
  
 
 
 

COURSE MAP/SYLLABUS 
 
 
COURSE TITLE & NUMBER: Curriculum & Instruction 426, Principles and Issues 
                                                                 of Secondary Education   
Credits:     3  
DATE:                 Fall, 2017     
INSTRUCTOR:    Dr. Cynthia Martinek 
MEETING TIMES:   Tuesdays/Thursdays, 12:40-2:00, Section 1  
OFFICE HOURS:    30 minutes before/after class.   
                                        Please make an appointment if you need to meet at another time.  
E-MAIL ADDRESS:      cynthiam@iastate.edu      
 
 
Course Description:   
Principles and Issues of Secondary Education focuses on a variety of issues that confront today’s 
teachers.  Through guest lectures, discussions, readings, student presentations and observations, 
we will work toward developing our understanding of the multiple perspectives in education.  We 
will examine the complex relationships among teachers, students, administrators, support 
personnel and parents. 
 
Required Course Materials:  
 
Thompson, Julia G. (2013), First-Year Teacher’s Survival Kit, (3rd Edition), Jossey-Bass.  
ISBN:978-11845028-4 
Additional handouts will be provided by the instructor. 
 
Course Design: This course provides an introduction to basic teaching methods and strategies in 
secondary education.  Students will be expected to reflect on their classroom experiences, 
specifically identifying effective practices, and how classroom practice reflects theory, methods, 
and strategies in the secondary classroom.  
 
Course Outcomes/Objectives: 
 
The following goals have been established for this class:  
 

a.  Students will examine issues that impact the roles and responsibilities of the 
secondary classroom teacher.  

 InTASC Standard #10 Leadership and Collaboration  ITS#7 
o Reading Assignments 
o What’s in the News 
o Teacher Interview 
o Professional Development Plan 

 
 

 



 
 

b. Classroom activities will provide opportunities for students to develop and practice 
skills in lesson planning, lesson presentation, and classroom  
management strategies.  

 InTASC Standard #4 Content Knowledge & #7 Planning for Instruction 
 ITS# 3, 8 

o Reading Assignments 
o Lesson Plans 
o Strategies Presentation  
o Classroom Management Plan 

c. Students will be introduced to teaching methods and strategies that can be added to 
their “toolbox of skills” as they begin their student teaching  
experience.  Students will be expected to demonstrate the use of some of these 
strategies during class activities.  

 InTASC Standard #7 Planning for Instruction  ITS# 2, 3, 4 
o Reading Assignment 
o Teacher Interview 
o Lesson Plans 
o Classroom Management Plan 
o What’s in the News 

d. Students will develop an understanding and appreciation for the diverse needs of  
students in the classroom.  

 InTASC Standard #1 Learner Development ITS# 4, 5, 8 
o Lesson Plan Presentation 
o Journal Articles 
o Classroom Management Plan 
o Strategy Presentation 
o What’s in the News 

e. Students will recognize the components of a welcoming, caring classroom and their 
role as an advocate for students.  Students will identify strategies that can assist them 
in building positive rapport with their own students.  

 InTASC Standard #3 Learning Environments, & #9 Professional Learning 
            and Ethical Practice       ITS#6, 8 

o Reading Assignments 
o Teacher Interview 
o Classroom Management Plan 
o Lesson Plans 

f. Students will prepare and critique recruitment/hiring documents and initiate career  
placement files that will be applicable to their future job searches.  

 InTASC Standard #10 Leadership and Collaboration  ITS#7 
o Autobiography/Philosophy 
o Application Letters/Resume 

 
 
 
 
 



 
 
 

g. Students will have the opportunity, through writing assignments, to reflect upon their  
practice throughout the session.  

 InTASC Standard #3 Learning Environments, & #9 Professional Learning 
            and Ethical Practice ITS#6, 8 

o Reading Assignments 
o Teacher Interview 
o Lesson Plan Presentation 
o Classroom Management Plan 
o Strategy Presentation 
o Professional Development Plan 
o What’s in the News 

h. Students will develop an understanding of the four domains and related components 
of professional practice, including planning and preparation, 

       developing the classroom environment, instruction, and professional responsibilities,  
                   including communications with parents.  

 InTASC Standard #5 Application of Content  ITS# 3, 4 
o Reading Assignments 
o Classroom Management Plan 
o Lesson Plans 
o Strategy Presentation 
o Professional Development Plan 
o What’s in the News  

 
ISU Educator Preparation Program Conceptual Framework: 
 
The ISU educator preparation program is founded on the land grant commitment of 
access and opportunity when serving the people of Iowa, the nation, and the world. Like 
the University, the ISU educator preparation program is fundamentally grounded in the 
science and technology of living and learning. The themes of leadership, equity, critical 
thinking, and innovation are intentionally woven throughout the fabric of this program in 
order to help today’s learners achieve to their full potential. Additional information about 
the framework can be found at: http://www.education.iastate.edu/educator-preparation-
resources/conceptual-framework/ 

Component Core Learning Outcomes 

Communication Communicate with clear purpose, workable organization and effective style in 
written, oral, visual and electric (WOVE) formats without distracting errors in usage or 
convention 

Self-Assessment/Self-Reflection Consistently and realistically analyze and evaluate one’s own 
knowledge, abilities and actions in comparison to professional standards and create action plans 
to enhance personal and professional efficacy. 

 

http://www.education.iastate.edu/educator-preparation-resources/conceptual-framework/
http://www.education.iastate.edu/educator-preparation-resources/conceptual-framework/


 

Critical thinking Generate, acquire and evaluate information based on scientific evidence, 
creative processes, and logical and ethical reasoning to make decisions and solve problems in 
one’s personal, professional and community endeavors. 

Social Justice Articulate and demonstrate a clear concept of a just society in which individuals 
and groups equitably share in societal benefits within a global society. 

Iowa State University Teaching Standards 
 
The Learner and Learning 
Standard #1: Learner Development. The teacher understands how learners grow and 
develop, recognizing that patterns of learning and development vary individually within 
and across the cognitive, linguistic, social, emotional, and physical areas, and designs and 
implements developmentally appropriate and challenging learning experiences. 
 
Standard #2: Learning Differences. The teacher uses understanding of individual 
differences and diverse cultures and communities to ensure inclusive learning 
environments that enable each learner to meet high standards. 
 
