Critical 

Thinking Based 
upon Readings 

 
 

▪  Integration and 
synthesis (connections) of 
info from multiple 
sources. 
▪ Complete absence of 
plagiarism. 
▪ 3+ pieces of textual 
evidence 

▪ Integration and synthesis 
(connections) of info from 
some sources. 
▪ Complete absence of 
plagiarism. 
▪ 2 pieces of textual 
evidence 
 

▪ Limited connections/ 
overuse of direct 
quoting/listing of info 
from some sources. 
▪ Complete absence of 
plagiarism. 
▪ 1 piece of textual 
evidence 

▪ No connections/ 
excessive direct 
quoting/listing of info 
from some sources.  
▪ Some evidence of 
plagiarism 
▪ No pieces of textual 
evidence 

▪ No synthesis/critical 
reflection; only 
excessive direct 
quoting/listing. 
▪ Evidence of 
plagiarism 
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Iowa State University Principles of Community  
The GSB Principles Commission endorsed approval of these principles and they were approved by President Geoffroy in January 2007. They 
were re-affirmed by President Leath in his September 2016 address to the community.  
 
 Respect  We seek to foster an open-minded understanding among individuals, 

organizations and groups. We support this understanding through 
outreach, increasing opportunities for collaboration, formal education 
programs and strategies for resolving disagreement.  
 

Purpose  We are encouraged to be engaged in the university community. Thus, 
we strive to build a genuine community that promotes the 
advancement of knowledge, cooperation and leadership.  
 

Cooperation  We recognize that the mission of the university is enhanced when we 
work together to achieve the goals of the university. Therefore, we 
value each member of the Iowa State University community for his or 
her insights and efforts, collective and individual, to enhance the 
quality of campus life.  
 

Richness of diversity  We recognize and cherish the richness of diversity in our university 
experience. Furthermore, we strive to increase the diversity of ideas, 
cultures and experiences throughout the university community.  
 

Freedom from discrimination  We recognize that we must strive to overcome historical and divisive 
biases in our society. Therefore, we commit ourselves to create and 
maintain a community in which all students, staff, faculty and 
administrators can work together in an atmosphere free from 
discrimination, and to respond appropriately to all acts of 
discrimination.  
 

Honest and respectful expression of ideas  We affirm the right to and the importance of a free exchange of ideas 
at Iowa State University within the bounds of courtesy, sensitivity 
and respect. We work together to promote awareness of various ideas 
through education and constructive strategies to consider and engage 
in honest disagreements. 

 


	 Take care in your word choices
	 Be formal when necessary
	 Be aware of what your body language is communicating and aware of the message you are sending if you roll your eyes and sigh after a statement has been made
	 Be respectful of the speaker. If you carry on running sidebar conversations throughout class you will lose points.
	 Speak for yourself, and no one else. Statements such as “the whole class thinks that…” carry very little weight and have a high potential to be incorrect and problematic for the person who delivers such statements. They also make you look bad. These...
	 The flip side of the coin is this: don’t let anyone else speak for you.
	 Take conflicts to the person BEFORE you bring others into it. Oftentimes misunderstandings can be solved quickly and simply by communicating with the other person involved. Conflicts can also be magnified by back chatter and indirectness.
	This is a partial list, but the bottom line is, keep your communication with me and with other members of this class professional at all times, even at times when there may be disagreement over something. Please take care to use professional language ...
	Cell Phones/Text Messaging/Internet. Please be sure that your cell phone is silenced at the start of class and remains silenced. Do not peruse the internet, send emails or text messages during class unless these activities are related to class activit...
	However, if you have an emergency that requires you to have your phone available to you during class please let me know in advance. I do understand that there are family obligations that require availability.
	Critical Thinking Based upon Readings

