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IOWA STATE UNIVERSITY SCHOOL OF EDUCATION 
CI 565: Literacy: Connecting Research, Policy, and Practice 

Spring 2017 Course Syllabus 
________________________________________________________________________ 
Instructor: Dr. Jeanne Dyches Bissonnette  Email: jdbiss@iastate.edu 
Office: 1555A Lagomarcino Hall    Office hours: by appointment/  
Phone: 515. 294.9764 video meeting (Google 
Twitter: @JDB_ISU  Hangouts: 
 jeanne.bissonnette@gmail.com) 
________________________________________________________________________ 
 

Course Goals 

The purpose of this course is to provide a broad and comprehensive overview of reading and 
literacy and to describe the factors that may influence literacy instruction. Reading is 
conceptualized as a complex, interactive process between readers and texts. The interaction is 
itself influenced by complex cognitive, motivational, and sociocultural processes. Literacy 
instruction is nested within a larger context of education and society, which has an impact on the 
nature and process of teaching reading. In this course, students will enhance their understanding 
of reading and literacy instruction by inquiring multiple perspectives, and situate their practices 
in reading within larger social and political contexts of society. The course reading list samples 
from different knowledge domains and traditions of inquiry related to reading, literacy, and 
learning and instruction. The list has a purposeful focus on our understanding of important 
literacy-related phenomena across the history of literacy instruction and research, and also on our 
critical examination of current literacy policies that have an impact on classroom practices.   

ISU Educator Preparation Program Conceptual Framework 

The ISU educator preparation program is founded on the land grant commitment of access and 
opportunity when serving the people of Iowa, the nation, and the world. Like the University, the 
ISU educator preparation program is fundamentally grounded in the science and technology of 
living and learning. The themes of leadership, equity, critical thinking, and innovation are 
intentionally woven throughout the fabric of this program in order to help today’s learners 
achieve to their full potential. Additional information about the framework can be found at: 
http://www.education.iastate.edu/educator-preparation-resources/conceptual-framework/  

InTASC/Iowa State University Teaching Standards 

Standard #1: Learner Development. The teacher understands how learners grow and develop, 
recognizing that patterns of learning and development vary individually within and across the 
cognitive, linguistic, social, emotional, and physical areas, and designs and implements 
developmentally appropriate and challenging learning experiences. 

mailto:jdbiss@iastate.edu
mailto:jdbiss@iastate.edu
https://twitter.com/JDB_ISU
mailto:jeanne.bissonnette@gmail.com
http://www.education.iastate.edu/educator-preparation-resources/conceptual-framework/
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Standard #2: Learning Differences. The teacher uses understanding of individual differences 
and diverse cultures and communities to ensure inclusive learning environments that enable each 
learner to meet high standards. 

Standard #4: Content Knowledge. The teacher understands the central concepts, tools of 
inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that 
make the discipline accessible and meaningful for learners to assure mastery of the content. 

Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to 
engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and 
learner’s decision making. 

Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and 
opportunities to take responsibility for student learning, to collaborate with learners, families, 
colleagues, other school professionals, and community members to ensure learner growth, and to 
advance the profession. 

 

Course Objectives 

Each objective is followed by the International Literacy Association’s Standards for Reading 
Professionals that describes what reading professionals, including reading specialists and reading 
coaches, should know and be able to do. Upon completion of this course candidates should be 
able to demonstrate knowledge, skills and proficiencies described in the following standards:  

1. Foundational Knowledge: Candidates understand the theoretical and evidence-based 
foundations of reading and writing processes and instruction.  

1.1. Candidates understand major theories and empirical research that describe the 
cognitive, linguistic, motivational, and sociocultural foundations of reading and writing 
development, processes, and components, including word recognition, language 
comprehension, strategic knowledge, and reading-writing connections.  

1.2. Candidates understand the historically shared knowledge of the profession and 
changes over time in the perceptions of reading and writing development, processes, and 
components.  

2. Curriculum and Instruction: Candidates use instructional approaches, materials, and an 
integrated, comprehensive, balanced curriculum to support student learning in reading and 
writing.  

