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C  I / WLC 487:  Methods in Secondary School World Language Instruction (3 credits) 
Fall 2017, Thursdays 6:10-8:50 p.m. Pearson 3158 

 
Dr. Linda Quinn Allen 
3234 Pearson Hall, 294-9014                   
T, TH – 2:00 – 3:00 & by appt. 
lqallen@iastate.edu 
 
ISU EDUCATOR PREPARATION PROGRAM CONCEPTUAL FRAMEWORK: 
The ISU educator preparation program is founded on the land grant commitment of access and opportunity 
when serving the people of Iowa, the nation, and the world. Like the University, the ISU educator 
preparation program is fundamentally grounded in the science and technology of living and learning. The 
themes of leadership, equity, critical thinking, and innovation are intentionally woven throughout the fabric 
of this program in order to help today’s learners achieve to their full potential. Additional information about 
the framework can be found at: http://www.education.iastate.edu/educator-preparation-
resources/conceptual-framework/ 
 
COURSE GOALS 
World language teachers are members of a profession, and as such, share a certain body of knowledge and 
skills and continue to develop professionally. The goal of this course is to initiate students into the 
profession and to prepare them to design instruction and assessments that incorporate the most updated, 
research-supported concepts, resources, and initiatives for teaching a world language at the secondary 
school level. 
 
COURSE LEARNING OUTCOMES 
This course addresses the following ISU/InTASC Teacher Educator Standards and Indicators. Students will 
demonstrate their competency in these standards by the artifacts listed in the chart on page two of this 
syllabus. General criteria for evaluation of the artifacts are given here. Detailed criteria are provided in the 
directions and scoring guides for each artifact. (A complete list of the ISU/InTASC Teacher Educator 
Standards and Indicators is attached to the end of the syllabus.) 
 
Standard #1: Learner Development. The teacher understands how learners grow and develop, recognizing 
that patterns of learning and development vary individually within and across the cognitive, linguistic, 
social, emotional, and physical areas, and designs and implements developmentally appropriate and 
challenging learning experiences. 
 
Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and 
structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline 
accessible and meaningful for learners to assure mastery of the content. 
 
Standard #5: Application of Content. The teacher understands how to connect concepts and use differing 
perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to 
authentic local and global issues. 
 
Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage 
learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision 
making. 

 
Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting 
rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, 
and pedagogy, as well as knowledge of learners and the community context. 

mailto:lqallen@iastate.edu
http://www.education.iastate.edu/educator-preparation-resources/conceptual-framework/
http://www.education.iastate.edu/educator-preparation-resources/conceptual-framework/
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Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies 
to encourage learners to develop deep understanding of content areas and their connections, and to build 
skills to apply knowledge in meaningful ways. 
 
Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional 
learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her 
choices and actions on others (learners, families, other professionals, and the community), and adapts 
practice to meet the needs of each learner. 
___________________________________________________________________________ 
Demonstration of Competencies in the ISU/InTASC Standards Addressed in this Course 
_________________________________________________________________________________ 
 

Standards Artifacts and Evaluation 
 
 

1, 4, 5, 7, 8 

Selected sections of the instructional unit 
Evaluation is based on the extent to which students are able to design standards-
based world language instruction and on the extent to which they demonstrate an 
understanding of the concepts, planning, strategies, activities, and assessments that 
were presented during class lectures and discussions. 
 

 
 

4, 5, 7, 8 

Micro-teaching lessons and reflections 
Evaluation is based on the extent to which students: (1) identify appropriate lesson 
objectives, (2) contextualize the content, (3) activate students’ background 
knowledge, (4) design practice activities for the content introduced,  (5) provide 
clear directions, and (6) check for comprehension throughout the lesson. Students 
will be evaluated on the written plan, implementation of the plan, and a written 
reflection of the completed micro-teaching lesson.  
 