Standard #3: Learning Environments. The teacher works with others to create 
environments that support individual and collaborative learning, and that encourage 
positive social interaction, active engagement in learning, and self-motivation. 
 
Content 
Standard #4: Content Knowledge. The teacher understands the central concepts, tools of 
inquiry, and structures of the discipline(s) he or she teaches and creates learning 
experiences that make the discipline accessible and meaningful for learners to assure 
mastery of the content. 
 
Standard #5: Application of Content. The teacher understands how to connect concepts 
and use differing perspectives to engage learners in critical thinking, creativity, and 
collaborative problem solving related to authentic local and global issues. 
 
Instructional Practices 
Standard #6: Assessment. The teacher understands and uses multiple methods of 
assessment to engage learners in their own growth, to monitor learner progress, and to 
guide the teacher’s and learner’s decision making. 
 
Standard #7: Planning for Instruction. The teacher plans instruction that supports every 
student in meeting rigorous learning goals by drawing upon knowledge of content areas, 
curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and 
the community context. 
 
 
 



 
 
Standard #8: Instructional Strategies. The teacher understands and uses a variety of 
instructional strategies to encourage learners to develop deep understanding of content 
areas and their connections, and to build skills to apply knowledge in meaningful ways. 
 
Standard #8A: Technology. The teacher integrates current and emerging technology in 
instruction to encourage student creativity, problem solving, collaboration, and digital 
literacy.  Teachers practice and advocate safe, legal, and responsible use of information 
and technology. 
 
Professional Responsibility 
Standard #9: Professional Learning and Ethical Practice. The teacher engages in 
ongoing professional learning and uses evidence to continually evaluate his/her practice, 
particularly the effects of his/her choices and actions on others (learners, families, other 
professionals, and the community), and adapts practice to meet the needs of each learner. 
 
Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership 
roles and opportunities to take responsibility for student learning, to collaborate with 
learners, families, colleagues, other school professionals, and community members to 
ensure learner growth, and to advance the profession. 
 
InTASC Standards 
 

Iowa State University - InTASC Teacher Education Standards and 
Indicators 

InTASC Standard 1. Learner Development  
The teacher understands how learners grow and develop, recognizing that patterns of learning and 
development vary individually within and across the cognitive, linguistic, social, emotional, and physical 
areas, and designs and implements developmentally appropriate and challenging learning experiences. 
Performance Indicators: 
• The teacher regularly assesses individual and group performance in order to design and modify instruction to 
meet learners’ needs in each area of development (cognitive, linguistic, social, emotional, and physical) and 
scaffolds the next level of development.  
• The teacher creates developmentally appropriate instruction that takes into account individual learners’ strengths, 
interests, and needs and that enables each learner to advance and accelerate his/her learning.  
• The teacher collaborates with families, communities, colleagues, and other professionals to promote learner 
growth and development. 
 

InTASC Standard 2. Learner Differences 
The teacher uses understanding of individual differences and diverse cultures and communities to 
ensure inclusive learning environments that enable each learner to meet high standards.  
Performance Indicators: 
• The teacher designs, adapts, and delivers instruction to address each student’s diverse learning strengths and 
needs and creates opportunities for students to demonstrate their learning in different ways.  
• The teacher makes appropriate and timely provisions (e.g., pacing for individual rates of growth, task demands, 
communication, assessment, and response modes) for individual students with particular learning differences or 
needs.  
• The teacher designs instruction to build on learners’ prior knowledge and experiences, allowing learners to 
accelerate as they demonstrate their understandings.  



• The teacher brings multiple perspectives to the discussion of content, including attention to learners’ personal, 
family, and community experiences and cultural norms, including Native Hawaiian history and culture.  
• The teacher incorporates tools of language development into planning and instruction, including strategies for 
making content accessible to English language learners and for evaluating and supporting their development of 
English proficiency.  
• The teacher accesses resources, supports, and specialized assistance and services to meet particular learning 
differences or needs.  
 

InTASC Standard 3. Learning Environments 
The teacher works with others to create environments that support individual and collaborative 
learning, and that encourage positive social interaction, active engagement in learning, and self-
motivation.  
Performance Indicators: 
• The teacher collaborates with learners, families, and colleagues to build a safe, positive learning climate of 
openness, mutual respect, support, and inquiry.  
• The teacher develops learning experiences that engage learners in collaborative and self-directed learning and 
that extend learner interaction with ideas and people locally and globally.  
• The teacher collaborates with learners and colleagues to develop shared values and expectations for respectful 
interactions, rigorous academic discussions, and individual and group responsibility for quality work.  
• The teacher manages the learning environment to actively and equitably engage learners by organizing, 
allocating, and coordinating the resources of time, space, and learners’ attention.  
• The teacher uses a variety of methods to engage learners in evaluating the learning environment and collaborates 
with learners to make appropriate adjustments.  
• The teacher communicates verbally and nonverbally in ways that demonstrate respect for and responsiveness to 
the cultural backgrounds and differing perspectives learners bring to the learning environment.  
• The teacher promotes responsible learner use of interactive technologies to extend the possibilities for learning 
locally and globally.  
• The teacher intentionally builds learner capacity to collaborate in face-to-face and virtual environments through 
applying effective interpersonal communication skills.  
 

InTASC Standard 4. Content Knowledge 
The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or 
she teaches and creates learning experiences that make the discipline accessible and meaningful for 
learners to assure mastery of the content.  
Performance Indicators: 
• The teacher effectively uses multiple representations and explanations that capture key ideas in the discipline, 
guide learners through learning progressions, and promote each learner’s achievement of content standards.  
• The teacher engages students in learning experiences in the discipline(s) that encourage learners to understand, 
question, and analyze ideas from diverse perspectives so that they master the content.  
• The teacher engages learners in applying methods of inquiry and standards of evidence used in the discipline.  
• The teacher stimulates learner reflection on prior content knowledge, links new concepts to familiar concepts, and 
makes connections to learners’ experiences.  
• The teacher recognizes learner misconceptions in a discipline that interfere with learning, and creates experiences 
to build accurate conceptual understanding.  
• The teacher evaluates and modifies instructional resources and curriculum materials for their comprehensiveness, 
accuracy for representing particular concepts in the discipline, and appropriateness for his/her learners.  
• The teacher uses supplementary resources and technologies effectively to ensure accessibility and relevance for 
all learners.  
• The teacher creates opportunities for students to learn, practice, and master academic language in their content.  
• The teacher accesses school and/or district-based resources to evaluate the learner’s content knowledge in their 
primary language.  
 

