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RES EV680: Critical Issues in Interpretive Research 

Wednesdays 5:30-8:20pm 
Lagomarcino 2622 

Spring 2017 
Instructor Information   
Dian D. Squire, Ph.D. (Pronouns: he/him/his) 
Visiting Assistant Professor, Student Affairs 
Lagomarcino Hall 2626 
Email: dsquire@iastate.edu 
Office hours by appointment, no meetings on Mondays or Thursdays 
 

Course Goals and Organization 
The goal of this course is to develop knowledge and skills related to engage with and in anti-oppressive 
qualitative research.  The course is designed as a discussion-based seminar, in which doctoral students 
interested in understanding and conducting qualitative research will survey multiple theoretical and 
methodological approaches to engaged in and with anti-oppressive qualitative research.  
 
As a result of participating in this course, students should be able to: 

• Explain how theoretical perspectives and methodological traditions operate in anti-oppressive 
approaches to qualitative research 

• Recognize and articulate a diversity of anti-oppressive research approaches 
• Critique dominant social research methodologies 
• Apply anti-oppressive research approaches within their own research 
• Synthesize complex ideas across course materials in order to teach and learn in communities 

 
The course will be organized around the following contested question: 

• Within and across methodological influences, how are the following concepts of qualitative 
inquire theorized and operationalized in oppressive and anti-oppressive ways? 

o Problematizing and question asking (epistemology) 
o Research positionality and role and relationship to problem/project and participant 
o Data, data collection, analysis, evidence (methodology) 
o Criteria for goodness and trustworthiness, ethics 
o Representation and writing 
o Praxis, practice, and action 

 
General Course Expectations 

Learning is a shared and communal process of dialogue.  Within this learning community and its spaces 
(i.e. classroom, learning portal, email, etc.), I expect us all to respect the diversity of knowledge assets – 
experiential, intellectual, and cultural – present and represented.  Accordingly, students are expected to: 

• Critically read all assigned readings prior to each class, and come to class with questions. 
• Be in attendance and fully present during class. 
• Be fully engaged in the progression and development of the class. 
• Actively engage in small and large group discussions in class and online in a thoughtful, 

informed, and professional manner. 
 

Additionally: 
• If you bring a cell phone or pager to class, please be sure it is either off or set to a silent mode.  

Should you need to respond to a call during class, please leave the room in an undisruptive 
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manner.  Texting and/or instant messaging are not allowed during class as a matter of respect to 
the learning community. 

• Laptops and tablets are permissible for purposes of both taking and reviewing notes as well as to 
search for online resources that may contribute to the class dialogue.  Instant messaging, e-
mailing, etc., during class communicates disrespect to the rest of the class community, and are not 
permitted. 

• Email will be used as the primary mode of correspondence for this course.  It is imperative that 
you activate your ISU account and check it daily.  Please also check your ISU spam mail and 
mail foundry to ensure course related messages are not misdirected.  Additionally, Blackboard 
may be used as a source to update the class about course material and to distribute notices about 
class. 

• Liberal arts education places a strong emphasis on developing writing skills and the ability to 
communicate effectively.  Moreover, an inherent goal of this class is to prepare students to be 
scholars or scholar-practitioners.  All papers should be submitted in APA 6th edition format.  Key 
provisions are that papers should be 12 point Times New Roman font, double‐spaced, with one-
inch margins.  Paper lengths do not include cover page or references.  Should papers have 
significant errors in APA formatting, they will not be accepted as complete.  The quality of 
writing is also of high importance.  You are strongly encouraged to submit drafts of papers to 
peers for initial feedback.  If you have significant concerns regarding your writing ability please 
consult the university Writing Center (http://www.wmc.dso.iastate.edu) for assistance. 

 
Classroom Discussions: 
Classroom discussion, reflection, and sharing will be an integral aspect of this course. Therefore, your 
thoughtful contributions to and engagement in classroom discussions will be reflected in your final grade. 
Full participation requires students come to class with all readings and assignments completed. This will 
afford students the opportunity to integrate their experiences and viewpoints with the selected course 
topics. The topics covered in this course will likely stimulate various perspectives. Therefore, students 
should be prepared to effectively organize and clearly articulate their viewpoints. Students are expected 
and encouraged to critically analyze all perspectives presented in this class. Debate and disagreement are 
welcomed and encouraged; however, respect for fellow colleagues’ perspectives and experiences is 
expected. Because discussion and active engagement is a large part of this course, students should do all 
that is necessary to attend every course meeting. Students missing more than one course meeting will 
not successfully complete the engagement port of this course and will see their overall grade 
reduced by at least one letter grade. Students missing more than two course meetings will receive a 
failing grade for the course.  
 