2.1. Candidates use foundational knowledge to design or implement an integrated, 
comprehensive, and balanced curriculum.   

https://www.literacyworldwide.org/get-resources/standards/standards-for-reading-professionals/standards-2010-standard-1
https://www.literacyworldwide.org/get-resources/standards/standards-for-reading-professionals/standards-2010-standard-1
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2.2. Candidates use appropriate and varied instructional approaches, including those that 
develop word recognition, language comprehension, strategic knowledge, and 
reading/writing connections.   

3. Assessment and Evaluation: Candidates use a variety of assessment tools and practices to 
plan and evaluate effective reading and writing instruction.  

3.1. Candidates understand types of assessments and their purposes, strengths, and 
limitations.   

3.2. Candidates use assessment information to plan and evaluate instruction.     

3.3. Candidates communicate assessment results and implications to a variety of 
audiences. 

4. Diversity: Candidates create and engage their students in literacy practices that develop 
awareness, understanding, respect, and a valuing of differences in our society.   

4.1. Candidates recognize, understand, and value the forms of diversity that exist in 
society and their importance in learning to read and write.  

4.2. Candidates use a literacy curriculum and engage in instructional practices that 
positively impact students’ knowledge, beliefs, and engagement with the features of 
diversity.   

 

Course Texts 

Texts for this course represent a survey of foundational work in reading and literacy instruction 
and also practical documents in relation to literacy policies, standards, and assessments. The 
readings and citations are listed in the weekly course schedule.  The primary text for this course 
is the following:  

Gambrell, L. B., & Morrow, L. M. (Eds.). (2015). Best practices in literacy instruction (5th 
ed.).  New York: The Guildford Press.   

Additional readings will be available on the Internet or posted to the course Blackboard site one 
week prior to discussion. Readings are subject to change, so please check Blackboard regularly. 
If readings do change, students will be notified at least one week in advance.  

Requirements 

 

Weekly Readings, Assignments, & Discussion Participation  
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(40 points x 14 weeks =560 points) 

Students are expected to complete required readings and voluntarily participate in a variety of 
discussion activities throughout the semester. Each planned task and activity will be designed on 
the course Blackboard, and you must complete the task and activity in a timely manner. Below is 
a rubric for discussion activities.         

5 points 3 points 1 point 
–Mentions specific points 
from the article or reading   
–Relates new information to 
previously learned 
information in course or 
previous courses  
–Relates information to 
personal experience  
–Discusses at critical level, 
not just recitation of facts 
from article  
–Posted in timely manner (by 
Thursday at 8am) 

–Mentions specific points 
from the article 
–Relates information to 
personal experience, but no 
mention of previously learned 
information 
–Recites factual information, 
but does not discuss at critical 
level 

–Does not mention specific 
points from the article  
–Does not relate article to 
personal experience or 
previously learned 
information  
–Post does not reflect a literal 
or critical understanding of 
the article 

  

 

Points-wise, this breaks down into:  

3 discussion posts 
(due Thursday at 8 AM 

5x3= 15 possible points 

3 responses to colleagues’ posts (due Friday at 8 am) 5x3= 15 possible points 

Responses to colleagues’ questions/comments/insights  
(due Saturday at 5 pm)   
 
*please respond to a minimum of two peers 

10 possible points 

Total 40 points 

 

For assigned “Discussion Group” weeks (see below), class members are required to respond to 
all questions posted by the Discussion Group by Thursday at 8am, respond to three 



5 

 

classmates’ responses by Friday at 8 am, and additionally respond to the Discussion Group’s 
(or other class members’) follow-up questions and comments by Saturday at 5pm.      

Discussion Group Facilitation (140 points) 

Discussion Group leaders will lead five weeks of course activities (Weeks 4, 5, 6, 7, & 8).  
Discussion Group members assigned in each of the five weeks will work collaboratively to 
prepare, guide, and review whole-class Blackboard discussion activities about the assigned 
readings. Select your presentation topic/date here. Each group will be responsible for one week 
of discussion activities. The main assignments for Discussion Group in each week include the 
following:  

1. Pre-Discussion Activities. Plan discussion activities by communicating within the group to 
share and assign responsibilities for each group member, in order to successfully manage 
activities, as early as possible. Please check group members' ISU emails. Be creative in ways of 
communicating and cooperating. You will have the week of January 23-27 to work on these 
presentations.  