 
 

6 

Four Assessments and the IPA  
Evaluation is based on the students’ ability to create assessments grounded in the 
principles and practices presented in class. The assessments include a vocabulary 
quiz, a grammar quiz, an end-of-unit exam, and an IPA. Evaluation is based 
on the extent to which students incorporated the guidelines for testing presented 
during class lectures and discussions.  
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Iowa World Language Association Conference Attendance and Report  
Evaluation is based on students’ participation in the conference and the extent to 
which they reflected on their experiences. 
NOTE – Students who are unable to attempt the conference will complete an 
alternative assignment.  
 

 
COURSE PREREQUISITES 
Completion of at least 24 hours in the world language in which students are seeking endorsement, full 
admission to the Teacher Education Program, and completion of the Oral Proficiency Interview (OPI). 
 
COURSE MATERIALS 
1)  Clementi, D., & Terrill, L. (2013). The Keys to Planning for Learning. Alexandria, VA: ACTFL. 
2)  Brandl, K. (2008). Communicative Language Teaching in Action. Upper Saddle River, NJ: 

Pearson/Prentice Hall. 
3)  Article on Blackboard Learn –  

• Crouse, D. (October 2012). Going for 90% Plus. The Language Educator. 
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You will also need A 3-ring 1-inch binder with five labeled dividers: Framework, The IPA, Calendar, 
Lesson Plans, and Assessments. Students will use the binder to compile their instructional units. 
 
BLACKBOARD 
In addition to the Crouse (2012) article mentioned above, students will find the following materials on 
BlackBoard in the Course Content folder. Other materials may be added throughout the semester. 

• syllabus 
• weekly focus at a glance 
• due dates at a glance 
• instructions and rubrics for assignments 
• micro-teaching guidelines and rubrics 
• materials for thematic unit  
• PPTs used in class 

 
COURSE COMPONENTS AND PROPORTION OF FINAL GRADE 
 
15%  Class participation and preparation (PA 1-5)  
  6%  IWLA Conference Attendance (IWLA) 
55%  Assignments (Assign_1-13)  
20%  Micro-teaching (MicroT_1,MicroT_2) 
  4%  Instructional unit (Unit) 

GRADING SCALE   
A (100-93%);  A- (92-90%);   
B+ (89-870%);  B (86-83%); B- (82-80% );   
C+ (79-77%);  C (76-73%);  C- (72-70%);   
D+ (69-67%); D (66-63%);  D- (62-60%);   
F (59% or lower)  

 
NOTES: 1The abbreviations after each component indicate what you will see in the grade report on 
BlackBoard. 2Points for the completed assignments are posted, but because each component is worth a 
certain percentage of the final grade, your overall points earned to date cannot be determined by dividing 
your points by the possible points to date. 3Assignments for the week are expected to be completed before 
coming to class. 
 
CLASS PARTICIPATION AND PREPARATION (PA 1, 2, 3, 4, 5) (15%) 
This portion of your grade is based on attendance, preparation for class, active participation, and a positive 
attitude. Students will receive a PA grade five times throughout the semester: Sept. 8, Sept. 29, Oct. 20, 
Nov. 10, and Dec. 8. The grade will be recorded as points (30 points maximum) on Blackboard.  
 
IWLA CONFERENCE (IWLA) (6%) 
Attending the Iowa World Language Conference provides an excellent opportunity for you to network with 
experienced teachers and learn from them about classroom strategies and activities. Students in WLC 487 
have been attending the conference since 2010 and have always found it to be a worthwhile and enjoyable 
experience. The 2016 IWLA conference will be held at the Downtown Marriott Hotel in Des Moines, Iowa, 
on Friday, October 13, and Saturday, October 14. You are required to attend on Friday; Saturday  
attendance is optional. The Department of World Languages and Cultures will pay $40 of the $50 
conference registration fee. 
 

ALTERNATIVE ASSIGNMENT  
Any student who finds it impossible to attend the IWLA conference may make up the points by 
compiling an annotated bibliography on a world language teaching or learning-related topic of your 
choice. The bibliography should contain a minimum of ten sources published in professional journals. 
An example of an annotated bibliography can be found on BlackBoard in the course content section. 
Students who choose the bibliography option are required to discuss the topic with me before starting 
the work. The completed document is due on Thursday, November 9, by 6:00 p.m. Because of 
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deadlines for the conference registration, students must decide by Thursday, August 31, if they will 
attend the conference or complete the alternative assignment.  