Academic Integrity: 
All students are expected to act with civility and personal integrity; respect other students' dignity, rights, 
and property; and help create and maintain an environment in which all can succeed through the fruits of 
their own efforts. Academic integrity includes a commitment to not engage in or tolerate acts of 
falsification, misrepresentation, or deception. Such acts of dishonesty violate the fundamental ethical 
principles of the university community and compromise the worth of work completed by others. Students 
charged with a breach of academic integrity will receive due process and, if the charge is found valid, 
academic sanctions may range, depending on the severity of the offense, from F for the assignment to F 
for the course. 
 
Students with Disabilities: 
Iowa State University complies with the Americans with Disabilities Act and Sect 504 of the 
Rehabilitation Act.  If you have a disability and anticipate needing accommodations in this course, please 
contact (instructor name) to set up a meeting within the first two weeks of the semester or as soon as you 
become aware of your need.  Before meeting with (instructor name), you will need to obtain a SAAR 
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form with recommendations for accommodations from the Disability Resources Office, located in Room 
1076 on the main floor of the Student Services Building. Their telephone number is 515-294-7220 or 
email disabilityresources@iastate.edu. Retroactive requests for accommodations will not be honored. 
 
Harassment and Discrimination: 
Iowa State University strives to maintain our campus as a place of work and study for faculty, staff, and 
students that is free of all forms of prohibited discrimination and harassment based upon race, ethnicity, 
sex (including sexual assault), pregnancy, color, religion, national origin, physical or mental disability, 
age, marital status, sexual orientation, gender identity, genetic information, or status as a U.S. veteran. 
Any student who has concerns about such behavior should contact his/her instructor, Student Assistance 
at 515-294-1020 or email dso-sas@iastate.edu, or the Office of Equal Opportunity and Compliance at 
515-294-7612. 
 
Religious Accommodation: 
If an academic or work requirement conflicts with your religious practices and/or observances, you may 
request reasonable accommodations. Your request must be in writing, and your instructor or supervisor 
will review the request.  You or your instructor may also seek assistance from the Dean of Students 
Office or the Office of Equal Opportunity and Compliance. 
 
Student Athletes: 
If you are a student-athlete, you should inform me of any class days to be missed due to DU sponsored 
varsity athletic events in which you are participating.  Please provide me with an absence policy form by 
the end of the first week of class.  You will need to make up any missed lectures, assignments, and/or 
exams. 
 
Use of Technology in the Classroom: 
Access to the Internet can be a valuable aid to the classroom learning environment. You may 
be encouraged to use a laptop, smart phone, or other device to explore concepts related to course 
discussions and in-class activity.  Keep in mind, however, that these technologies can be distracting – not 
only for you, but to others in the class.  Please avoid the temptation of Facebook, texting, or other off-
topic diversions. 
 

Assignments, Evaluation, and Grading 
 
Required Readings: 
Brown, L., & Strega, S. (Eds.) (2005). Resistance as research: critical, indigenous, & anti-oppressive  
 approaches. Toronto: Canadian Scholars. 
Jones, S. R., Torres, V., & Arminio, J. (2014). Negotiating the complexities of qualitative research in  
 higher education: Fundamental elements and issues (2nd Ed.). New York, NY: Routledge.  
Pasque, P. A., Carducci, R., Kuntz, A. M., & Gildersleeve, R. E. (2012). Qualitative inquiry for equity in  
 education: Methodological innovations, implications, and interventions. Hoboken, NJ: Wiley.  
 
Assignments Layout: 
 
Engaged Scholarly Discussion- 30 points (10 x 3) 
Written Synopsis- 15 points (5 x 3) 
Research Proposal- 30 points 
Book Review- 20 points 
Book Review Presentation- 5 points 
Total- 100 points 
 

mailto:disabilityresources@iastate.edu
http://web.archive.org/web/20150910084409/http:/new.dso.iastate.edu/sa/
mailto:dso-sas%40iastate.edu
http://web.archive.org/web/20150910084409/http:/www.hrs.iastate.edu/hrs/node/99
http://new.dso.iastate.edu/
http://new.dso.iastate.edu/
http://www.hrs.iastate.edu/hrs/node/269
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Assignment 1: Engaged Scholarly Discussion (ESD)- 10 points each x 3 (30) 
During each class, a learning pod of students will facilitate discussion and provide a one page handout 
related to that day’s assigned readings.  Discussions should provide an opportunity to dive more deeply 
into one aspect of the readings and/or provide an opportunity to apply content.  Students should prepare: 

