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Course Introduction 
  

 “Thinking of teaching as storytelling…encourages us to think of the curriculum as a collection of the great 
stories of our culture. […] Teachers are the tellers of our culture’s tales.” 

-Kieran Egan (1986), “Memory, Imagination and Learning” 
  

“As a multicultural society, the United States is rich with the stories of the diverse groups that make up this 
country. As a deeply racialized society, stained by structural racism, not all stories however are equally 
acknowledged, affirmed or valued. Many stories survive through tenacious resistance in the face of a status 
quo that marginalizes, and often silences, their telling.” 

-Lee Anne Bell and Rosemarie Roberts (2008), “The Storytelling Project” 
 

“[S]ocial scientists offer at least two types of stories to explain unequal educational outcomes– majoritarian 
stories and counterstories. A majoritarian story implicitly begins from the assumption that all students 
enjoy access to the same educational opportunities and conditions from elementary through postsecondary 
school. From this premise, and utilizing seemingly neutral and objective standard formulae, the 
majoritarian story faults [Communities of Color] and community cultural traditions for unequal schooling 
outcomes. 

A counterstory, on the other hand, begins with an understanding that inadequate educational 
conditions limit equal access and opportunities in [non-white] schooling. [..] Instead of blaming [students 
of Color] or community cultural traditions, a counterstory addresses the structures, practices, and 
discourses that facilitate high dropout (pushout) rates along the educational pipeline.  

-Tara Yosso (2006), Critical Race Counterstories along the Chicana/Chicano Educational Pipeline 
 

 
What ‘great stories of our culture’ did your elementary teachers pass on to you? What other storytellers 
influenced your understanding of the world while growing up– family members, friends, religious teachers, 
community elders, television and social media figures? What stories were you told about the discovery of 
America? about America and religious freedom? about pioneers and settlements– little houses on the 
prairie? about cowboys and Indians? about America as the land of opportunity or the land of milk and 
honey? about the role of technology and the Industrial Revolution? about the Civil War and the Civil 
Rights Movement? about patriotism and the American military? about human progress and the natural 
environment? about race, racism, immigration, and xenophobia? about proper gender expressions and 
roles? about love, struggle, and freedom? 
 
In this course, we will draw on our own autobiographies and scholarship in the history and sociology of 
education to critically examine the stories told in  American classrooms and other educational settings about 
the world– past and present. Part of this examination will require us to identify the stories seldom 
acknowledged and told. We will set out to find and learn these counterstories so that we can bring them 
into our future classrooms.  



 
We will also investigate the stories told about  American education. What stories have you been told about 
the purpose of education? about the achievement gap? about urban, suburban, and rural schools? about 
good students and bad students? about good teachers and bad teachers? about educational opportunity and 
educational outcomes? about the effects of culture and family on academic success and motivation?  
 
Through readings and films in the history and sociology of education, as well as in educational psychology, 
we will interrogate the majoritarian stories told about American education and seek out the counterstories 
that address the ‘structures, practices, and discourses’ that have produced educational inequities and  that 
have attempted to create more just, humane, and equitable learning environments.  

 
Attending to the stories and counterstories in  and about  American education in this course will prepare you 
to think critically about the purposes of education and the politics of curriculum; the complex relationships 
between teachers, students, and families; and the roles and responsibilities of teachers. You will continue to 
address these ‘essential questions’ as you progress through the Early Childhood or Elementary Teacher 
Education program.  

Essential Questions 
What is the purpose of public schooling? Who decides? 

● How, if at all, have these purposes changed over time? 
● What should the purpose of public schooling be? Who should decide and by what means? 
● Can schools change society? Or are schools simply reflections of larger cultural, social, and 

economic forces? 

  How have children experienced the schooling created for them? 

● How have schooling experiences influenced how children perceive their family, community, 
culture, nation, and their future? 

● How do familial, community, cultural, and national identities influence how children perceive 
school? 

● How have children participated in creating their own schooling experience? 

 What are the roles and responsibilities of the teacher both inside and outside of school? 

● How, if at all, have these roles and responsibilities changed over time? 
● What should  the roles and responsibilities of teachers be? Who should decide? 
● How will you define your roles and responsibilities as a teacher? 