InTASC Standard 5. Application of Content 
The teacher understands how to connect concepts and use differing perspectives to engage learners in 
critical thinking, creativity, and collaborative problem solving related to authentic local and global 
issues.  
Performance Indicators: 



• The teacher develops and implements projects that guide learners in analyzing the complexities of an issue or 
question using perspectives from varied disciplines and cross-disciplinary skills (e.g., a water quality study that 
draws upon biology and chemistry to look at factual information and social studies to examine policy implications).  
• The teacher engages learners in applying content knowledge to real world problems through the lens of 
interdisciplinary themes (e.g., financial literacy, environmental literacy).  
• The teacher facilitates learners’ use of current tools and resources to maximize content learning in varied 
contexts.  
• The teacher engages learners in questioning and challenging assumptions and approaches in order to foster 
innovation and problem solving in local and global contexts.  
• The teacher develops learners’ communication skills in disciplinary and interdisciplinary contexts by creating 
meaningful opportunities to employ a variety of forms of communication that address varied audiences and 
purposes.  
• The teacher engages learners in generating and evaluating new ideas and novel approaches, seeking inventive 
solutions to problems, and developing original work.  
• The teacher facilitates learners’ ability to develop diverse social and cultural perspectives that expand their 
understanding of local and global issues and create novel approaches to solving problems.  
• The teacher develops and implements supports for learner literacy development across content areas.  

 
InTASC Standard 6. Assessment 
The teacher understands and uses multiple methods of assessment to engage learners in their own 
growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.  
Performance Indicators: 
• The teacher balances the use of formative and summative assessment as appropriate to support, verify, and 
document learning.  
• The teacher designs assessments that match learning objectives with assessment methods and minimizes sources 
of bias that can distort assessment results.  
• The teacher works independently and collaboratively to examine test and other performance data to understand 
each learner’s progress and to guide planning.  
• The teacher engages learners in understanding and identifying quality work and provides them with effective 
descriptive feedback to guide their progress toward that work.  
• The teacher engages learners in multiple ways of demonstrating knowledge and skill as part of the assessment 
process.  
• The teacher models and structures processes that guide learners in examining their own thinking and learning as 
well as the performance of others.  
• The teacher effectively uses multiple and appropriate types of assessment data to identify each student’s learning 
needs and to develop differentiated learning experiences.  
• The teacher prepares all learners for the demands of particular assessment formats and makes appropriate 
modifications in assessments or testing conditions especially for learners with disabilities and language learning 
needs.  
• The teacher continually seeks appropriate ways to employ technology to support assessment practice both to 
engage learners more fully and to assess and address learner needs.  

 
InTASC Standard 7. Planning for Instruction 
The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing 
upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as 
knowledge of learners and the community context.  
Performance Indicators: 
• The teacher individually and collaboratively selects and creates learning experiences that are appropriate for 
curriculum goals and content standards, and are relevant to learners.  
• The teacher plans how to achieve each student’s learning goals, choosing appropriate strategies and 
accommodations, resources, and materials to differentiate instruction for individuals and groups of learners. 
• The teacher develops appropriate sequencing of learning experiences and provides multiple ways to demonstrate 
knowledge and skill.  
• The teacher plans for instruction based on formative and summative assessment data, prior learner knowledge, 
and learner interest.  
• The teacher plans collaboratively with professionals who have specialized expertise (e.g., special educators, 
related service providers, language learning specialists, librarians, media specialists) to design and jointly deliver as 
appropriate effective learning experiences to meet unique learning needs.  



• The teacher evaluates plans in relation to short-and long-range goals and systematically adjusts plans to meet 
each student’s learning needs and enhance learning.  
 

InTASC Standard 8. Instructional Strategies 
The teacher understands and uses a variety of instructional strategies to encourage learners to develop 
deep understanding of content areas and their connections, and to build skills to apply knowledge in 
meaningful ways.  
Performance Indicators: 
• The teacher uses appropriate strategies and resources to adapt instruction to the needs of individuals and groups 
of learners.  
• The teacher continuously monitors student learning, engages learners in assessing their progress, and adjusts 
instruction in response to student learning needs.  
• The teacher collaborates with learners to design and implement relevant learning experiences, identify their 
strengths, and access family and community resources to develop their areas of interest.  
• The teacher varies his/her role in the instructional process (e.g., instructor, facilitator, coach, audience) in relation 
to the content and purposes of instruction and the needs of learners.  
• The teacher provides multiple models and representations of concepts and skills with opportunities for learners to 
demonstrate their knowledge through a variety of products and performances.  
• The teacher engages all learners in developing higher order questioning skills and metacognitive processes.  
• The teacher engages learners in using a range of learning skills and technology tools to access, interpret, evaluate, 
and apply information.  
• The teacher uses a variety of instructional strategies to support and expand learners’ communication through 
speaking, listening, reading, writing, and other modes.  
• The teacher asks questions to stimulate discussion that serves different purposes (e.g., probing for learner 
understanding, helping learners articulate their ideas and thinking processes, stimulating curiosity, and helping 
learners to question).  

 
InTASC Standard 8A. Technology 
The teacher integrates current and emerging technology in instruction to encourage student creativity, 
problem solving, collaboration, and digital literacy.  Teachers practice and advocate safe, legal, and 
responsible use of information and technology. 
 
InTASC Standard 9. Professional Learning and Ethical Practice  
The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her 
practice, particularly the effects of his/her choices and actions on others (learners, families, other 
professionals, and the community), and adapts practice to meet the needs of each learner.  
Performance Indicators: 
• The teacher engages in ongoing learning opportunities to develop knowledge and skills in order to provide all 
learners with engaging curriculum and learning experiences based on local and state standards. 
• The teacher engages in meaningful and appropriate professional learning experiences aligned with his/her own 
needs and the needs of the learners, school, and system.  
• Independently and in collaboration with colleagues, the teacher uses a variety of data (e.g., systematic 
observation, information about learners, research) to evaluate the outcomes of teaching and learning and to adapt 
planning and practice.  
• The teacher actively seeks professional, community, and technological resources, within and outside the school, 
as supports for analysis, reflection, and problem-solving.  
• The teacher reflects on his/her personal biases and accesses resources to deepen his/her own understanding of 
cultural, ethnic, gender, and learning differences to build stronger relationships and create more relevant learning 
experiences.  
• The teacher advocates, models, and teaches safe, legal, and ethical use of information and technology including 
appropriate documentation of sources and respect for others in the use of social media.  
 