1. Achievable learning outcomes for their session 
2. Questions for consideration for discussion 
3. Engaging discussion-based activity 

 
Groups will create a new forum in Discussions on Blackboard. In that new forum, post the learning 
outcomes and questions for discussion, as well as any pre-discussion reading/viewing items to the class 
by Monday at 10am of the presentation week.  The presenting group should note if other students are to 
engage in a pre-class discussion on Blackboard or simply come to class prepared to discuss.  If providing 
any additional readings, please remember that these readings are in addition to the assigned readings and 
length should be taken into account.  If using videos, please keep them to under/around 10 minutes in 
length. That is, do not assign an entirely new academic article, book, or extensive essay. All group 
members should submit their handout on blackboard. 
 
Students who are not presenting are required to read or view whatever is provided by the presenting 
group.  Students should formulate thoughtful answers to the questions posed by responding to the 
questions on Blackboard and responding to your peers (if required).  All students should be prepared to 
engage in the conversation during that week’s class. 
Length: 45 minutes maximum 
 
Assignment 2: Written Synopsis- 5 points each x 3 (15) 
On the weeks that you are presenting an ESD, you will be required to submit a written synopsis of the 
readings for the week providing evidence of your understanding of the readings and addressing the main 
question guiding this course and its subsections. That is, within and across methodological influences, 
how are the following concepts of qualitative inquire theorized and operationalized in oppressive and 
anti-oppressive ways? 

• Problematizing and question asking (epistemology) 
• Research positionality and role and relationship to problem/project and participant 
• Data, data collection, analysis, evidence (methodology) 
• Criteria for goodness and trustworthiness, ethics 
• Representation and writing 
• Praxis, practice, and action 

 Length: 1500 words, does not include any cover page/references 
 
Assignment 3: Research Proposal- 30 points 
Throughout the semester, students will prepare a research proposal.  Each week’s readings should build 
on your own understandings of research and applied to a research topic of interest.  The research proposal 
should include a: 

• Statement of the problem/research interest 
• Research questions 
• Positionality statement 
• Literature based mapping 
• Methodological choices 
• Method choices 
• Praxis/Action opportunities 
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I am also open to you drafting one-of-two sections of a future research project including your dissertation.  
The sections I am open to you completing are the methodology/methods and theoretical framework.  If 
this is the option you would like to pursue, let’s talk about this separately. You should be close to the 
proposal stage if you choose this option. 
Length: 3000 word for research proposal/variable for section option 
 
Each person will swap with another person and provide feedback on proposals.  I will also provide 
feedback on draft proposals before final papers are turned in.  Draft Proposal 1 is due on February 22 and 
feedback to your peers is due back the next week before class.  Draft Proposal 2 is due on March 22 and 
will be returned before the end of Spring Break. Final papers will be due on May 3 (Finals Week). 
 
Assignment 4: Book review- 25 points 
As we will not be able to read and review all approaches, this is an opportunity for you to extend your 
learning by focusing on a particular methodological and/or theoretical book in an effort to make more 
sense of engaging with qualitative research.   
 
Choose one book from the approved list, or provide another for consideration, that focuses on a 
methodology/theory you would like to learn more about.  Identify a journal that you would like to submit 
a book review to.  Ensure that the journal accepts book reviews, has not previously reviewed this book, is 
open to submissions of this book (e.g., based on publication date or other characteristic). This journal will 
set the guidelines for your review. 
 

• Brief summary of the book’s sections including purpose and main arguments 
• What the book does well 
• What the book could do better 
• Contribution/significance of the book 
• What is missing from the book and what is your critique based in your understanding of anti-

oppressive research? 
• What contribution does the author(s) make toward understanding and engaging anti-oppressive 

research? 
 
In one-two additional double-spaced pages provide: 

• What contribution does the author(s) make toward employing anti-oppressive research 
approaches to your own research? 