 
ASSIGNMENTS (Assign_1-13) (55%) 
All written assignments will be included in the instructional unit students will create. Detailed instructions 
and grading criteria for each assignment can be found on Blackboard. Due dates for the assignments are 
included on the “due dates at a glance” document on Blackboard. The dates are subject to change. Students 
will be notified of any changes well in advance of the due date. There may be fewer or more than 13 
assignments. 
 
MICRO-TEACHING PRESENTATIONS (MicroT 1 and 2) (20%) 
Students will teach two graded 20 minute lessons taken from their instructional unit. Detailed directions 
and scoring guide are posted on BlackBoard – Course Content - Microteaching. Students may be asked to 
do more than two micro-teaching.  
   
INSTRUCTIONAL UNIT (Unit) (4%) 
The instructional unit is thematic and is comprised of a Framework, an IPA, Lesson Plans, and 
Assessments. Students will create each of these components as assignments. The assignments will be 
graded as they are completed. They will not be regraded when the unit is submitted. Students will be 
evaluated on their units based on organization and inclusion of all the components. The completed unit is 
due on December 14 (finals week). The units may be submitted prior to the due date. 
 
POLICIES REGARDING ABSENCES AND MAKE-UP WORK 
Make a commitment to have perfect attendance. If you miss one class, it is equivalent to missing an entire 
week. I understand that things may come up which are beyond your control. If you absolutely cannot make 
it to class, please contact me via e-mail or phone prior to 6:00 p.m. on the day you will miss. Doing so will 
permit you to earn back the missed participation and preparation points by completing an additional 
assignment. The intent of this policy is to treat all students in an equitable manner. It is not a punishment 
for being absent. Participation and attendance is worth 15% of the final course grade. Students can’t 
participate if they aren’t in class. 
 
If there are extenuating circumstances that cause you to be absent for one or several classes, 
please see me, preferably in advance of the absence. 
 
WORK LOAD 
WLC/C I 487 is the only content-specific methods course that you will take before you graduate from Iowa 
State University, and there is a considerable amount of knowledge and skills about teaching standards-
based world languages that students need to acquire. Plan an adequate amount of time throughout the week 
to prepare for this course. To avoid becoming overwhelmed and discouraged, do not wait until Wednesday 
night or Thursday morning to complete the week’s work. Rather, devote a couple of hours each day, as you 
would for a course that meets three times per week. Working in two-hour time frames throughout the week 
will help you to be successful in this course. If you are having problems meeting deadlines or with any 
other aspect of the class, please discuss them with me.   
 
DISABILITY ACCOMMODATION - Iowa State University complies with the American with 
Disabilities Act and Section 504 of the Rehabilitation Act.  Any student who feels s/he may need an 
accommodation based on the impact of a disability should contact the instructor privately to discuss your 
specific needs. Please contact the Disability Resources Office at 515-294-7720 in room 1076, Student 
Services Building to coordinate reasonable accommodations for students with documented disabilities. No 
retroactive accommodations will be provided in this class.” 
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ACADEMIC MISCONDUCT 
Academic Misconduct in any form is in violation of Iowa State University Student Disciplinary 
Regulations and will not be tolerated. This includes, but is not limited to: copying or sharing answers on 
tests or assignments, plagiarism, and having someone else do your academic work. It includes using an 
online translator and asking a tutor or an advanced student to correct your composition (they may only 
point out your errors but not rewrite for you). Depending on the act, a student could receive an F grade on 
the test/assignment, F grade for the course, and could be suspended or expelled from the University. See 
the Conduct Code at www.dso.iastate.edu/ja for more details and a full explanation of the Academic 
Misconduct Policies. All suspected cases of academic dishonesty will be reported to the Dean of Students 
for investigation. 
 