InTASC Standard 10. Leadership and Collaboration  
The teacher seeks appropriate leadership roles and opportunities to take responsibility for student 
learning, to collaborate with learners, families, colleagues, other school professionals, and community 
members to ensure learner growth, and to advance the profession.  



Performance Indicators: 
• The teacher takes an active role on the instructional team, giving and receiving feedback on practice, examining 
learner work, analyzing data from multiple sources, and sharing responsibility for decision making and 
accountability for each student’s learning.  
• The teacher works with other school professionals to plan and jointly facilitate learning on how to meet diverse 
needs of learners.  
• The teacher engages collaboratively in the school-wide effort to build a shared vision and supportive culture, 
identify common goals, and monitor and evaluate progress toward those goals.  
• The teacher works collaboratively with learners and their families to establish mutual expectations and ongoing 
communication to support learner development and achievement.  
• Working with school colleagues, the teacher builds ongoing connections with community resources to enhance 
student learning and well-being.  
• The teacher engages in professional learning, contributes to the knowledge and skill of others, and works 
collaboratively to advance professional practice.  
• The teacher uses technological tools and a variety of communication strategies to build local and global learning 
communities that engage learners, families, and colleagues.  
• The teacher uses and generates meaningful research on education issues and policies.  
• The teacher seeks appropriate opportunities to model effective practice for colleagues, to lead professional 
learning activities, and to serve in other leadership roles.  
• The teacher advocates to meet the needs of learners, to strengthen the learning environment, and to enact system 
change.  
• The teacher takes on leadership roles at the school, district, state, and/or national level and advocates for learners, 
the school, the community, and the profession. 

 
 
The Department of Curriculum & Instruction demonstrates to the Iowa Department of Education 
that each candidate recommended for initial teacher licensure understands the above stated 
standards.   For initial licensure, candidates need to demonstrate an understanding of the 
standards listed above with two artifacts for each standard (for a total of 24 artifacts). Principles 
and Issues of Secondary Education introduces or reinforces concepts and issues related to these 
standards. You will demonstrate your understanding of Standard 3 Learning Environments by 
submitting your classroom management plan as an artifact.  You will meet Standard 8, 
Instructional Strategies, by teaching your planned lesson that includes use of a graphic organizer 
and cooperative learning. Both lessons must include a formative assessment that would be used 
after the lesson. Your understanding of this standard will be graded by the attached rubric.  
Students must pass this assignment with a grade of B- (80%) or higher to fully satisfy this artifact.  
 
The following webpage has more information in the e-portfolio requirement:  
http://www/teacher.hs.iastate.edu/eportfolio.php  
 
Assignments/Course Assessments 
 
 Reading Assignments and Summary Reflections: You will need to read the 

chapter/article assigned before class and submit a 10 point summary and highlights of the 
reading.  

 
 Autobiography/Philosophy of Teaching: You will develop an educational 

autobiography with your philosophy of teaching as an assignment.  Your presentation 
mode may include a written narrative or application of technology. 
 

 Journal Articles:  You will find 3 journal articles on student diversity and present a 
paragraph summary and paragraph reflection on the content of each of the articles. 

 
 

http://www/teacher.hs.iastate.edu/eportfolio.php


 
 
 

 Teacher Interview:  One interview will be required for this class to identify classroom 
knowledge, skills, and behavior to be effective in the classroom.  During class, the list of 
questions will be generated for this activity.  The written assignment shall summarize the 
interview and the reactions/reflections to the interview.  

 
 Classroom Management Plan: You will be expected to create a classroom management 

document for your future classroom.  Your plan should include your classroom rules and 
policies and explain why you made those decisions.  More information will be given in 
class. 
 

 Letters of Application/Resume:  You will write a letter of application and resume for a 
secondary position. 

 
 Lesson Plan Presentation:  You will plan and present a lesson to the class supporting 

cooperative learning and graphic organizers to your classmates and evaluate other 
classmates’ presentations. 
 

 What’s in the News/Issues in Education: Each class period, we will open with “What’s 
in the News?”   As a professional, it is expected that you stay abreast of what current 
trends and discoveries in your content field as well as education general.   You will be 
able to submit 5 news items  with a one paragraph summary and reflection for discussion 
during the semester. 

 
 Strategies Project: You will work collaboratively with other students to teach an 

instructional strategy or classroom proecedure to the class. This will include an overview 
of the strategy/procedure, as well as an example of how the strategy/procedure can be 
applied to the grade/subject level of the presenting students. Instruction and a rubric will 
be provided. 
 

 Professional Development Plan:   
You will complete a professional development plan which includes two goals and a plan 
for achieving them.  At the end of the semester, students will complete an analysis on 
goal progress.  More direction will be provided. 

 
 Participation/Preparation:  Candidates are expected to be prepared for class, having 

read assigned readings and completed related written tasks.  In addition, students may be 
asked to reflect on class activities or bring specified information to class. Points for each 
assignment will be designated. Because the purpose of these assignments is to facilitate 
class instruction, the maximum points that can be earned for late assignments is 50%. 
Candidates are expected to attend class and participate in discussions and group 
activities.  
Off task behaviors, such as instant messaging, checking e-mail in class, answering cell 
phones, text messaging in class, visiting social media sites will result in a loss of at least 
2 points per transgression. 