 

 



Course Learning Goals and Objectives 
Through reading responses, in-class discussions, and course assignments, you will have the opportunity to 
demonstrate:  

1. an understanding that teaching, education, and schooling have social, political, and historical 
dimensions by identifying  

a. why different students, families, and communities have different social and historical 
relationships to schools 

b. and analyzing what’s at stake in an educational issue from more than one perspective 
2. a recognition, produced through continuous self-reflection, that you are implicated in ongoing 

struggles over education, equity, and the purposes of schools by 
a. honestly reflecting on your socialization and identity development process 
b. critically examining your relationship to power, privilege, domination, subordination, and 

social struggle 
c.  connecting course readings and discussions to personal history, to actually-existing 

classrooms and schools, and to visions of future classrooms and schools 
3. an understanding of the roles and responsibilities of a teacher by 

a. recognizing that teaching and learning are human practices embedded within complex 
institutions and within an unjust social order 

b. recognizing that teachers must actively work against deficit models of students, families, 
and communities 

The goals and objectives of this course align with Standard 9 (Professional Learning and Ethical Practice) 
and Standard 10 (Leadership and Collaboration) of the InTASC/Iowa State University Teaching Standards. 
The course content is shaped by ISU’s Educator Preparation Program Conceptual Framework (see 
http://www.education.iastate.edu/educator-preparation-resources/conceptual-framework/), especially its 
commitment to developing synergistic relationships between schools, families, and communities; creating 
equitable learning opportunities; and transforming schools and society through ethical practices. 
 

Rules of Engagement 
This is a discussion course. A discussion course requires that participants come to class prepared to discuss 
assigned materials and the ideas, questions, confusions, revelations, and objections prompted by those 
materials. 
 
While we have designed course sections to be small, I recognize that not everyone likes to talk in whole 
class settings. As such, there will be a variety of ways to participate in discussions: walk-and-talks, small 
groups, note sharing, simulations, film reviews, and role plays.  

http://www.education.iastate.edu/educator-preparation-resources/conceptual-framework/
http://www.education.iastate.edu/educator-preparation-resources/conceptual-framework/


Course Texts 
Rury, J. (2015). Education and Social Change: Contours in the History of American schooling . 5th Edition. New York: 
Routledge. 
 
Tatum, B. (2003). Why Are All the Black Kids Sitting Together in the Cafeteria?  Revised Edition. New York: 
Basic Books. 
 
Additional readings, media, and materials are available on Blackboard. Please also purchase a three-ring 
binder to keep in-class handouts, graphic organizers, and additional readings. 

Course Reading Schedule 
Note: Teaching and learning is a fluid affair. As such, these readings might change. If they do, I will alert you to the change as soon as 
possible.  Assignment due dates are highlighted in blue. 

Unless otherwise noted, assigned course readings are to be completed for Tuesday’s class. You will 
bring in a graphic organizer (discussed in the Close Reading section below) for each of the assigned 
readings to Tuesday’s class session and we will spend a majority of class time digging into the reading(s). 
Thursday’s class sessions will be devoted to extending course readings through films, simulations, role 
plays, and/or guest speakers. Therefore, you will need to spend considerable time preparing for Tuesday 
classes (2-4 hours on average) and much less for Thursday classes. 

 

January 10 & 12 | Introductions to each other, the course, and the act of close reading 
  
No readings this week 
  
  

  
January 17 & 19 | Stories of our learning 
  
Tuesday: 
Cases of learning (compiled by Bowman) 
  
Thursday: 
Autobiographical Case of Learning draft due/peer review 
  
 



January 24 |  
  
Autobiographical Case of Learning final due 
John Rury (2015), Education and Social Change , Introduction 
 
  

January 31 |  
  
Rury, Chapter 1 “Colonial America” 
Excerpts: Dorothy Roberts (2011), Fatal Invention: How Science, Politics, and Big Business Re-Create Race 
in the Twenty-first Century 
 

February 7 |  
  
Rury, Chapter 2 “Emergence of a Modern School System” 
Excerpts: Bill Silag, Susan Koch-Bridgford, and Hal Chase (2001), Outside in: African-American 
History in Iowa, 1838-2000 

  
February 14 & 16 |  
 
Tuesday: 
Rury, Chapter 3 “Ethnicity, Gender, and Race” 
Excerpts: Lance Foster (Ioway,  2009), The Indians of Iowa 
 
Thursday: 
(Counter)stories of Ethnicity, Gender, or Race draft due/peer review 
 

February 21 |  
 
(Counter)stories of Ethnicity, Gender, or Race final due 
Rury, Chapter 4 “Growth, Reform, and Differentiation” 
  

February 28 |  
  
Rury, Chapter 5 “Education, Equity, and Social Policy” 
Brown v. Board of Education I  and II  (1954/1955) 
  
 



March 7 & 9  |  
 
Tuesday 
Rury, Chapter 6 “Globalization and Human Capital”  
Michael Bowman & Malika Butler (2016), “Eliminating Educational Inequities: An Iowa Policy 
Case Study” 
 
Thursday 
Case Study Position Brief due 

  
Week 10 | SPRING BREAK 
  
  
 
Thursday, March 23 |  
 
Beverly Tatum, Part I, “A Definition of Terms”  
 
  