2. Reading Preview. (30 points) Create a written or visual preview of the assigned readings and 
post it to the Blackboard discussion forum of the week by Monday 8am. Be creative, but make 
sure to include essential information, such as main themes and topics, interesting quotes or data 
that must be attended to, connections to the weekly topic, etc. Create a thread for the preview.  

3. Discussion Questions. (30 points) Create 3 discussion questions and post them in a new 
thread by Monday 8am. Questions should provide students with an opportunity to demonstrate 
their understanding of the assigned readings and serve to further our consideration about the 
reading by asking questions related directly to the content of the readings. Each question may 
involve a different approach—analyzing a particular passage, critiquing an author’s stance, or 
considering ways in which language from a particular text shapes your own 
classroom/instructional practices. You may ask students to watch a Youtube video about some 
salient topic and compare/contrast the video with an article. Maybe you will ask students to 
initiate a brief interview with a family member to gain a better understanding of their family’s 
literacy history. Be creative here—the more dynamic, varied, and engaging the questions, the 
better.  Make sure that there is at least one question per article, and make sure there is at least one 
question that integrates information from more than one article. Please provide relevant text 
segments that help readers figure out the intention of the question. Please submit a draft of 
your three questions to me no later than the Thursday before the Monday you are assigned 
to lead the discussion. This allows us time to discuss your work and for me to support your 
efforts to offer clear, concise questions and activities to your peers.  

4. Facilitating Conversation (40 points) While other class members are responding to the 
questions (every class member is required to respond to all questions by Thursday 8am), the 

https://docs.google.com/document/d/1dLnE827QqpY52-PIB0AxY8aKmiwMDhmOy6C_XlvwgDQ/edit?usp=sharing
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discussion group facilitates class discussions by providing relevant text information, refining 
reader responses, seeking clarification on reader opinions, or putting additional questions to 
encourage in-depth thinking. One group member should facilitate one discussion thread; in cases 
where there are only 2 group members, the third discussion thread should be co-facilitated.   

5. Discussion Summary (20 points) Create ONE integrative summary of class discussions 
(across the three discussion group boards) and post it to a new thread in the forum of the week by 
Monday in the following week. Formats may vary according to the group decision. Possible 
options are a written narrative (no more than one page), an outline, or multimedia presentations 
(e.g., Prezi, PowerPoint, or audiovisual presentations). 

6. Reflection (20 points) Following the submission of your discussion summary, please craft a 
brief (1 page) reflection in which you consider your discussion facilitation. What important 
elements of literacy theory, research, and policy did you learn? How did you make decisions 
with regards to the questions/activities you asked students to complete? How might you extend 
the conversation further? What went well, and what might you do differently? Please submit this 
paper no later than the Monday following your discussion board leading. 

 

Book Review Presentation & Review (200 points, Monday & Friday in Week 15) 

 

Book Review Presentation (150 points)-due Monday, April 17 

Students will choose one book and deliver a professional presentation about the book through 
Blackboard. Formats will vary according to the presenter’s decision (e.g., PowerPoint or Prezi 
presentations, YouTube videos, Camtasia screen captures, or PDF documents with visual aids), 
but the methods and contents of book review presentation must be effective in communication 
and also contribute to the learning shared in our class. I will supply rubrics as we near spring 
break. After you post your presentation, each student is responsible for viewing three different 
presentations (of three different books) and offering a thoughtful response to each work. These 
exchanges will serve as our message board posts for the week. 

Book Review Choices:   

Beach, R., Campamo, G., Edmiston, B., Borgmann, M. (2010). Literacy tools in the classroom: 
Teaching through critical inquiry, Grades 5-12. New York: Teachers College.   

Cazden, C. B. (2001). Classroom discourse: The language of teaching and learning (2nd ed.). 
Portsmouth, NH: Heinemann.  

Delpit, L. D. (2006). Other people's children: Cultural conflict in the classroom. The New Press. 
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Edwards, P. A. (2010). Change is gonna come: Transforming literacy education for African 
American students. New York: Teachers College Press.  

Gee, J.P. (2014). Literacy and Education, Routledge.  

Johnston, P. H. (2012). Opening minds: Using language to change lives. Portland, ME: 
Stenhouse.  

Ravitch, D. (2010). The death and life of the great American school system: How testing and 
choice are undermining education. New York: Basic Books.    