 
  
 
 



 
 
Components of Course Evaluation:  

Reflection Summaries   11 @ 10            110 
Autobiography/Philosophy of Teaching   20 
3 Journal Article Summary/Reflection   15    

 Teacher Interview    20  
 Classroom Management Plan   20 
 Letters of Application, Resume   20      
 Lesson Plan w/ Graphic Organizer, Reflection,  40 

and Evaluation 
Lesson Plan w/ Cooperative Learning, 
Reflection, and Evaluation        40 
What in the News/Issues in Eduction  20  

 Strategy/Procedure Project    20 
Professional Dev. Plan    20 

 Class Attendance and Participation  35 
   
 Total                280 
      
 
Grading Scale: 

A   =94-100% 
A- =90- 93% 
B+ =87- 89% 

 B   =83- 86% 
 B-  =80-82% 
 C+ =77-79% 
 C   =73-76% 

B- =70-72% 
 
Please note the following policies on assignments: 

• All Assignments must be complete in to receive credit for the course.  
• Assignments are due at the beginning of class or when instructor collects. This means 

that it is printed or delivered electronically prior to the beginning of class, if specified.   
• Deductions for late assignments are 10% for each day the assignment is late, up to 50%.   
• The last day to submit any late assignments is the last class period (prior to finals week) 
• Assignments are expected to be of high quality and free of mechanical errors (grammar, 

punctuation, spelling). Deductions will be made for frequent mechanical errors, or the 
student could be asked to re-submit the paper and late deductions will apply 

• Assignments must be submitted in correct manner as specified or are considered late.  If 
submitted in another manner, such as e-mail, they will be considered late.  

• Assignments must be completed according to the technology requirements as stated by 
the instructor.  If these requirements are not met and the instructor cannot open the 
assignment, it is considered late. 
 
 
 
 
 



 
 

Attendance Policy:   
The attendance policy for this course is based on my commitment to helping students develop the 
work habits and skills that are essential for achieving academic success and modeling as a future 
educator.   
 
Attendance is expected for each class session.  All students are expected to arrive on time for 
each class and to remain for the entire class unless prior arrangements have been made with the 
instructor.  If a student is excused from class due to a University-sponsored activity, that student 
is expected to arrange with the instructor for all class work and assignments to be made up before 
the event. If a student must miss a class due to an emergency over which he or she has no control, 
the student must contact the instructor to determine what preparation is needed before returning to 
the next class.  
 
Attendance is essential for students to demonstrate: 

• Knowledge of Curriculum Content: 
o Shows initiative in updating or extending personal subject matter knowledge for 

specific areas of assignment (Standard 4) 
• Effective Communication Skills: (Standard 3) 

o Models effective verbal and non-verbal communication strategies 
o Uses precise language, correct vocabulary and acceptable forms of oral and 

written expression 
o Communicates with colleagues effectively and accurately 
o Reflects value of collaborative interaction between peers and instructors 

 
 

• Professional Growth/Reflective Teaching (Standard 9) 
o Sets and works toward goals for improvement of skills and professional 

performance 
o Applies research, knowledge, and skills from professional development 

opportunities and current literature to improve practice 
• Professional Responsibilities (Standard 10) 

o Adheres to school policies, professional obligations and responsibilities 
 
Your attendance will impact your performance and/or achievement in the course. Please 
note the following attendance policies: 

• After the second absence, the student’s grade will be lowered by 10% for each 
absence. 

• The purpose of preparation assignments is to use the assignment in class. 
Therefore, if you are not in class or do not submit the assignment at the 
beginning of the class or when instructor collects, the maximum amount of 
points you may receive is 50% of the total, unless instructor approved. 

• Students are responsible for missed materials and information. 
• Students must be present during the final examination period. Failure to attend 

will result in a zero (0) for the final. 
 

 
 
 



 
 
Teacher Education Shared Course Expectations: 
This course incorporates shared behavioral expectations with other courses in the 
undergraduate teacher education program.  Following these expectations is the 
responsibility of the student. Students are encouraged to raise any questions they may 
have regarding these expectations with the instructor. 
 
BE THERE/STAY THERE – ATTEND CLASS  
 
BE PREPARED – COMPLETE ASSIGNMENTS ON TIME 
 
BE ENGAGED – PARTICIPATE IN CLASS 
 
BE RESPECTFUL – TREAT OTHERS AS YOU WISH TO BE TREATED 
 
BE ETHICAL/PROFESSIONAL – PREPARE TO BE AN EDUCATOR 
 
University Policies: 
 
Course Accommodations for Students: 
Iowa State University is committed to assuring that all educational activities are free from 
discrimination and harassment based on disability status. All students requesting accommodations 
are required to meet with staff in Student Disability Resources (SDR) to establish eligibility.  A 
Student Academic Accommodation Request (SAAR) form will be provided to eligible students. 
The provision of reasonable accommodations in this course will be arranged after timely delivery 
of the SAAR form to the instructor.  Students are encouraged to deliver completed SAAR forms 
as early in the semester as possible.  SDR, a unit in the Dean of Students Office, is located 
 
 
in room 1076, Student Services Building or online at www.dso.iastate.edu/dr/.  Contact SDR by 
e-mail at disabilityresources@iastate.edu or by phone at 515-294-7220 for additional 
information.  
 
Academic Misconduct: 
Academic Misconduct in any form is in violation of Iowa State University Student Disciplinary 
Regulations and will not be tolerated.  
“Academic dishonesty occurs when a student uses or attempts to use unauthorized information in 
the taking of an exam; or submits as his or her own work, themes, reports, drawings, laboratory 
notes, or other products prepared by another person; or knowingly assists another student in 
such acts or plagiarism. Such behavior is abhorrent to the university, and students found 
responsible for academic dishonesty face expulsion, suspension, conduct probation, or 
reprimand.” (Iowa State University Bulletin, 2013-2014) Students are advised to pay particular 
attention to the information on plagiarism provided in the Bulletin 
(www.catalog.iastate.edu/academiclife)  
 
 
 
 

http://www.dso.iastate.edu/dr/
mailto:disabilityresources@iastate.edu
http://www.catalog.iastate.edu/academiclife


 
Students' work must be original for this course. Academic dishonesty includes things like using 
information from books, journals, or the Internet without giving proper credit (citation and 
reference); unauthorized use of information in taking an examination; or handing in a project as 
your own that was based on another person's project whether from current or previous semesters 
and even if the original project is substantially changed. Academic dishonesty also includes 
assisting another student in academic dishonesty (e.g., giving someone your project to use as a 
template). Please do your own work and be sure to give proper attribution when you use ideas and 
materials from other sources.  
 
Dr. Martinek will follow the policies on academic dishonesty and misconduct as adopted by the 
university. According to University policy, if an instructor believes a student has behaved 
dishonestly in his/her course, the first thing he/she is to do is “confront the student with the 
charge…and arrange a meeting…to discuss the charge and hear the student’s explanation” (Iowa 
State University Bulletin, 2011-2012, www.catalog.iastate.edu/academiclife). If the student denies 
the charge, the instructor “may not assign the student a grade until the question of responsibility 
is resolved… The instructor shall consult with his/her department chair and report the incident in 
writing to the Dean of Students.” The Dean of Students will refer the case to the Office of 
Judicial Affairs to be investigated. TRANSLATION: DO NOT PLAGIARIZE! This typically 
includes failing the student in the course and reporting the infraction to the Dean of Students, 
which may result in expulsion from the University.  
 