March 28 |  
 
Tatum, Part II “Understanding Blackness in a White Context” 
 

  
April 4 |  
 
Tatum, Part III “Understanding Whiteness in a White Context” 
  

April 11 |  
 
Tuesday: 
Tatum, Part IV “Beyond Black and White” 
 
Reading Quiz (Blackboard): Closes one minute before Thursday class session 

 
April 18 |  
C.J. Pascoe (2013), “Notes on a Sociology of Bullying: Young Men’s Homophobia as Gender 
Socialization” 
 



April 25 (Dead Week) |  
 
TBD 
 

Finals Week|  
Time TBD: 
Course Artifact Final Due 
 

Close and Generous Reading 
“Close reading” is an approach to reading any genre of text. As you read, imagine sitting in 
conversation with the author. Interrupt her/him as the conversation proceeds. Write your 
questions in the margins of the text. What does the author want you to understand in a particular 
passage? What concepts, ideas, passages do you not understand? Did the author make you think 
about something you had never thought about? Do you disagree with a statement or argument? 
Star it; put an exclamation point by it! 
  
“Generous reading” requires that you show the author some compassion, even if you do not share 
her/his experience, political or social belief systems, and/or understandings of the world. Every 
author that we read has something to say and it is our job as readers and students to first try to 
understand what s/he is saying and why. 
 
To help you read closely and generously, you will complete a graphic organizer for each week’s 
readings. You will bring in your organizer each Tuesday (unless noted otherwise) and be 
ready to share your ideas, questions, and understandings with the class. We will do a practice 
graphic organizer during Week 2.  

Assignments 
In addition to course reading and the weekly graphic organizers, there are five assignments for 
this course. Each assignment asks you to use course texts (readings, films, in-class activities, guest 
presentations) to analyze an educational issue and/or critically reflect on your own experience in 
school and as a learner. The assignments vary in form– an autobiographical essay, an analytic essay, 
an educational policy brief, a short-form quiz, and a culminating course artifact paper. There are no 
exams or in-class quizzes for this course. 
 

1. Autobiographical Case of Learning (draft due Thursday, January 19; final due 
January 24) 

 
Using the ‘cases of learning’ course readings as a model, write an autobiographical essay 
that describes one of your most memorable learning experiences growing up. Like the 
assigned readings, your ‘case of learning’ can take place in school or outside school; it can 



describe intended or unintended learning; it can describe the learning of a particular topic 
(e.g. the seasons, the rules of soccer); of a discrete skill (e.g. subtracting fractions, sounding 
out words, merengue dance steps); or an outlook (e.g. nature is beautiful, we live in a 
multicultural world). Be as specific and descriptive as possible.  
 

● Describe the context (e.g. public or private school; suburb, rural, urban place; 
religious denomination; year) 

● Describe the participants in the learning (e.g. who were the teachers? who were the 
learners?) 

● Describe the specific learning environment  
● Describe the purpose of learning  
● Describe the process of learning (e.g. did this happen over a couple of hours, days, 

weeks, years? did you always enjoy the learning? did you struggle with it– resist it?) 
 

 Specs: 1.5-2 pages; 1.5 spacing; 11 or 12 point font (Times New Roman or  
 Garamond), 1 inch margins  

 
2.     (Counter)stories of Ethnicity, Gender, or Race in America (draft due Thursday, 

February 16; final due Tuesday, February 21) 
 

This analytic essay requires you to do two things. First, compare/contrast the stories you 
were told in school about ethnicity, gender, or race in the early history of America (up 
until the turn of the 20th century) with the histories told by John Rury and other course 
authors. Second, read a “people’s history” lesson or read a “people’s history” 
children’s/YA book (list provided in class) and discuss how a teacher might use the 
material to tell a counterstory about the time period that places the experience of 
non-Europeans, and/or women, and/or people of color at the center.  
 

 Specs: 2.5-4 pages; 1.5 spacing; 11 or 12 point font (Times New Roman or 
Garamond), 1 inch margins, at least two references to course material (citation in 
APA) 

 
 

3.    Case Study Position Brief (due in class, Thursday, March 9) 
 

 Using Rury and the Iowa Policy Case study materials, you will write a one-page position  
 brief that will guide your participation in the in-class policy debate on March 9. 
 
Specs: 1 page. Opening argument and bullet points. 
 

 
4.     Reading Quiz (must be completed by class on April 13) 



 
 
5.     Course Artifact 
 

Over the course of the semester we have studied multiple aspects of the relationship  
between school and society and the foundations of education in the U.S. In order to  
reflect on course material and your future path to becoming a licensed public school  
teacher, you will  write an essay addressing the following two questions. 
  

a) What do you see as your responsibilities as a teacher to students, the communities 
in which they live, and the learning community (fellow teachers, administrators, 
staff, school district, etc.) in which you work? Be sure to explain why. 

 
b)  What issues in the foundations of education do you recognize a need to develop a 

deeper understanding of as you continue down the path of becoming a teacher? Be 
sure to explain why. 