STATEMENT ON DEAD WEEK  
The last full week of classes before final examinations is designated as Dead Week. The purpose is to 
establish a one-week period of substantial and predictable study time for undergraduate students. During 
the Dead Week period, regular lectures are expected to continue, including the introduction of new content, 
as deemed appropriate by the instructor. Due dates for mandatory graded submissions of any kind that fall 
within Dead Week must be listed on the syllabus provided at the start of the 
course.  http://catalog.iastate.edu/academiclife/gradingsystem/  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.dso.iastate.edu/ja
http://catalog.iastate.edu/academiclife/gradingsystem/
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WEEKLY FOCUS AND ASSIGNMENTS 
 

Weekly Focus To Do 
Week 1, August 24  
 
Who are we and why are we here? 
 
How have recent educational initiatives guided our  
thinking about teaching world languages? 
 

     •World Readiness Standards for Learning    
Languages  

Due on August 31 
 
•Read chapter 1 in Clementi & Terrill (pgs. 1-8) 
“21st Century World Languages Curriculum” and 
the section on LinguaFolio (pp. 17-18) 
 
•Read chapter 5_Clementi & Terrill, (pgs. 75-82)  
 
•Complete IWLA conference registration form and 
bring check for $10 made out to World Languages 
and Cultures 
 

Week 2, August 31  
 
How have recent educational initiatives guided our  
thinking about teaching world languages? 
 

     •World Readiness Standards for Learning    
Languages 

     •ACTFL Proficiency Guidelines 
     • ACTFL Performance Descriptors for  

Language Learner 
     •NCSSFL-ACTFL Global Can-Do 

Benchmarks 
     •Iowa World Language Competencies 

 
Where can I get ideas for themes for my unit? 
 
How can I choose authentic texts for my unit? 
 
What are essential questions? 
 

Due on September 7 
 
•Read chapter 2 in Clementi & Terrill (pp. 25-39) 
“Unit Design” 
 
•Read article posted on Blackboard “Going for 
90% Plus” (Crouse, 2012) 
 
•Choose a theme and topic for your unit (due 
September 14) 
 
•Choose a cultural YouTube video that relates to 
the theme for your unit (due September 14) 
 
•Choose two authentic texts that relate to the theme 
for your unit theme (due September 14) 
 
 
 
 

Week 3, September 7 
 
How do I design a thematic unit? 
 
What is the role of context in world language 
teaching? 
 
What is communicative language teaching? 
 
What is comprehensible input and how can I 
provide it to my students? 
 
 
 

Due on September 14 
 
• Read chapter 2_Brandl (pp. 39-74) “Short-Term 
and Daily Lesson Planning” 
 
•Be prepared to discuss “Checking chapter 
objectives” (p. 64). Jot down some notes to prepare 
for class discussion. 
 
•Cultural video from YouTube– prepare to view it 
in class  
 
•Two authentic texts for your unit – bring print 
copies to class 
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Weekly Focus To Do 

Week 4, September 14 
 
How do I design daily lesson plans? 
 
What guidelines about lesson planning do Clementi 
and Terrill suggest?  
 
 

Due on September 21 
 
•Read chapter 3_Brandl (pp. 75-96) “Getting 
Started: Introducing Vocabulary” 
 
•Be prepared to discuss “Checking chapter 
objectives” (p. 96). Jot down some notes to prepare 
for class discussion. 
 

Week 5, September 21 
 
How can I teach and test vocabulary in context? 
 
 

Due on September 28 
 
•List of vocabulary for your thematic unit 
 
•Write and be prepared to teach a vocabulary 
lesson (micro-teaching) 
 
•Write a vocabulary quiz on the vocabulary in your 
micro-teaching 
 

Week 6, September 28 
 
Demonstrate what I know and can do –vocabulary 
lesson microteaching. 
 
What is an IPA and how does it provide context for 
a thematic instrutional unit? 
 

Due October 5 
 
•Create the IPA overview for your unit  
 
•Read chapter 7_Brandl (pp. 223-258) “Developing 
Listening Skills” 
 
•Be prepared to discuss “Checking chapter 
objectives” (p. 258). Jot down some notes to 
prepare for class discussion. 
 

Week 7, October 5 
 
How can I help my students develop interpretive 
(listening, viewing) skills in the TL? 
 