See additional information about Academic Misconduct 
at http://www.dso.iastate.edu/ja/academic/misconduct.html for more details and a full explanation 
of the Academic Misconduct policies. 
 
Discrimination and Harassment 
Iowa State University prohibits discrimination, which can include disparate treatment directed 
toward an individual or group of individuals based on race, ethnicity, sex, pregnancy, color, 
religion, national origin, physical or mental disability, age (40 and over), marital status, sexual 
orientation, gender identity, genetic information, status as a U.S Veteran (disabled, Vietnam, or 
other), or other protected class, that adversely affects their employment or education. For religion 
or disability, the law allows employees and students to request reasonable accommodations to 
continue their work or studies. 
 
Iowa State University also prohibits harassment, which can be a form of discrimination if it is 
unwelcome and is sufficiently severe or pervasive and objectively offensive so as to substantially 
interfere with a person's work or education. Harassment may include, but is not limited to, threats,  
physical contact or violence, pranks, jokes, bullying, epithets, derogatory comments, vandalism, 
or verbal, graphic, or written conduct directed at an individual or individuals because of their 
race, ethnicity, sex, pregnancy, color, religion, national origin, physical or mental disability, age, 
marital status, sexual orientation, gender identity, genetic information, or U.S. veteran status. 
Even if actions are not directed at specific persons, a hostile environment may be created when 
the conduct is sufficiently severe or pervasive and objectively offensive so as to substantially 
interfere with or limit the ability of an individual to work, study, or otherwise to participate in 
activities of the university. 
 
 
 
 
 

http://www.catalog.iastate.edu/academiclife
http://www.dso.iastate.edu/ja/academic/misconduct.html


 
 
It is the university's goal to prevent the occurrence of discriminatory and harassing activity and to 
promptly stop such conduct. See additional information about Discrimination and Harassment at  
http://www.policy.iastate.edu/policy/discrimination#Statement for more details and a full 
explanation of the Discrimination and Harassment policies. 
 
Religious Accommodation Information 
Iowa State University welcomes diversity of religious beliefs and practices, recognizing the 
contributions differing experiences and viewpoints can bring to the community. There may be 
times when an academic or work requirement conflicts with religious observances and practices. 
If that happens, students and employees may request reasonable accommodation for religious 
practices. In all cases, you must put your request in writing. The instructor or supervisor will 
review the situation in an effort to provide a reasonable accommodation when possible to do so 
without fundamentally altering a course or creating an undue burden for the instructor, 
supervisor, or department. 
For students, you should first discuss the conflict and your requested accommodation with your 
professor at the earliest possible time. You or your instructor may also seek assistance from 
the Dean of Students Office or the Office of Equal Opportunity. 
 
For students and employees, it is advisable to confront any potential conflicts as early as possible 
rather than waiting until the deadline or event is upon you, leaving everyone little time to plan 
and consider alternatives in a comprehensive way. For students, this can be accomplished as soon 
as you receive the course syllabus. If an accommodation is given, students and employees may be 
required to complete coursework or work assignments in advance of an absence, which further 
demonstrates the need to address the conflict early. 
 
If any student feels discriminated against because of religion, the individual(s) may contact the 
Office of Equal Opportunity and/or file a complaint under the Discrimination and Harassment 
policy. 
 Inquiries can be directed to the Office of Equal Opportunity 
3410 Beardshear Hall 
515 294-7612 
eooffice@mail.iastate.edu 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.policy.iastate.edu/policy/discrimination#Statement
http://www.dso.iastate.edu/sa/
http://www.eoc.iastate.edu/
http://policy.iastate.edu/policy/discrimination/
http://policy.iastate.edu/policy/discrimination/
mailto:eooffice@mail.iastate.edu


 
 

Tentative Schedule of Classes 
The following is a TENATIVE course schedule.  The instructor reserves the right to change 
the schedule as needed. 

 
Tentative Course Schedule Fall, 2017 

Date Topic  Assignments 
Due 

8/22 Introduction, Course Syllabus, Class Guidelines  
8/24 Reflective Teaching, Professional Learning Communities 

Assign Autobiography/Philosophy of Teaching 
Reflection Summary pp. 1-33  

8/29 Reflective Teaching, Professional Development Plan Class Activity, Reflection Summary pp. 35-
71 

8/31 Understanding Student Developmental Characteristics Autobiography due, Read pp. 331-363 
9/5 Teaching Diverse Learners 3 Journal Articles on Teaching Diverse 

Learners 
9/7 Teaching Diverse Learners Class Activity 
9/12 Characteristics of Good Teaching Teacher Interview Due, Reflection 

Summary pp. 221-257 
9/14 Establishing the Classroom Environment Class Activity, Reflection Summary pp. 201-

219 
9/19 Communication in the Classroom Reflection Summary pp. 73-104 
9/21 Maintaining the Classroom Environment Reflection Summary pp. 427-481 
9/26 Teaching and the Law Classroom Management Plan Due, 

Reflection Summary pp. 483-504 
9/28 Planning What to Teach and Standards Class Activity 
10/3 Backward Design Standards Assignment Due, Reflection 

Summary pp. 279-301 
10/5 Writing Goals and Measurable Objectives, “I Can” Statements Class Activity 
10/10 Assessments for Learning, Formative and Summative Objectives Assignment Due, Reflection 

Summary pp. 365-399 
10/12 Writing Quality Assessments Class Activity 
10/17 Informal Assessments and Questioning Class Activity 
10/19 Lesson plan preparation Assessment Assignment Due 
10/24 Instructional Strategies Reflection Summary pp. 303-328 
10/26 Instructional Strategies Reflection Summary pp. 331-363 
10/31 Applying for a Job, Lesson Presentation Work Time Lesson Presentation Draft Due 
11/2 Lesson Presentations Lesson Evaluation 
11/7 Lesson Presentations Lesson Evaluation 
11/9 Lesson Presentations Lesson Evaluation 
11/14 Lesson Presentations Lesson Evaluation 
11/16 Lesson Presentations Lesson Evaluation, Teaching Reflection 
11/21 Thanksgiving Break  
11/23  Thanksgiving Break  
11/28 Ethics and Teaching   Guest Speakers 