 

Book Review (50 points) due Friday, April 21 

Write a brief (1 page) critique of the text you read. Spend no more than 3 sentences 
explaining the text—the focus here is to critically examine and critique the text. In 
this critique, consider the following questions: What conversations do you think  
the author opened up well? What areas did he/she leave unexplored or 
insufficiently tended? What elements of the book do you think you can use in your 
own practice? How does your text speak to other texts and conversations we’ve had 
in class so far? What do you still have questions about? For an idea of 
how to compose your review, check out example 1 and example 2  
 

Final Exam (100 points, Monday in the final week) 

Students will respond to a series of short essay questions. The questions are intended to evoke 
responses that allow students to demonstrate their learning across the semester. The final 
examination is the key summative assessment in this course. More information on these 
questions is forthcoming. 

Grading Scale (Total: 1000 points)  

A = At or above 900 B = between 800-899 C = between 700-799 D=below 700 

 

Course Schedule 

* Schedule and readings are subject to change, so please check updates regularly through 
Blackboard 

I. Introduction   

Week 1 – January 9-13. Overview of course goals, topics, and organization. Introductory 
Message Board    

https://www.amazon.com/Literacy-Education-Routledge-Key-Ideas/dp/1138826049
https://www.amazon.com/Literacy-Education-Routledge-Key-Ideas/dp/1138826049
https://www.amazon.com/Literacy-Education-Routledge-Key-Ideas/dp/1138826049
http://jolle.coe.uga.edu/wp-content/uploads/2015/10/ABR-4_Dunn-FINAL.pdf
https://www.middleweb.com/3265/too-complex-for-the-classroom/
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II. Perspectives on Literacy and Literacy Instruction   

Week 2 – January 16-20. Understanding Reading and Literacy in the Last Century   

Griffo, V. B., Madda, C. L., Pearson, P. D., & Raphael, T. E. (2015). Current issues in 
and best practices in literacy instruction. BPLI Chapter 2.  

Gee, J. P. (2001). Reading as situated language: A sociocognitive perspective. Journal of 
Adolescent and Adult Literacy, 44(8), 714-725.   

Rich, M. (July 27, 2008). Literacy debate: Online, R U really reading? The New York 
Times. Retrieved from 
http://www.nytimes.com/2008/07/27/books/27reading.html?pagewanted=all  

Week 3 – January 23-27. Independent Learning & Discussion Group Preparation    

 All groups should use this time to craft their presentations. Upload a draft of  
your three discussion questions to Blackboard by Thursday, Jan 26 at 8 AM and 
respond to my questions by Saturday, Jan 28 at 5 PM.   
 

Week 4 – January 30-February 3. Individual Differences in Literacy: Discussion Group 1   

Discussion Leaders: Quentin Moen & Craig Van Pay 
 

Reutzel, D. R., Clark, S. K., & Flory, M. (2015). Organizing effective literacy instruction: 
Differentiating instruction to meet student needs. BPLI Chapter 16.  

Risko, V. J., & Walker-Dalhouse, D. (2015). Best practices to change the trajectory of 
struggling readers. BPLI Chapter 5.  

Afflerbach, P., Cho, B.-Y., Kim, J.-Y., Crassas, M. E., & Doyle, B. (20). Reading: What 
else matters besides strategies and skills? The Reading Teacher, 66(6), 440-448.    

Week 5 – February 6-10. Connecting with Family Literacy: Discussion Group 2   

Discussion Leaders: Brooke Boals & Kara Rasmusson 

Paratore, J. R., Edwards, P. A., O’Brien, L. M. (2015). Helping parents help children 
achieve the Common Core State Standards: Reaching out in different ways. BPLI 
Chapter 17.  