Due October 19 
 
•Lesson plan for interpretive communication: 
Viewing 

Week 8, October 12 
 
Class does not convene. Attend the IWLA 
Conference on Friday, October 13 (required) and 
Saturday, October 14 (optional) 
 

Due October 19 
 
•IWLA Conference Report 
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Weekly Focus To Do 

Week 9, October 19  
 
How can I help my students develop interpretive 
(reading) skills in the TL? 
 

Due October 26 
 
•Lesson plan for interpretive communication: 
Reading (use first reading text)  
 
•Create the interpretive assessment for your IPA 
(use second reading text) 
 
•Read “Principle 1: “Use Tasks as an 
Organizational Principle” (pp. 7-12) in Brandl. 
 

Week 10, October 26 
 
How can I help my students develop interpersonal 
and presentational communication skills in the TL? 
 
 
 

Due November 2 
 
•Create three interpersonal activities for your unit 
 
•Write the directions and create a rubric for the 
interpersonal task of your IPA 
 
•Write the directions and create a rubric for the 
presentational task of your IPA  
 
•Complete Section One (Framework) and Section 
Two (IPA) of your unit.  
 
•Begin working on Section Three (Calendar and 
Resources) and Section Four (Lesson Plans) of unit 
  

Week 11, November 2 
 
How can I teach and assess grammar? 
 
 

Due November 9 
 
•Read chapter 4_Brandl (pp. 105-129) “Grammar 
and Language Learning”  
 
•Be prepared to discuss “Checking chapter 
objectives” (po. 128-129). Jot down some notes to 
prepare for class discussion. 
 
•Continue working on Section Three (Calendar and 
Resources) and Section Four (Lesson Plans) of unit 
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Weekly Focus To Do 
Week 12, November 9  
 
How can I teach and assess grammar? 
 
How can I provide effective feedback and error 
correction? 
 

Due November 16 
 
•Write and be prepared to teach a grammar lesson 
(micro-teaching) 
 
•Write a grammar quiz on the grammar in your 
micro-teaching 
 
•Continue working on Section Three (Calendar and 
Resources) and Section Four (Lesson Plans) of unit 
 

Week 13, November 16 
 
Demonstrate what I know and can do: micro-
teaching grammar lesson 
 
How can I assess my students on what they know 
and can do? 
 

Due November 30 
 
•Read chapter 10_Brandl (pp. 368-403) 
“Assessment and Language Learning”  
 
•Be prepared to discuss “Checking chapter 
objectives” (p. 403). Jot down some notes to 
prepare for class discussion. 
 
•Continue working on Section Three (Calendar and 
Resources) and Section Four (Lesson Plans) of unit 
 

Week 14, November 30 
 
How can I assess my students on what they know 
and can do? 
 

Due December 7 
 
•Create end-of-the-unit assessment 
 
•Continue working on Section Three (Calendar and 
Resources) and Section Four (Lesson Plans) 
 
•Complete Section Five (Assessments and Answer 
Keys) of unit 
 

Week 15, December 7 
 
To be determined based on students’ progress 
 

Due December 15 
 
•Completed thematic instructional unit 

December 14, Final Exam Week 
 
Present and share thematic instructional units 
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Iowa State University - InTASC Teacher Education Standards and Indicators 
InTASC Standard 1. Learner Development  
The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary 
individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and 
implements developmentally appropriate and challenging learning experiences. 
Performance Indicators: 
• The teacher regularly assesses individual and group performance in order to design and modify instruction to meet learners’ 
needs in each area of development (cognitive, linguistic, social, emotional, and physical) and scaffolds the next level of 
development.  
• The teacher creates developmentally appropriate instruction that takes into account individual learners’ strengths, interests, and 
needs and that enables each learner to advance and accelerate his/her learning.  
• The teacher collaborates with families, communities, colleagues, and other professionals to promote learner growth and 
development. 
 