 
Application Letters/Resume Due 

11/30 Strategy Project work time  
12/5 Strategy Project presentations Strategy Evaluation 
12/7 Strategy presentations Strategy Evaluation 
12/11-
15 

Final Assessment and Reflection Professional Development Plan Due  

 
 



 
 
 
 
Classroom Management Plan Guidelines  
(20 points)  
ARTIFACT  
Background:  
The school year begins in three weeks and you will be teaching a 9th grade class. 
Your class will be heterogeneous, with a mixture of ethnic groups, multiple learning 
styles and levels, and socio-economic diversity.  
Formulate a plan that will create a positive classroom climate and a safe learning 
environment.  
From the information given in class and from your readings, please create a plan for 
your classroom that will include the following:  

a. description of the school district, school, classroom you in which you are 
doing your would be teaching.  Include a description of the students in your 
classroom with numbers, gender, diversity statistics, academic information, 
etc. 

b. your personal classroom management philosophy (your beliefs about 
students, behaviors, classroom management)  

c. your plan to set up your classroom  
d. your plan for routines/procedures and policies/guidelines you will 

implement (at least five routines/procedures you will have in your 
classroom)  

e. practical applications including preventive strategies, consequences and 
methods to use with a chronic problem student (types of interventions)  

 
Your plan presentation should be 3-5 pages in length.  You may include graphics to 
support your plan.  Include a reference page if you are using outside sources.   
  
  
  
  
  
  
  
  



 
 

Classroom Management Rubric 
 

 5 4 3 0 
Demographic 
information including 
description of 
community, school, 
classroom, and 
students 
 
 
 
Points 

Displays accurate 
and specific 
knowledge of 
multiple 
demographics of 
the community, 
district, and school. 
Displays accurate 
and specific 
knowledge of the 
classroom and 
students. 

Displays some 
knowledge of the 
community, district, 
and school.  Displays 
general knowledge 
of the 
characteristics, skills, 
and prior learning of 
students 

Displays minimal, 
irrelevant, or biased 
knowledge of the 
characteristics, skills, 
and prior learning of 
students. 

Provides no information on the 
demographics of community, 
district, school, classroom and 
students. 

Beliefs about students, 
behavior, classroom 
management  
  
  
 
Points 

Clearly organized, 
ideas are superior, 
insightful, original, 
specific details, few 
if any mechanics 
errors 

Organized, some 
insightful ideas, a 
few specific details, 
some mechanics 
errors Ideas are 
loosely organized, 
details are limited in 
scope, obvious 
mechanics errors  
 

Ideas are loosely 
organized, details are 
limited in scope, 
obvious mechanics 
errors  

Ideas are scattered with no 
focus, details are not included, 
obvious mechanics errors 

Classroom 
Management Plan 

Clearly identifies 
situations and 
student needs.  
Effectively 
recognizes 
classroom 
strategies. 

Analyzes situations 
and student needs.  
Recognizes 
appropriate 
classroom strategies. 

Analyzes situations 
and student needs 
with some 
misconceptions.  
Classroom strategies 
are vague or missing 
detail. 

Unable to recognizes situations 
and student needs.  Unclear on 
how strategies are 
implemented to meet student 
needs. 

Expectations, routines, 
policies, and 
procedures  
  
  
Points 

Expectation, rules 
and procedures are 
clearly stated with 
specific focus and 
details  

Expectations, rules 
and procedures are 
clearly stated with 
focus and some 
detail 

Expectations, rules 
and procedures are 
addressed but focus 
and detail are 
missing 

Expectations, rules and 
procedures are partially 
addressed with little focus and 
no detail 

 
Total Points:   
Comments: 
 
Name:   
 

 
 



Lesson Plan Format 
 

Component                                                   Descriptor___________________________ 
 
Subject:      Name of the content area 
 
Topic:      Broad topic being addressed 
 
National/State/District Standard:   Title and numerical information  
 
National/State/District Benchmark:  Title and numerical information  
 
Strategy:     Strategy being used by the teacher 
 
Objective:     Statement that includes:   

• SWBAT = Students will be able to 
• Observable behavior 
• Conditions  
• Concept 
• Degree of achievement 

 
I Can Statement(s):    Statements of learning from a student perspective 
 
Academic Language:    Academic vocabulary unique to content area 
 
Materials:     List of items not normally found in a classroom 
 
Accommodations:  Methods used by teacher to serve the needs of 

students with unique learning capabilities 
 
Anticipatory Set:  Specific actions by teacher to focus students’ 

attention, review previous learning, and/or create 
interest in new learning 

 
Procedures:   Specific actions by teacher to proceed through 

lesson.    This section may include additional sub 
components such as: 
• Modeling: Teacher models skill 
• Formative Assessment: Specific actions by 

teacher to determine student understanding 
of objective 

• Guided Practice: Students practice skill with 
assistance of teacher or peers 

• Formative Assessment: Specific actions by 
teacher to determine student understanding 
of objective 

• Independent Practice: Students practice skill 
independently 
 

Closure: Specific actions by teacher and/or students to 
review or summarize objective 

Evaluation: Formal documentation of student achievement of 
objectives



 
 
Student:  __________________________________        Grade/Subject:  ________________________     Date:  _________________ 

Lesson Plan Rubric 
Lesson Components 0 

NA 
1 

Below Basic:  Indicator 
not Met 

2 
Basic:  Indicator 

Partially Met 

3 
Proficient:  Indicator Met 

4 
Advanced:  Exceeds 

Expectations 

Score 

       
Content Area  The content is not identified 

or is not predominant in the 
lesson.  No links to other 
content areas are provided. 

The predominant content 
area of the lesson has been 
identified.  Links to other 
content areas are vague or 
confusing. 

The predominant content area has 
been identified.  Links to other 
content areas are described in 
broad, general terms. 

The predominant content area has 
been identified with well articulated 
and detailed connections to other 
content areas 

 

National/State/District 
Standards 

 Specific national, state, and 
district standards are not 
accurately presented or 
absent, and there is no 
evidence as to the 
connections to the objectives 
of the lesson. 

National, state, and districts 
standards are mentioned in 
general terms.  There is 
little evidence as to the 
relationship or connection 
to the objectives of the 
lesson. 