Moll, Amanti, Neff & Gonzales. (1992). Funds of knowledge for teaching: Using a 
qualitative approach to connect homes and classrooms. Theory into Practice, 31(2), 132-
141.   

https://drive.google.com/open?id=0BxPa336K2P1hS2JSWG5xR05GYW8
https://drive.google.com/open?id=0BxPa336K2P1hS2JSWG5xR05GYW8
https://drive.google.com/open?id=0BxPa336K2P1hS2JSWG5xR05GYW8
https://drive.google.com/open?id=0BxPa336K2P1hS2JSWG5xR05GYW8
http://www.nytimes.com/2008/07/27/books/27reading.html?pagewanted=all
https://drive.google.com/open?id=0BxPa336K2P1hS2JSWG5xR05GYW8
https://drive.google.com/open?id=0BxPa336K2P1hS2JSWG5xR05GYW8
https://drive.google.com/open?id=0BxPa336K2P1hS2JSWG5xR05GYW8
https://drive.google.com/open?id=0BxPa336K2P1hS2JSWG5xR05GYW8
https://drive.google.com/open?id=0BxPa336K2P1hOEZ4TVNob0dwMjQ
https://drive.google.com/open?id=0BxPa336K2P1hOEZ4TVNob0dwMjQ
https://drive.google.com/open?id=0BxPa336K2P1hOEZ4TVNob0dwMjQ
https://drive.google.com/open?id=0BxPa336K2P1hOEZ4TVNob0dwMjQ
https://drive.google.com/open?id=0BxPa336K2P1hOEZ4TVNob0dwMjQ
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Ladson-Billings, G. (1995). But that’s just good teaching! The case for culturally relevant 
pedagogy. Theory into Practice, 34, 159-165.    

Heath. (2010) Family Literacy or Community Learning? Some Critical Questions on 
Perspective.  

Week 6 – February 13-17. English Language Learners and Literacy: Discussion Group 3   

Discussion Leaders: Vanessa Shover & Corryn Smith 

Dominguez, M., & Gutierrez, K. D. (2015). Best practices for teaching dual language 
learners: Design principles for leveraging everyday literacies. BPLI Chapter 6.   

Kieffer, M. J., & Lesaux, N. K. (2010). Morphing into adolescents: Active word learning 
for English ‐language learners and their classm     Journal of 
Adolescent & Adult Literacy, 54(1), 47-56. 

August, D., Carlo, M., Dressler, C., & Snow, C. (2005). The critical role of vocabulary 
development for English language learners. Learning Disabilities Research & Practice, 
20(1), 50-57.   

Week 7 – February 20-24. Assessment and Literacy: Discussion Group 4   

Discussion Leaders: Jennifer Petersen & Susan Williams 

Afflerbach, P., Cho, B.-Y., Crassas, M. E., & Kim, J.-Y. (2015). Best practices in reading 
assessment: Working toward a balanced approach. BPLI Chapter 14.  

Allen, D., Ort, S. W., & Schmidt, J. (2009). Supporting classroom assessment practice: 
Lessons from a small high school. Theory into Practice, 48, 72-80.  

Tomlinson & Moon, (2013). Assessment and Student Success in a Differentiated 
Classroom.  

Black, P., & Wiliam, D. (1998). Inside the black box: Raising standards through 
classroom assessment. Phi Delta Kappan, 80, 139-148.      

Week 8 – February 27-March 3. Enriching Literacy Instruction: Discussion Group 5   

Discussion Leaders: Sara Perez & Deirdre Bachar 

Leu, D. J., Zawlinki, L., Forzani, E., Timbrell, N. (2015). Best practices in teaching the 
new literacies of online research and comprehension. BPLI Chapter 15.  

Fisher, D., & Frey, N. (2015). Best practices in adolescent literacy instruction. BPLI 
Chapter 7.  