InTASC Standard 2. Learner Differences 
The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive 
learning environments that enable each learner to meet high standards.  
Performance Indicators: 
• The teacher designs, adapts, and delivers instruction to address each student’s diverse learning strengths and needs and creates 
opportunities for students to demonstrate their learning in different ways.  
• The teacher makes appropriate and timely provisions (e.g., pacing for individual rates of growth, task demands, communication, 
assessment, and response modes) for individual students with particular learning differences or needs.  
• The teacher designs instruction to build on learners’ prior knowledge and experiences, allowing learners to accelerate as they 
demonstrate their understandings.  
• The teacher brings multiple perspectives to the discussion of content, including attention to learners’ personal, family, and 
community experiences and cultural norms, including Native Hawaiian history and culture.  
• The teacher incorporates tools of language development into planning and instruction, including strategies for making content 
accessible to English language learners and for evaluating and supporting their development of English proficiency.  
• The teacher accesses resources, supports, and specialized assistance and services to meet particular learning differences or needs.  
 

InTASC Standard 3. Learning Environments 
The teacher works with others to create environments that support individual and collaborative learning, and that 
encourage positive social interaction, active engagement in learning, and self-motivation.  
Performance Indicators: 
• The teacher collaborates with learners, families, and colleagues to build a safe, positive learning climate of openness, mutual 
respect, support, and inquiry.  
• The teacher develops learning experiences that engage learners in collaborative and self-directed learning and that extend learner 
interaction with ideas and people locally and globally.  
• The teacher collaborates with learners and colleagues to develop shared values and expectations for respectful interactions, 
rigorous academic discussions, and individual and group responsibility for quality work.  
• The teacher manages the learning environment to actively and equitably engage learners by organizing, allocating, and 
coordinating the resources of time, space, and learners’ attention.  
• The teacher uses a variety of methods to engage learners in evaluating the learning environment and collaborates with learners to 
make appropriate adjustments.  
• The teacher communicates verbally and nonverbally in ways that demonstrate respect for and responsiveness to the cultural 
backgrounds and differing perspectives learners bring to the learning environment.  
• The teacher promotes responsible learner use of interactive technologies to extend the possibilities for learning locally and 
globally.  
• The teacher intentionally builds learner capacity to collaborate in face-to-face and virtual environments through applying 
effective interpersonal communication skills.  
 

InTASC Standard 4. Content Knowledge 
The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches 
and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of 
the content.  
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Performance Indicators: 
• The teacher effectively uses multiple representations and explanations that capture key ideas in the discipline, guide learners 
through learning progressions, and promote each learner’s achievement of content standards.  
• The teacher engages students in learning experiences in the discipline(s) that encourage learners to understand, question, and 
analyze ideas from diverse perspectives so that they master the content.  
• The teacher engages learners in applying methods of inquiry and standards of evidence used in the discipline.  
• The teacher stimulates learner reflection on prior content knowledge, links new concepts to familiar concepts, and makes 
connections to learners’ experiences.  
• The teacher recognizes learner misconceptions in a discipline that interfere with learning, and creates experiences to build 
accurate conceptual understanding.  
• The teacher evaluates and modifies instructional resources and curriculum materials for their comprehensiveness, accuracy for 
representing particular concepts in the discipline, and appropriateness for his/her learners.  
• The teacher uses supplementary resources and technologies effectively to ensure accessibility and relevance for all learners.  
• The teacher creates opportunities for students to learn, practice, and master academic language in their content.  
• The teacher accesses school and/or district-based resources to evaluate the learner’s content knowledge in their primary 
language.  
 