• Include additional suggested readings 
 
Length: Based on the journal you select, plus 1-2 pages 
Presentation length: 10 min max 
Due: Feb 15, presentations that week and the next four 
 
Reading opportunities: 
Black Feminist Thought by P. Collins 
Constructing Grounded Theory by K. Charmaz 
Critical Theory and Disability by T. Mladenov 
Feminism and Methodology by S. G. Harding 
Feminist Theory by b. hooks 
Performance Ethnography by N. K. Denzin 
Queer Phenomenology by S. Ahmed 
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Living a Feminist Life by S. Ahmed 
The Normal Life by D. Spade 
Transformative Research and Evaluation D. Mertens 
The Ethnographic “I” by C. Ellis 
Critical Discourse Analysis or Language and Power by N. Fairclough 
Troubling Education by K. Kumashiro 
Critical Ethnography by D. S. Madison 
Participatory Action Research by A. McIntyre 
The Phenomenology of Everyday Life by Pollio, Henley, & Thompson 
Methodology of the Oppressed by C. Sandoval 
Decolonizing Methodologies by Tuhiwai Smith 
Decolonizing Educational Research: From Ownership to Answerability by L. Patel 
The Color of Privilege by A. Hurtado 
Conversational Borderlands by B. Rymes 
Covering by K. Yoshino 
Critical Race Counterstories along the Chicana/o Educational Pipeline by T. Yosso 
The Dream-Keepers by G. Ladson-Billings 
Fracturing Opportunity by R. E. Gildersleeve 
Me Family and Other Saints by K. Narayan 
Shades of White By P. Perry 
The Sociological Imagination  by C. W. Mills 
Under the Sign of Hope by L. R. Bloom 
Up Against Whiteness by S. J Lee 
Voicing Chicana Feminisms by A. Hurtado 
 
Assignment Expectations 
Assignments are due at the time specified in the course syllabus and should be submitted according to the 
directions provided.  Assignments are expected to be turned in on time so please plan appropriately to 
avoid unnecessary penalties.  Any assignment submitted after the due date will be reduced by a half letter 
grade.  An additional full letter grade reduction will be applied for each 24 hour period after the original 
time due.  Extensions will not be granted.  Note that the instructor will not hunt down missing 
assignments and it is your responsibility to ensure that they are turned in by the stated deadlines. 

 
Note that if an assignment fails to follow the instructions provided, a grade of zero will be assigned.  This 
includes adherence to page lengths and formatting as well as addressing the core content specified for 
each assignment.  Students are encouraged to consult with the instructor regarding any questions 
associated with assignments.  Additionally, most assignments will be submitted electronically through the 
Canvas system with clear instructions on how to do so.  

 
For all assignments focused on writing, students will be provided feedback regarding content, structure, 
and grammar/ APA style.  It is the student’s responsibility to ensure that the feedback provided for an 
assignment is integrated into the next assignment.  If problems repeatedly appear across assignments, the 
percentage of point deduction will be increased. 

 
NOTE: Students should not exceed the suggested length of assignments as dictated by the full assignment 
descriptions.  Additionally, the suggested length does not include the title page or reference pages. 

 
All coursework and assignments must be completed by the end of the term as grades of incomplete are 
generally not assigned. 
 

 



7  

Course Schedule 
 

Date Topic ESD Team Assignment Due 
1/11 Syllabus   
1/18 Toward What End Tyanez, Brandon, Alicia  
1/25 Foundations of Anti-Oppressive 

Research 
Wesley, Alexander, Julie  

2/1 Foundations of Anti-Oppressive 
Research 

Nadia, Anupma, Isaiah  

2/8 Anti-Oppressive Design Brandon, Alicia, Guliz  
2/15 Methodology Alexander, Julie Book Reviews Due 

BR 1 Presentations 
 Guliz, Isaiah 

2/22 Critical Anupma, Isaiah BR 2 Presentations 
Julie, Alicia 

3/1 Indigenous Alicia, Guliz BR 3 Presentations 
Anupma, Alexander 

3/8 Feminist Julie, Tyanez BR 4 Presentations 
Brandon, Nadia 

3/15 Spring Break 
3/22 Reflexivity Isaiah, Wesley BR 5 Presentations 

Wesley, Tyanez 
Proposal Draft Due 

3/29 No Class- ACPA 
4/5 Intersectionality Guliz, Nadia  

4/12 Queer Tyanez, Brandon  
4/19 Posts Wesley, Alexander  
4/26 Collection and Analysis Nadia, Anupma  
5/3 Finals Week Proposal Due 