Specific national, state, and 
district standards are clearly 
addressed in the lesson. 

Specific national, state, and district 
standards are clearly identified and 
their relationship to the objectives 
has been written as a narrative. 

 

Objectives  Objectives are missing, 
unclear, or unrelated to 
standards.  Objectives are 
inappropriate for the 
intended grade level, and are 
not likely to be 
accomplished by most 
students in the allotted time. 

Objectives do not provide a 
clear sense of what students 
will know and be able to 
do.  There is a weak 
relationship between 
objectives and learning 
standards.  Some objectives 
are not appropriate for the 
grade level.  Some 
objectives may not be 
accomplished in the allotted 
time. 

Objectives provide a sense of 
what students will know and be 
able to do as a result of the 
lesson.  There is some 
relationship between objectives 
and learning standards.  Most of 
the objectives are appropriate for 
the grade level.  Objectives are 
likely to be accomplished in the 
allotted time. 

Objectives provide a clear sense of 
what students will know and be 
able to do.  There is a strong 
relationship between the objectives 
and learning standards.  All the 
objectives are appropriate for the 
intended grade level.  Objectives 
are likely to be accomplished by 
almost all students in the allotted 
time. 

 

Academic Language  Candidate provides no 
information. 

There is a mismatch or 
loose connection between 
academic language and the 
learning task 

Demonstrates accurate academic 
language that focuses on subject 
specific words connected to the 
learning task 

Provides appropriate academic 
language, subject specific words 
and connects vocabulary and 
language to the learning task. 

 



Lesson Components 0 
NA 

1 
Below Basic:  Indicator 

not Met 

2 
Basic:  Indicator 

Partially Met 

3 
Proficient:  Indicator Met 

4 
Advanced:  Exceeds 

Expectations 

Score 

Materials/Resources & 
Technology 

 No supporting materials, 
resources and technology are 
identified, appear unrelated 
or are inappropriate for the 
learning environment and 
outcomes. There is no 
description of how resources 
will be used or distributed. 

Supporting materials, 
resources, and technology 
have been identified, but 
their relevance is unclear.  
The lesson plan provides 
little description as to how 
resources will be used or 
distributed.  The resources 
do not appear to be critical 
to the lesson nor enhance 
learning. 

Supporting materials, resources 
and technology have been 
identified. The lesson provides a 
description as to how these will 
be used to enhance learning, and 
when applicable, how they will 
be distributed.  The resources are 
likely to enhance learning.  

Supporting materials, resources, 
and technology have been 
identified.  The lesson clearly 
articulated how these will be used 
to enhance learning, and when 
applicable, how they will be 
distributed.  The resources are 
likely to enhance learning 
significantly. 

 

Accommodations  The lesson is not inclusive of 
all the students, and no 
differentiated activities have 
been suggested.  It is not 
evident that thought has 
been made how to address 
student diversity. 

The lesson provides some 
evidence of consideration to 
diverse student learning 
needs.  The lesson describes 
the ways in which diversity 
can be addressed, but 
learning strategies do not 
support the needs of the 
students. 

The lesson provides activities and 
strategies to be inclusive of 
students.  Some of the 
differentiated activities are 
interesting, but they have not 
been integrated throughout the 
entire lesson.   

Lesson clearly articulates how 
activities and strategies support 
diverse student needs.  
Differentiated activities that are 
interesting and challenging are 
integrated throughout the lesson.  
The lesson clearly provides an 
explanation of how activities and 
strategies support the characteristics 
of student learning needs. 

 

Procedures  The lesson provides no 
description of the 
progression of the lesson, 
including how it will begin, 
end, and/or how students 
will transition between 
major components.  Most of 
the activities in the lesson 
are not likely to help 
students achieve the 
objectives of the lesson.  
Alternative strategies are not 
included, if needed. 

The lesson provides 
activities, but it not clear 
how the lesson will begin, 
end, and/or how transitions 
between major components 
are made..  The lesson 
includes some reference to 
modeling, formative 
assessments, guided 
practice, and independent 
practice.  A few alternative 
strategies are presented. 

The lesson provides activities to 
support how the lesson will 
begin, and end, and how 
transitions between major 
components are made.  The 
activities described in the lesson 
provide and explanation as to 
how students will achieve the 
objectives of the lesson. Actions 
to support modeling, formative 
assessment, guided practice, and 
independent practice are 
included.  The lesson provides 
alternative strategies. 

The lesson clearly articulates how 
the lesson will begin, and end, and 
how major transitions between 
major components are made.  The 
activities describe in the lesson 
provide a clear support of the 
objectives of the lesson.  The lesson 
provides a clear explanation of 
actions to support modeling, 
formative assessment, guided 
practice, and independent practice.  
Alternative strategies support 
objectives and are clearly 
identified. 

 



Lesson Components 0 
NA 

1 
Below Basic:  Indicator 

not Met 

2 
Basic:  Indicator 

Partially Met 

3 
Proficient:  Indicator Met 

4 
Advanced:  Exceeds 

Expectations 

Score 

Closure  Lesson provides no activities 
for closure. 

There is little reference to 
how lesson will close. 

Lesson provides some activities 
for lesson closure. 

Lesson provides a clear indication 
as to how lesson will close through 
a specific action by the teacher 
and/or students. 

 

Evaluation/Assessment  Assessment strategies are 
unrelated to objectives 
and/or standards of the 
lesson. 

Assessment strategies are 
only provided for the 
conclusion of the lesson.   
There is little evidence of 
connecting assessment to 
student learning. .  
Assessment reflects only 
summative strategies.  
Lesson does not provide 
support to inform 
instruction on an ongoing 
basis.  

Assessment strategies are 
provided for measuring student 
learning throughout the lesson.  
There is evidence on the 
connections between assessments 
and student learning.  The lesson 
provides examples of formative 
and summative assessments.  The 
lesson provides support and 
relationship between assessments 
and instruction on an ongoing 
basis. 

Assessment strategies are clearly 
articulated to measure student 
learning throughout the lesson.  
Clear evidence exists as to how 
assessments support student 
learning.  The lesson provides clear 
articulation between formative and 
summative assessments.  The 
lesson provides evidence in 
informing instruction on an ongoing 
basis. 

 

 
   Comments:                                                                                                                                                                                                 Total Score: ______ 
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