InTASC Standard 5. Application of Content 
The teacher understands how to connect concepts and use differing perspectives to engage learners in critical 
thinking, creativity, and collaborative problem solving related to authentic local and global issues.  
Performance Indicators: 
• The teacher develops and implements projects that guide learners in analyzing the complexities of an issue or question using 
perspectives from varied disciplines and cross-disciplinary skills (e.g., a water quality study that draws upon biology and 
chemistry to look at factual information and social studies to examine policy implications).  
• The teacher engages learners in applying content knowledge to real world problems through the lens of interdisciplinary themes 
(e.g., financial literacy, environmental literacy).  
• The teacher facilitates learners’ use of current tools and resources to maximize content learning in varied contexts.  
• The teacher engages learners in questioning and challenging assumptions and approaches in order to foster innovation and 
problem solving in local and global contexts.  
• The teacher develops learners’ communication skills in disciplinary and interdisciplinary contexts by creating meaningful 
opportunities to employ a variety of forms of communication that address varied audiences and purposes.  
• The teacher engages learners in generating and evaluating new ideas and novel approaches, seeking inventive solutions to 
problems, and developing original work.  
• The teacher facilitates learners’ ability to develop diverse social and cultural perspectives that expand their understanding of 
local and global issues and create novel approaches to solving problems.  
• The teacher develops and implements supports for learner literacy development across content areas.  
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InTASC Standard 6. Assessment 
The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor 
learner progress, and to guide the teacher’s and learner’s decision making.  
Performance Indicators: 
•tTheThe teacher balances the use of formative and summative assessment as appropriate to support, verify, and document 
learning.  
• The teacher designs assessments that match learning objectives with assessment methods and minimizes sources of bias that can 
distort assessment results.  
• The teacher works independently and collaboratively to examine test and other performance data to understand each learner’s 
progress and to guide planning.  
• The teacher engages learners in understanding and identifying quality work and provides them with effective descriptive 
feedback to guide their progress toward that work.  
• The teacher engages learners in multiple ways of demonstrating knowledge and skill as part of the assessment process.  
• The teacher models and structures processes that guide learners in examining their own thinking and learning as well as the 
performance of others.  
• The teacher effectively uses multiple and appropriate types of assessment data to identify each student’s learning needs and to 
develop differentiated learning experiences.  
• The teacher prepares all learners for the demands of particular assessment formats and makes appropriate modifications in 
assessments or testing conditions especially for learners with disabilities and language learning needs.  
• The teacher continually seeks appropriate ways ty technology to support assessment practice both to engage learners more fully 
and to assess and address learner needs.  

Perrmance Indicators: 
• The teacher balances the use of formative and summative assessment as appropriate to support, verify, and document learning.  
• The teacher designs assessments that match learning objectives with assessment methods and minimizes sources of bias that can 
distort assessment results.  
• The teacher works independently and collaboratively to examine test and other performance data to understand each learner’s 
progress and to guide planning.  
• The teacher engages learners in understanding and identifying quality work and provides them with effective descriptive 
feedback to guide their progress toward that work.  
• The teacher engages learners in multiple ways of demonstrating knowledge and skill as part of the assessment process.  
• The teacher models and structures processes that guide learners in examining their own thinking and learning as well as the 
performance of others.  
• The teacher effectively uses multiple and appropriate types of assessment data to identify each student’s learning needs and to 
develop differentiated learning experiences.  
• The teacher prepares all learners for the demands of particular assessment formats and makes appropriate modifications in 
assessments or testing conditions especially for learners with disabilities and language learning needs.  
• The teacher continually seeks appropriate ways to employ technology to support assessment practice both to engage learners 
more fully and to assess and address learner needs.  

 
InTASC Standard 7. Planning for Instruction 
The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon 
knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and 
the community context.  
Performance Indicators: 
• The teacher individually and collaboratively selects and creates learning experiences that are appropriate for curriculum goals 
and content standards, and are relevant to learners.  
• The teacher plans how to achieve each student’s learning goals, choosing appropriate strategies and accommodations, resources, 
and materials to differentiate instruction for individuals and groups of learners. 
• The teacher develops appropriate sequencing of learning experiences and provides multiple ways to demonstrate knowledge and 
skill.  
• The teacher plans for instruction based on formative and summative assessment data, prior learner knowledge, and learner 
interest.  
• The teacher plans collaboratively with professionals who have specialized expertise (e.g., special educators, related service 
providers, language learning specialists, librarians, media specialists) to design and jointly deliver as appropriate effective learning 
experiences to meet unique learning needs.  
• The teacher evaluates plans in relation to short-and long-range goals and systematically adjusts plans to meet each student’s 
learning needs and enhance learning.  
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InTASC Standard 8. Instructional Strategies 
The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep 
understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.  
Performance Indicators: 
• The teacher uses appropriate strategies and resources to adapt instruction to the needs of individuals and groups of learners.  
• The teacher continuously monitors student learning, engages learners in assessing their progress, and adjusts instruction in 
response to student learning needs.  
• The teacher collaborates with learners to design and implement relevant learning experiences, identify their strengths, and access 
family and community resources to develop their areas of interest.  
• The teacher varies his/her role in the instructional process (e.g., instructor, facilitator, coach, audience) in relation to the content 
and purposes of instruction and the needs of learners.  
• The teacher provides multiple models and representations of concepts and skills with opportunities for learners to demonstrate 
their knowledge through a variety of products and performances.  
• The teacher engages all learners in developing higher order questioning skills and metacognitive processes.  
• The teacher engages learners in using a range of learning skills and technology tools to access, interpret, evaluate, and apply 
information.  
• The teacher uses a variety of instructional strategies to support and expand learners’ communication through speaking, listening, 
reading, writing, and other modes.  
• The teacher asks questions to stimulate discussion that serves different purposes (e.g., probing for learner understanding, helping 
learners articulate their ideas and thinking processes, stimulating curiosity, and helping learners to question).  