 
Detailed Readings 

 
1/11 Syllabus 

• Jones, Torres, and Arminio, Chapter 1 
 

1/18 Toward What End 
• Brown & Strega, Introduction 
• Cannela & Lincoln (2012). Deploying qualitative methods for critical social 

purposes. (Blackboard) 
• Pasque, Carducci, Kuntz, & Gildersleeve, pp. 1-15 

 
1/25 Foundations of Anti-Oppressive Research 

• Carspecken (2012). Basic concepts of critical methodological theory: Action, 
structure, and system with a communicative pragmatics framework. (Blackboard) 

• Easton-Brooks (2012). The conceptual context of knowledge (Blackboard) 
• Patel (2016). Decolonizing educational research: From ownership to 

answerability (pp. 11-28). (Blackboard) 
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2/1 Foundations of Anti-Oppressive Research 
• Denzin (2015). What is critical qualitative inquiry? (Blackboard) 
• Jones, Torres, & Arminio, Chapter 3 
• Pasque, Carducci, Kuntz, & Gildersleeve, pp. 17-46 
• Lather, P. (2006). Paradigm proliferation as a good thing to think with: teaching 

research in education as a wild profusion. (Blackboard) 
 

2/8 Anti-Oppressive Design 
• Agee (2009). Developing qualitative research questions: A reflective process. 

(Blackboard) 
• Brown & Strega, Chapter 10 
• Jones, Torres, & Arminio, Chapter 4 

 
2/15 Methodology 

• Brown & Strega, Chapter 8 
• Pasque, Carducci, Kuntz, & Gildersleeve, pp. 47-74, 75-91 

 
2/22 Critical 

• Brown & Strega, Chapter 2 
• Fairclough (2013). Critical discourse analysis and critical policy studies. 

(Blackboard) 
• Giroux (2003). Critical theory and educational practice. (Blackboard; Intro only) 
• Ladson-Billings & Tate (2017). Toward a critical race theory of education. 

(Blackboard). 
 

3/1 Indigenous 
• Brown & Strega, Chapter 1 and 4 
• Jones, Torres, & Arminio, Chapter 2 

 
3/8 Feminist 

• Bernal (1998). Using a Chicana feminist epistemology in education research. 
(Blackboard) 

• Lather (1992). Critical frames in educational research: Feminist and post-
structural perspectives. (Blackboard) 

• Wilkinson (1998). Focus groups in feminist research: Power, interaction, and the 
co-construction of meaning. (Blackboard) 
 

3/15 Spring Break 
3/22 Reflexivity 

• Gildersleeve (2010). Dangerously important moment(s) in reflexive research 
practices with immigrant youth. (Blackboard) 

• Jones, Torres, & Arminio, Chapter 5 
• Pillow (2003). Confession, catharsis, or cure? Rethinking the uses of reflexivity 

as methodological power in qualitative research. (Blackboard) 
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3/29 No Class- ACPA 
4/5 Intersectionality 

• Brown & Strega, Chapter 3 
• McCall (2005). The complexity of intersectionality. (Blackboard) 
• Peterson (2012). Imagining the possibilities: Qualitative inquiry at the 

intersections of race, gender, disability, and class. (Blackboard)  
• Hulko, W. (2009). Time and context-contingent nature of intersectionality 

and interlocking oppressions. (Blackboard) 
 

4/12 Queer- Guest visit by Dr. T.J. Jourian 
• Brown & Strega, Chapter 5 
• Capper (1999). (Homo)sexualities, organizations, and administration: Possibilities 

for in(queer)y. (Blackboard) 
• Fotopoulou (2012). Intersectionality, queer studies and hybridity: Methodological 

frameworks for social research. (Blackboard) 
• Jourian, T.J. & Nicolazzo, Z. D. (2016). Bringing our communities to the research 

table: The liberatory potential of collaborative methodological 
practices. (Blackboard) 
  

4/19 Posts 
• Jackson (2001). Multiple Annies: Feminist post-structural theory and the making 

of a teacher. Journal of Teacher Education, 52(5), 386-397.  
• Nealon & Giroux (2012). “Posts,” pp. 139-170. (Blackboard) 
• Prasad (2005). Poststructuralism: Discourse, discipline, and deconstruction. 

(Blackboard) 
 

4/26 Collection and Analysis 
• Jones, Arminio, & Torres, Chapter 6, 7 
• Srivastava & Hopwood (2009). A practical iterative framework for qualitative 

data analysis. (Blackboard) 
 

 