  
Specs: 2.5-3 pages; single-spaced; 11 or 12 point font (Times New Roman or  
Garamond), 1 inch margins; at least five references to relevant class readings  
(citation in APA)  

 

Assignment Policies 
Weekly graphic organizers are due in class. There will be no exceptions. If you are absent 
on the date that a graphic organizer is due, you will receive credit only if you email me by 
the start of class. 
 
The Autobiographical Case of Learning and the (Counter)stories of Ethnicity, Gender, or 
Race in America will be submitted via BlackBoard and will be counted late after 5pm on 
the due date. One point will be subtracted for each day late. 
 
The Case Study Position Brief is due in class. There will be no exceptions. 
 
If you are absent on the date that a Graphic Organizer is due, you will receive credit only if 
you email me by the start of class. (Note: Absence will still impact participation points)  
 
The Reading Quiz on BlackBoard will close one minute before class begins. There will be 
no exceptions. 
 
The Course Artifact will be due on a specified date during Finals Week. One point will be 
subtracted for each day late. 



Grading 
1.     Participation                                     15 points 
Everyone receives two free absences. Each additional absence subtracts one point from your participation grade. If 
you miss more than seven classes you will NOT pass the course. 
  
  
2.   Weekly Graphic Organizers                                                            25 points 
Each organizer is worth two points...and you get one free point on me! (12 organizers x 2 + 1) 
  
  
3.     Autobiographical Case of Learning                                               10 points 

 
  
4.     (Counter)stories of Ethnicity, Gender, or Race in America         15 points 
 
 
5.   Case Study Position Brief                                                                5 points 
 
 
6.   Reading Quiz                                                                                  10 points 
 
 
7.   Course Artifact                                                                         20 points 
 

 

Course Policies, Accommodations, and Concerns 
 
Absences 
Everyone receives two free absences. As noted above, each additional absence is worth 2 points 
because you will be unable to turn in a visual representation/graphic organizer for that day’s 
readings. However, if you miss more than 7 total classes you will NOT pass the course. If you are 
not in class you cannot participate in class discussions, which are central to the course. 
  
  
Academic Dishonesty 
The class will follow Iowa State University’s policy on academic dishonesty. Anyone suspected of 
academic dishonesty will be reported to the Dean of Students Office. 
http://www.dso.iastate.edu/ja/academic/misconduct.html 
  
  
Disability Accommodation 

http://www.dso.iastate.edu/ja/academic/misconduct.html


Iowa State University complies with the Americans with Disabilities Act and Sect 504 of the 
Rehabilitation Act. If you have a disability and anticipate needing accommodations in this course, 
please contact me to set up a meeting within the first two weeks of the semester or as soon as you 
become aware of your need. Before meeting with me, you will need to obtain a SAAR form with 
recommendations for accommodations from the Disability Resources Office, located in Room 
1076 on the main floor of the Student Services Building. Their telephone number is 515-294-7220 
or email disabilityresources@iastate.edu. Retroactive requests for accommodations will not be 
honored. 
  
  
Religious Accommodation 
If an academic or work requirement conflicts with your religious practices and/or observances, you 
may request reasonable accommodations. Your request must be in writing, and I will review the 
request. You or I may also seek assistance from the Dean of Students Office or the Office of Equal 
Opportunity and Compliance. 
  
  
Harassment and Discrimination 
Iowa State University strives to maintain our campus as a place of work and study for faculty, staff, 
and students that is free of all forms of prohibited discrimination and harassment based upon race, 
ethnicity, sex (including sexual assault), pregnancy, color, religion, national origin, physical or 
mental disability, age, marital status, sexual orientation, gender identity, genetic information, or 
status as a U.S. veteran. Any student who has concerns about such behavior should contact his/her 
instructor, Student Assistance at 515-294-1020 or email dso-sas@iastate.edu, or the Office of Equal 
Opportunity and Compliance at 515-294-7612. 
  
  
Dead Week 
This class follows the Iowa State University Dead Week policy as noted in section 10.6.4 of the 
Faculty Handbook http://www.provost.iastate.edu/resources/faculty-handbook. 
  
  
Addressing Course Concerns 
If you experience any of the problems noted above or have any concerns about the course, please 
speak with me as soon as possible. If you are uncomfortable speaking with me, for any reason, 
please contact the course supervisor, Dr. Michael Bowman (mwbowman@iastate.edu). If you are 
uncomfortable approaching Dr. Bowman, please contact Heidi Doellinger, Director of Educator 
Preparation (hldoell@iastate.edu). 
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