https://drive.google.com/open?id=0BxPa336K2P1hb0RnaWFGN1lSR2M
https://drive.google.com/open?id=0BxPa336K2P1hb0RnaWFGN1lSR2M
https://drive.google.com/open?id=0BxPa336K2P1hb0RnaWFGN1lSR2M
https://drive.google.com/open?id=0BxPa336K2P1hb0RnaWFGN1lSR2M
http://www.shirleybriceheath.net/pdfs/SBH_bringingLiteracyHome.pdf
http://www.shirleybriceheath.net/pdfs/SBH_bringingLiteracyHome.pdf
https://drive.google.com/open?id=0BxPa336K2P1hRmlacTdNWk5YMjQ
https://drive.google.com/open?id=0BxPa336K2P1hRmlacTdNWk5YMjQ
https://drive.google.com/open?id=0BxPa336K2P1hRmlacTdNWk5YMjQ
https://drive.google.com/open?id=0BxPa336K2P1hRmlacTdNWk5YMjQ
https://drive.google.com/open?id=0BxPa336K2P1hRmlacTdNWk5YMjQ
https://drive.google.com/open?id=0BxPa336K2P1hZkdIUFc1OVd6TzQ
https://drive.google.com/open?id=0BxPa336K2P1hZkdIUFc1OVd6TzQ
https://drive.google.com/open?id=0BxPa336K2P1hZkdIUFc1OVd6TzQ
https://drive.google.com/open?id=0BxPa336K2P1hZkdIUFc1OVd6TzQ
https://drive.google.com/open?id=0BxPa336K2P1hZkdIUFc1OVd6TzQ
https://drive.google.com/open?id=0BxPa336K2P1hNkxqb2d6SXEtMWc
https://drive.google.com/open?id=0BxPa336K2P1hNkxqb2d6SXEtMWc
https://drive.google.com/open?id=0BxPa336K2P1hNkxqb2d6SXEtMWc
https://drive.google.com/open?id=0BxPa336K2P1hNkxqb2d6SXEtMWc
http://www.studentachievement.org/wp-content/uploads/Assesment_Student_Success_in_differentiated_classroom.pdf
http://www.studentachievement.org/wp-content/uploads/Assesment_Student_Success_in_differentiated_classroom.pdf
https://pdfs.semanticscholar.org/15bc/cadd19dbeb64ee5f0edac90e5857e6d5ad66.pdf
https://pdfs.semanticscholar.org/15bc/cadd19dbeb64ee5f0edac90e5857e6d5ad66.pdf
https://pdfs.semanticscholar.org/15bc/cadd19dbeb64ee5f0edac90e5857e6d5ad66.pdf
https://pdfs.semanticscholar.org/15bc/cadd19dbeb64ee5f0edac90e5857e6d5ad66.pdf
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Moje & Hinchman. (2004). Culturally Responsive Practices for Youth Literacy 
Learning.   

White, J. W., & Hungerford-Kresser, H. (2014). Character journaling through social 
networks: Exemplifying tenets of the New Literacy Studies. Journal of Adolescent and 
Adult Literacy, 57(8), 642-654.   

Week 9 – March 6-10.  Independent Learning  

 Use this time to work on your book review presentation and critique  

III. Contextual Factors that Affect Curriculum and Instruction in Literacy   

Week 10 – March 13-17. NO CLASS – Spring Break!   

Week 11 – March 20-24. National/International Assessments    

National Assessment of Educational Progress (NAEP): The Nation’s Report– Reading 
2011. Available at http://nces.ed.gov/nationsreportcard/pubs/main2011/2012457.asp    

OECD Programme for International Student Assessment (PISA): PISA 2009 key 
findings— Executive summary. Available at 
http://www.oecd.org/pisa/pisa2009keyfindings.htm#Executive_summary  

Progress in International Reading Literacy Study (PIRLS) 2011 Results in Reading. 
Available at http://timss.bc.edu/pirls2011/international-results- pirls.html  

Week 12 – March 27-31. National Reading Panel Report   

National Reading Panel Report Executive Summary. Available at 
http://www.nationalreadingpanel.org/Publications/summary.htm  

Mesmer, H., & Griffith, P. (2005). Everybody’s selling it: But just what is explicit, 
systematic phonics instruction? The Reading Teacher, 59(4), 366-376.  

Week 13 – April 3-7. Common Core State Standards (CCSS)   

Gambrell, L. B., Malloy, J. A., Marinak, B. A., & Mazzoni, S. A. (20015). Evidence-
based practices for comprehensive literacy instruction in the age of Common Core 
Standards. BPLI Chapter 1.  

Common Core State Standards for English Language Arts & Literacy in History/Social 
Studies, Science, & Technical Subjects. Available at http://www.corestandards.org/the-
standards    