 
InTASC Standard 8A. Technology 
The teacher integrates current and emerging technology in instruction to encourage student creativity, problem 
solving, collaboration, and digital literacy.  Teachers practice and advocate safe, legal, and responsible use of 
information and technology. 
 
InTASC Standard 9. Professional Learning and Ethical Practice  
The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, 
particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the 
community), and adapts practice to meet the needs of each learner.  
Performance Indicators: 
• The teacher engages in ongoing learning opportunities to develop knowledge and skills in order to provide all learners with 
engaging curriculum and learning experiences based on local and state standards. 
• The teacher engages in meaningful and appropriate professional learning experiences aligned with his/her own needs and the 
needs of the learners, school, and system.  
• Independently and in collaboration with colleagues, the teacher uses a variety of data (e.g., systematic observation, information 
about learners, research) to evaluate the outcomes of teaching and learning and to adapt planning and practice.  
• The teacher actively seeks professional, community, and technological resources, within and outside the school, as supports for 
analysis, reflection, and problem-solving.  
• The teacher reflects on his/her personal biases and accesses resources to deepen his/her own understanding of cultural, ethnic, 
gender, and learning differences to build stronger relationships and create more relevant learning experiences.  
• The teacher advocates, models, and teaches safe, legal, and ethical use of information and technology including appropriate 
documentation of sources and respect for others in the use of social media.  
 

InTASC Standard 10. Leadership and Collaboration  
The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to 
collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner 
growth, and to advance the profession.  
Performance Indicators: 
• The teacher takes an active role on the instructional team, giving and receiving feedback on practice, examining learner work, 
analyzing data from multiple sources, and sharing responsibility for decision making and accountability for each student’s 
learning.  
• The teacher works with other school professionals to plan and jointly facilitate learning on how to meet diverse needs of 
learners.  
• The teacher engages collaboratively in the school-wide effort to build a shared vision and supportive culture, identify common 
goals, and monitor and evaluate progress toward those goals.  
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• The teacher works collaboratively with learners and their families to establish mutual expectations and ongoing communication 
to support learner development and achievement.  
• Working with school colleagues, the teacher builds ongoing connections with community resources to enhance student learning 
and well-being.  
• The teacher engages in professional learning, contributes to the knowledge and skill of others, and works collaboratively to 
advance professional practice.  
• The teacher uses technological tools and a variety of communication strategies to build local and global learning communities 
that engage learners, families, and colleagues.  
• The teacher uses and generates meaningful research on education issues and policies.  
• The teacher seeks appropriate opportunities to model effective practice for colleagues, to lead professional learning activities, 
and to serve in other leadership roles.  
• The teacher advocates to meet the needs of learners, to strengthen the learning environment, and to enact system change.  
• The teacher takes on leadership roles at the school, district, state, and/or national level and advocates for learners, the school, the 
community, and the profession. 

 


	STATEMENT ON DEAD WEEK
	The last full week of classes before final examinations is designated as Dead Week. The purpose is to establish a one-week period of substantial and predictable study time for undergraduate students. During the Dead Week period, regular lectures are e...