http://www-personal.umich.edu/%7Emoje/pdf/Book/CulturallyResponsivePracticesforYouthLiteracyLearning.pdf
http://www-personal.umich.edu/%7Emoje/pdf/Book/CulturallyResponsivePracticesforYouthLiteracyLearning.pdf
http://s3.amazonaws.com/academia.edu.documents/35501751/JAAL_Article_-_Character_Journaling.pdf?AWSAccessKeyId=AKIAIWOWYYGZ2Y53UL3A&Expires=1485124614&Signature=Gk4whqXgfDcOppe5tln%2FO%2BDBZZs%3D&response-content-disposition=inline%3B%20filename%3DCharacter_journaling_through_social_netw.pdf
http://s3.amazonaws.com/academia.edu.documents/35501751/JAAL_Article_-_Character_Journaling.pdf?AWSAccessKeyId=AKIAIWOWYYGZ2Y53UL3A&Expires=1485124614&Signature=Gk4whqXgfDcOppe5tln%2FO%2BDBZZs%3D&response-content-disposition=inline%3B%20filename%3DCharacter_journaling_through_social_netw.pdf
http://s3.amazonaws.com/academia.edu.documents/35501751/JAAL_Article_-_Character_Journaling.pdf?AWSAccessKeyId=AKIAIWOWYYGZ2Y53UL3A&Expires=1485124614&Signature=Gk4whqXgfDcOppe5tln%2FO%2BDBZZs%3D&response-content-disposition=inline%3B%20filename%3DCharacter_journaling_through_social_netw.pdf
http://s3.amazonaws.com/academia.edu.documents/35501751/JAAL_Article_-_Character_Journaling.pdf?AWSAccessKeyId=AKIAIWOWYYGZ2Y53UL3A&Expires=1485124614&Signature=Gk4whqXgfDcOppe5tln%2FO%2BDBZZs%3D&response-content-disposition=inline%3B%20filename%3DCharacter_journaling_through_social_netw.pdf
http://s3.amazonaws.com/academia.edu.documents/35501751/JAAL_Article_-_Character_Journaling.pdf?AWSAccessKeyId=AKIAIWOWYYGZ2Y53UL3A&Expires=1485124614&Signature=Gk4whqXgfDcOppe5tln%2FO%2BDBZZs%3D&response-content-disposition=inline%3B%20filename%3DCharacter_journaling_through_social_netw.pdf
http://nces.ed.gov/nationsreportcard/pubs/main2011/2012457.asp
http://www.oecd.org/pisa/pisa2009keyfindings.htm#Executive_summary
http://timss.bc.edu/pirls2011/international-results-%20pirls.html
http://www.nationalreadingpanel.org/Publications/summary.htm
http://www.corestandards.org/the-standards
http://www.corestandards.org/the-standards
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Iowa Core Literacy Standards. Available at 
http://www.educateiowa.gov/index.php?option=com_content&view=article&id=2328&It
emid=4340     

Week 14 – April 10-14 Literacy as Political Phenomenon  

Willis, A. I., & Harris, V. J. (2000). Political acts: Literacy learning and teaching. 
Reading Research Quarterly, 35(1), 72-88. 

Green, A. K. (2009). The Politics of Literacy: Countering the Rhetoric of Accountability 
in the Spellings Report and Beyond. College Composition and Communication, 61(1), 
W367. 

Narrative of the Life of Frederick Douglass, An American Slave, Written by Himself 
(1845). Read Chap. VI Section 36-1st para. in section 37; and Chapter VII 

Mangan, D. (Nov, 2016). Is Literacy a Constitutional Right? The Battle Over Detroit 
Schools.  

Week 15 – April 17-21. Book Review Presentation, Discussion & Reflection    

Week 16 – April 24-28. Review & Final Exam Preparation   

VI. Exams  

Week 17 – May 1-5  

Final Exam – Due May 1   

http://www.educateiowa.gov/index.php?option=com_content&view=article&id=2328&Itemid=4340
http://www.educateiowa.gov/index.php?option=com_content&view=article&id=2328&Itemid=4340
http://utc.iath.virginia.edu/abolitn/abaufda8t.html
http://utc.iath.virginia.edu/abolitn/abaufda8t.html
http://utc.iath.virginia.edu/abolitn/abaufda8t.html
http://utc.iath.virginia.edu/abolitn/abaufda9t.html
http://utc.iath.virginia.edu/abolitn/abaufda9t.html
https://www.literacyworldwide.org/blog/literacy-daily/2016/11/30/is-literacy-a-constitutional-right-the-battle-over-detroit-schools
https://www.literacyworldwide.org/blog/literacy-daily/2016/11/30/is-literacy-a-constitutional-right-the-battle-over-detroit-schools

